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Foreword 

Religion in American History is a unique ASCD publication. It comes 
to us at a time when American classroom teachers, desirous of filling in 
some obvious gaps in history textbooks, are searching for ways to 
teach about the influence of religion and religious events in American 
history. The book grew from author Charles Haynes' participation on 
an ASCD panel that identified and examined those influences and 
recommended 29 areas for inclusion in the enriched study of social 
studies and American literature. 

The heart of the book is Haynes' own recommendations for using 
primary source documents to teach about historical events that were 
rooted in religious beliefs and practices. Taking into account the 
already-crowded curriculum, Haynes explains how teachers can use 
documents simultaneously to address several important academic 
objectives. He urges teachers to copy and use the 13 facsimiles in the 
book and the background information that accompanies each one to 
help students interpret history based on their own reading of the docu- 
ments. Suggested discussion questions, research topics, and additional 
resources allow teachers to expand lessons in a variety of ways. 

I urge school boards and teachers alike to pay particular attention 
to Part 3 of the book, in which Haynes answers some common ques- 
tions about the role of religion in the classroom. The primary source 
documents alone show us that religion has played an important role in 
our nation's history and should not be ignored in the classroom. 
Today's technology will undoubtedly make many more documents 
readily available to students and educators, placing the actual artifacts 
of history at their fingertips. Haynes provides a valuable service in 
structuring the meaningful use of such documents. 

PATRICIA C. CONRAN 
ASCD President, 1989-1990 
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One of the most significant developments In American education 
today Is the growing recognition that study about religion ought to be 
Included In all areas of the curriculum. Throughout the country from 
California to North Carolina, school districts are Issuing new guidelines 
that mandate more discussion of religion In the classroom, particularly 
In the study of United States and world history. 

The movement to Include more about religion in the public school 
curriculum springs from major changes in America's educational and 
political climate. Although the reasons for these changes are many, 
three factors stand out as having special significance for the public 
schools: 

• In the mid-1980s textbook studies, coupled with the "textbook 
trials" in Tennessee and Alabama, alerted educators to the serious 
neglect of religion in most public school textbooks. This neglect was 
due, in part at least, to fear of controversy and to widespread 
misunderstanding of the Supreme Court rulings of the early i960s 
declaring state-sponsored religious practices in public schools to be un- 
constitutional. What many educators did not understand (or chose to 
ignore) was that in those same rulings, the Court clearly indicated that 
teaching about religion was not only constitutional, but necessary for a 
good education. Recent reports, notably one Issued by the Association 
for Supervision and Curriculum Development, have attempted to end 
the confusion by discussing the Importance of study about religion for 
understanding hlstoiy and culture. 

» In 1988, The Williamsburg Charter, a reaffirmation of the 
Religious Liberty clauses of the First Amendment, was signed by 
religious, political, and educational leaders representing the broad 
spectrum of American society. The Charter serves to remind 
Americans of how vitally Important it is for citizens of all faiths or none 
to understand and appreciate the principles of religious liberty and the 
proper role of religion in public life. To help teachers convey these pri-a- 
clples in the classroom. The Williamsburg Charter Foundation has 
developed a new curriculum, "Living With Our Deepest Differences: 
Religious Liberty in a Pluralistic Society" that c« atalns lessons for use 
in elementary and secondary social studies courses. 

• A coalition of sixteen national religious and educational organiza- 
tions published "Religion in the Public School Curriculum: Questions 
and Answers" in 1388, outlining the proper role of religion in the public 
school classroom. A similar coalition produced "Religious Holidays in 
the Public Schools: Questions and Ansv/ers" in 1989. These historic 
agreements offer powerful support for school boards, administrators, 
and teachers as they work to encourage study about religion in ways 
that are constitutionally permissible and educationally sound. 
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The new consensus supporting teaching about religion and reli- 
gious liberty comes at a critical time for public education. Expanding 
pluralism in the United States confronts our schools with unprece- 
dented challenges. America has shifted from the largely Protestant 
pluralism of the 18th century to t\ pluralism that now includes people 
of all faiths and a growing number of people who indicate no religious 
preference. New popul' tions of Muslims, Buddhists, and many other 
religious and ethnic groups are entering schools throughout the naUon. 
If we are to continue to live together as one nation of many faiths, it is a 
matter of some urgency that students develop a strong commitment to 
the First Amendment principles of religious liberty and a clear under- 
standing of the role religion plays in history and society. 

Now that there is a significant national trend to teach more about 
religion and religious liberty, the question for social studies teachers is 
no fonger "Should I teach about religion?" but rather, "What should I 
teach, and how should I do it?" This book begins to answer these 
questions by focusing on a good starting point for social studies profes- 
sionals: teaching the role of religion and the signifhance of religious 
liberty in American history. The best approach, and the one adopted in 
this book, is the natural inclusion of religion where appropriate in the 
history courses now being taught. 

Fart I of this book provides a comprehensive list of the significant 
religious influences in the story of our nation* Much of what is listed is 
dir2ctly related to themes already discussed in most high school his- 
tory classes. Teachers need not, therefore, teach a different course. 
The same course may be taught, but with a different emphasis at those 
points where religious movements and influences are crucial to under- 
standing the events of history. 

Part 11 describes a practical method for natural inclusion of 
religious influences using original source documents. Documents pro- 
vide an immediate encounter with history, giving students a handson 
experience with the materials of the historian. The sample documents 
included here are meant to suggest the wide variety of document fac- 
similes available for classroom use. 

At the end of the book, in Part III, teachers will find consensus 
statements and general guidelines for teaching about religion in a 
public school setting. The key distinction made in all of the statements 
is the difference between teaching religion, which is unconstitutional, 
and teaching about religion, which is an important part of a complete 
education. Teachers are reminded that teaching about religious influ- 
ences in American history must not be taken as an opportunity to 
either promote or denigrate religion. Religious issues in history should 
be discussed v/ith the same balance and sensitivity that teachers are 
required to bring to all historical events and ideas. 

Having worked closely with hundreos of social studies teachers 
throughout, the nation for the past five years, I am convinced that the 
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social studies profession is fully capable of handling a more comprehen- 
sive discussion of religion in history. Given proper materials and 
adequate support, most teachers do an excellent job with issues that 
are sometimes complex and often controversial. 

Too few Americans appreciate the crucial role of the social studies 
teacher in shaping the destiny of our nation. We must not forget that it 
is primarily in the civics, history, and government classrooms of our 
schools that young people learn what it is to be responsible citizens. 

Foriunately, the United States has many enthusiastic, highly moti- 
vated teachers of history and citizenship who convey the excitement 
of history and the genius of the American experiment in freedom. 
These teachers tell me that they are ready and willing to enrich their 
courses with more discussion of religion and religious liberty. All they 
ask is to be provided with good materials to help them do the job. This 
book is dedicated, then, to the frontline guardians of America's future, 
the social studies teachers of the United States. 



Charles C. haynes 
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RaiGious iNauENCES In American History 



A Curriciiliim Guide 

Many significant developments in American history have turned 
on religious events and movements secondary schools should include 
in their history curriculums. Most educators agree that without proper 
attention to the role of religion, the story of America is incomplete and 
distorted. 

In view of the growing recognition that including religion and 
religious liberty in the curriculum is necessary and important, teachers 
of American history need to know what is being asked of them: what is 
now left out of the curriculum and what ought to be included. Respond- 
ing to this need, Timothy Smith, professor of history at the Johns 
Hopkins University, developed a list of significant religious influences 
in the history of the United States. An ASCD panel, working with Dr. 
Smith, revised and expanded the list for publication in this book. The 
members of the panel were: 



Diane Berreth, Director of Field Services, Association of Supervision 

and Curriculum Development, Alexandria, Va. 
Edwin Gaustad, Professor of History, University of California, Riverside 
Herbert Greenhut, Social Studies Teacher, Wagner Junior High School, 

New York City,N.Y. 
Charles C. Haynes, Project Director, Americans United Research 

Foundation, Silver Spring, Md. 
Sister Mary Jessica Karlinger, Social Studies Teacher, Notre Dame 

Academy, Middleburg, Virginia 
Timothy Smith, Professor of History, Johns Hopkins University, 

Baltimore, Md. 



he panel offers the following list of 29 religious influences in 
American history as a general guide for teachers of social studies and 
literature who are seeking to enrich their courses with appropriate con- 
sideration of the role religions have played in history and society. Also 
included are recommended readings for each area of study. 

!• Religious motivations in Spanish, English, and French exploration 
and colonization. These movements can be understood properly only 
in the context of the Renaissance and Reformation. 

□ Quinn, David B., ed. (1979). New American World. 5 vols. New 
York: Arno Press and Hector Bye, Inc. 
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□ Wright, Louis B. (1970). Gold, Glory, and the Gospel. New York: 
Atheneum Press. 



2. The existence of Native American religions and civilization prior to 
and during European settlement. Knowledge of the content of Native 
American religions during the early period is limited, being largely 
derived from Christian missionary accounts. This bias, however, can be 
corrected by more recent anthropological studies, including those of 
current tribal religions. 

□ Beck, Peggy V., and Anna L. Walters. (1977). The Sacred: Ways of 
Knowledge, Sources of Life. Isaile, Arizona: Navajo Community 
College Press. 

□ Neihardt, John. (1979). Black Elk Speaks: Being the Life Story of a 
Holy Man of the Oglala Sioux. Lincoln: University of Nebraska 
Press. 

□ Underbill, Ruth M. (1972). Red Man's Religion: Beliefs and Prac- 
tices of the Indians North of Mexico. Chicago: University of 
Chicago Press. 

3. The role of Spanish missions as social institutions in the first Span- 
ish settlements and in expanding the Hispanic frontier northward, 
1550-1848, in what is now the southwestern and western United States. 

□ Ellis, J. T. (1965). Catholics in Colonial America. Baltimore: 
Helicon Press. 

□ Gibson, Charles. (1967). Spain in America. New American Nation 
Series. New York: Harper & Row. 

4. The role of Puritan religion in th^ foundation of the Bible Common- 
wealths of New England and in the shaping of the later nation's sense of 
mission. The Puritans were convinced that they had been led by God to 
create a "New Israel" based on biblical law that would be a model for 
old England. Though they wanted freedom for their own faith, they did 
not believe in or wish to establish freedom of religion for others, as wit- 
nessed by their attitude toward Quakers and Baptists. 

□ Morgan, Edmund S. (1962). The Puritan Dilemma: The Story of 
John Winthrop. Boston: Little, Brown. 



□ Stout, Harry S. (1 986). The New England Soul: Preaching and 
Religious Culture in Colonial New England. New York: Oxford 
University Press. 



Religious Influences In American Hisior^ 



5. The development of religious pluralism in the colonies of Rhode 
Island, New York, New Jersey, Pennsylvania, Maryland, and to a large 
degree, in the Southern colonies. Long before the American Revolution, 
there was increasing public acceptance of the separation of church and 
state, especially in Rhode Island and Pennsylvania. Early pluralism was 
chiefly Protestant, of course. It involved a number of nationalities 
(Dutch, English, German, and African) and a host of religious denomina- 
tions, from the formerly established churches to the radically pacifist 
Quaker and Mennonite communities. 

□ Balmer, Randal!. (1989). A Perfect Babel of Confusion: Dutch Reli- 
gion and English Culture in the Middle Colonies. New York: Oxford 
University Press. 

□ Bonomi, Patricia U. (1986). Under the Cope of Heaven: Religion, 
Society, and Politics in Colonial America, New York: Oxford 
University Press. 

□ Morgan, Edmund S. (1987). Roger Williams: The Church and the 
State. New York: WW. Norton. 



6. The work of Indian missions in shaping the relationships of the colo- 
nists with Native Americans, from. John Eliot in New England through 
the Quakers, peace churches, and Methodists to Roman Catholic mis- 
sions on the northern plains and in Alaska after the Civil War. 

□ Beaver, R. P. (1966). Church, State, and the American Indians. St. 
Louis: Concordia Publishing House. 

□ Bowden, Henry W. (1 981). American Indians and Christian Mis- 
sions: Studies in Cultural Conflict. Chicago History of American 
Religion Series. Chicago: University of Chicago Press. 



7. The influence of the great colonial revivals, often called "The Great 
Awakening," 1728-1790, in the making of an independent republic and 
in the realignment of the denominations. 

□ Heimert, Alan, and Perry Miller, eds. (1967). The Great Awaken- 
ing: Documents Illustrating the Crisis and Consequences. India- 
napolis: Bobbs-Merrill. 

□ Isaac, Rhys. (1982). The Transformation of Virginia, 1 740-1 790. In- 
stitute of Early American History and Culture Series. Chapel Hill: 
University of North Carolina Press. 
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8- The contribution of the Enlightenment's ideals religious liberty 
and "civic virtue" to the thinking of the Founding Fathers, especially 
Thomas Jefferson, James Madison, and George Mason. Popular support 
for a Bill of Rights, containing the provision that "Congress shall make 
no law respecting an establishment of religion, or prohibiting the free 
exercise thereof," came from many organized religious groups. 

□ Gaustad, Edwin S. (1987). Faith of Our Fathers: Religion and the 
New Nation. San Francisco: Harper & Row. 

□ May, Henry F. (1976). The Enlightenment in America. New York: 
Oxford University Press. 
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in the first half of the 19th century, culminating in the 1840s and 1850s 
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American Encounter with Anti^emitism. New York: Times Books. 

□ Billington, Ray A. (1938). The Protestant Crusade, 1800-1860: 

A Study of the Origins of American Nativism. New York: Macmillan. 
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10. The place of religiously inspired moralism, Protestant millennial- 
ism, Methodist perfectionism, and the Christian Utopianism (exhibited 
by such groups as the Shakers) in 19th century movements for social 
reform. 

□ Foster, Lawrence. (1981). Religion and Sexuality: Three American 
Communal Experiments in the Nineteenth Century. New York: 
Oxford University Press. 

□ Gaustad, Edwin S., ed. (1974). Rise of Adventism: Religion and 
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11. The role of Protestantism in the founding of American colleges and 
in the shaping of the common school movement. The latter preceded 
the public school movement and generally merged with it. On a mobile 
frontier, no one congregation was strong enough to support schools for 
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American court decisions. 

□ Frye, Northrop. (1983). The Great Code: The Bible and Literature. 
New York: Harcourt, Brace, Jovanovich. 

□ Gaustad, Edwin, and Walter Harrelson, general eds. The Bible in 
American Culture Series. 6 vols. Philadelphia, Pa., and Decatur, 
Ga.: Fortress Press and Scholars Press. 
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18. The place of overseas missions, Catholic as well as Protestant, in 
American foreign relations, from the first expressions of national inter- 
est in the Near East in the 1830s to such events as the Boxer Rebellion 
in China, the Spanish-American War, and the modern involvement of 
black and white Americans in shaping our nation's policies toward 
Africa and Latin America. 

□ Considine, Robert B. (1950). The Maryknoll Story. New York: 
Doubleday and Co. 

□ Hutchison, William R. (1987). Errand to the World: American 
Protestant Thought & Foreign Missions, Chicago: University of 
Chicago Press. 

□ Latourette, Kenneth Scott. (1958). Christianity in a Revolutionary 
Age. 5 vols. New York: Harper & Row. 

19. Moral and religious consensus in the Progressive Era. Examples in- 
clude the Women's Christian Temperance Movement, which eventually 
triumphed in the adoption of the Eighteenth Amendment forbidding 
alcoholic beverages; the labor union movement, as represented in the 
leadership of the International Ladies Garment Workers Union by New 
York Jews; the movement for municipal reform; reaction to the Triangle 
Shirt Factory fire; the struggle to temper the excesses of unbridled 
capitalism; and idealistic attitudes toward World War I, continued in 
the pacifist movement of the 1920s. Students cannot understand Wood- 
row Wilson's policies in either domestic or foreign affairs without 
knowledge of these developments. 

□ Abell, Aaron I., ed. (1968). American Catholic Thought on Social 
Questions. Indianapolis: Bobbs-Merrill. 

□ Hopkins, C. Howard. (1940; 1967 reprint). The Rise of the Social 
Gospel in American Protestantism, 1865-1895. New Haven: Yale 
University Press. 

20. The centrality of religion in the new immigrant subcultures formed 
in America between 1880 and 1910, including Czech Roman Catholic, 
Ukrainian Greek Catholic, Romanian Orthodox, Hungarian and Finnish 
Protestant, and Asian Buddhist (especially in Hawaii). Many Jewish sub- 
communities existed, including the one that was chiefly German, called 
"Reform," and the one designated "Orthodox," composed of Polish, Rus- 
sian, Romanian and other Jews from central and eastern Europe. Each 
community was built around religious congregations; each helped its 
members adjust to life in the United States. In many Catholic communi- 
ties, this purpose was also served by the local parish school. 
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□ Dolan, Jay P. (1983). The Immigrant Church: New York's Irish and 
German Catholics, 1815-1865. Indiana: University of Notre Dame 
Press. 

□ Handlin, Oscar. (1951). The Uprooted: The Epic Story of the Great 
Mgrations that Made the American People. Boston: Little, Brown. 

□ Howe, Irving. (1976). World of Our Fathers. New York: Hircourt, 
Brace, Jovanovich. 

21. The role of religion in providing health care to the urban poor in 
the 19th century, including the Lutheran, Methodist, and Baptist dea- 
coness movements; Roman Catholic sisterhoods; Seventh-Day 
Adventist sanatoriums; and Jewish hospitals. 

□ Marty, Martin E., and Kenneth L. Vaux, eds. (1982). Health/ 
Medicine and the Faith Traditions: An Inquiry into Religion and 
Medicine. Philadelphia: Fortress Press. Traditions include 
Jewish, Catholic, Islamic, Reformed, and others. Available from 
Books on Demand, phone 800-521-0600. 

□ Numbers, R. L., and D. W. Amundsen, eds. (1986). Caring and 
Curing: Historical Essays on Health, Medicine, and the Faith Tradi- 
tions. New York: Macmiilan. 

22. The significance of the rise of Fundamentalists to the restructuring 
of evangelical movements in the 20th century. The distinctions be- 
tween Fundamentalists and the more traditional evangelicals (Southern 
Presbyterians, Southern Baptists, Disciples and churches of Christ, and 
Wesleyans) are important. The Fundamentalists deeply affect conserva- 
tive American politics to this very day. Students need to understand 
the tremenG<>ius growth of the Pentecostals and Roman Catholic charis- 
matics and of such conservative denominations as the Missouri Synod 
of Lutherans or the Christian Reformed. They should also knov/ how 
the resurgence of evangelicalism affected the peace churches and the 
African American denominations. 

□ Hutchison, William R. (1976). Thp Modernist Impulse in American 
Protestantism. Cambridge: Harvard University Press. 

□ Marsden, George. (1980). Fundamentalism and American Culture: 
The Shaping of Twentieth-Century Evangelicalism, 1870-1925. New 
York: Oxford University Press. 

23. The place of religion in the civil rights crusade surrounding Martin 
Luther King, Jr., and especially the roles of American Protestant, Jew- 
ish, and Catholic clergy in it. The moral and religious basis of King's 
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commitment to civil rights was deeply rooted in his experience as an 
evangelical Baptist clergyman. The moral outrage of Jewish rabbis, 
who had during the previous 30 years of the New Deal considered them- 
selves allies of African Americans, was echoed in the large commitment 
of Protestant and Roman Catholic laity and clergy to the civil rights 
movement. Nevertheless, the oppofiition of many religious congrega- 
tions to civil rights, then and now, should be noted. 

□ King, Martin Luther. (1958). Stride Toward Freedom. New York: 
Harper & Row. 

□ Gates, Stephen B. (1982). Let the Trumpet Sound: The Life of 
Martin Luther King, Jr New York: Harper & Row. 

□ Wilmore, Gayraud S., and Janfies H. Cone, eds. (1979). Black The- 
ology: A Documentary History, 1966-1979. Maryknoll: Orbis 
Books. 

24. The work of Reinhold Niebuhr and the "political realists," before 
and during World War 11, in opposing the pacifism and isolation that 
had penetrated American religious communities. Isolationism, Niebuhr 
and his many students and followers believed, weakened the nation's 
resolve to oppose Nazism. Nevertheless, leaders of the Christian 
churches and of the American government did not translate this oppo- 
sition into measures aimed at saving Jews from concentration camps. 

□ Fox,Richard. (19S&). Reinhold Niebuhr: A Biography New York: 
Pantheon Books. 

□ Kegley, C. W., ed. (1 984). Reinhold Niebuhr: His Religious, Social, 
and Political Thought. Rev. ed. New York: Pilgrim Press. 

□ Niebuhr, Reinhold. (1932). Moral Man and Immoral Society: A 
Study in Ethics and Politics. New York: Scribner. 

25. The recent revival of the religiously based peace movement, based 
on a convergence of religious forces from all faiths. The Catholic bish- 
ops have come to the verge of condemning all nuclear war, including 
the threat of massive retaliation to deter it. The Mormon bishops have 
spoken out to prevent the use of Utah land as a base for movable MX 
missiles. The Methodist bishops have joined religious liberals in the 
Unitarian and Quaker churches to oppose such weapons. And the evan- 
gelical New Call to Peacemaking, uniting evangelical Mennonites, 
Brethren (Dunkers), and Friends, has led the peace crusade among 
Protestants. 
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□ Brock, Peter (1968>. Pacifism in the United States: From the Colo- 
nial Era to the First World War. Princeton: Princeton University 
Press. 

□ Sider, Ronald J., and Richard Taylor. (1983). Nuclear Holocaust 
and Christian Hope: A Book for Christian Peacemakers. New York: 
Paulist Press. 

26. The revitalization of Judaism continues. Adolph Hitler's early anti- 
Semitism intensified a flight to this country of small groups of Jews 
from central and eastern European coramunities. Within this country, 
publicly expressed anti-Semitism evoked a counterwave of visible 
Jewish self-affirmation. Reform, Conservative, Orthodox, and 
Reconstructionist Jews have reasserted their Jewish identity in bold 
new ways, and Reform Judaism has been particularly visible in the 
advocacy of social justice. 

□ Philipson, David. (1967). The Reform Movement in Judaism. New 
York: KTAV Publishing House. 

□ Poll, Solomon. (1962). The Hasidic Community of Williamsburg, 
New York: Free Press of Glencoe. 

U Potok, Chaim. (1969). The Promise. New York: Alfred A. Knopf. 

□ Ruderman, Jerome. (1974). Jews in American History: A Teacher's 
Guide. New York: The Anti-Defamation League of B'nai BVith. 

□ Waxman, Mordecai, ed. (1958, 1970 reprint). Tradition and 
Change: The Development of Conservative Judaism. New York: 
Burning Bush Press. 

27. Developments within the Roman Catholic faith, especially since the 
Second Vatican Council, such as the spread of a biblical approach to 
piety, liturgical renewal, ecumenical involvement, and the charismatic 
movement. Public discussion and debate within the American Catholic 
community about such matters as the role of authority, peace and jus- 
tice issues, contraception and abortion, and the role of women have 
also become more evident. As Catholics have struggled with the ques- 
tion of how to be authentically Catholic in an American context, they 
have also gained greater acceptance as participants in American public 
life, as evidenced, for example, by the election of John F. Kennedy to 
the presidency. 

□ Dolan, Jay P. (1987). The American Catholic Experience: A History 
from Colonial Times to the Present. New York: Doubleday. 

□ Flannery, Austin, ed. (1975). Vatican Council 11: The Conciliarand 
Post Conciliar Documents. Vol. I. Northport, N.Y.: Costello. 
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□ Hennessey, James. (1979). American Catholics: A History of the 
Roman Catholic Community in the United States. New York: 
Oxford University Press. 

□ Kelly, George A. (1981). The Battle for the American Church. New 
York: Doubleday, Image Books. 

28. The involvement of American religious communities in interna- 
tional controversies, such as apartheid in South Africa and the many 
conflicts in Central America and the Middle East. 

□ Geyer, Alan F. (1963). Piety and Politics: American Protestantism in 
the World Arena. Richmond, Va.: John Knox, 

□ Gordis, Robert. (1962). The Root and the Branch: Judaism and the 
Free Society. Chicago: The University of Chicago. 

□ Hanna, Mary T. (1979). Catholics and American Politics. Cam- 
bridge, Mass.: Harvard University. 

□ Nichols, J. Bruce. (1988). The Uneasy Alliance: Religion, Refugee 
Work, and US. Foreign Policy New York: Oxford University Press. 



19. Expanding religious pluralism in the United States, as revealed in 
the expansion of the numbers of American Muslims and Buddhists, and 
in the rise of new religious movements. Since 1776 religious sects and 
denominations in the United States have grown from several dozen to 
several thousand. The new challenges of living together in a pluralistic 
society are evident in the increasing numbers of church-state cases 
heard by the U.S. Supreme Court and in the many controversies con- 
cerning the proper role of religion in the public schools. 

□ Miller, Robert T, and Ronald B. Flowers. (1987). Toward 
Benevolent Neutrality: Church, State, and the Supreme Court. 3rd 
ed. Waco, Texas: Baylor University Press. 

□ Littell, Franklin H., ed. (1978). Religious Liberty in the Crossfire of 
Creeds. Philadelphia: Ecumenical Press. 

□ Needleman, Jacob. (1970). The New Religions. New York: 
Doubleday. 

□ Wuthnow, Robert. (1988). The Restructuring of American Religion. 
Princeton: Princeton University Press. 
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Ahlstrom, Sydney E. (1972). A Religious History of the American People. 

New Haven: Yale University Press. 
Gaustad, Edwin S., ed. (1982, 1983). A Documentary Ijiztory of Religion 

in America. 2 vols. Grand Rapids, Mich.: William B. Eerdmans. 
Haynes, Charles C. (1986). Religious Freedom in America: A Teacher's 

Guide. Silver Spring: Americans United Research Foundation. 
Hudson, Winthrop S. (1987). Religion in America: An Historical Account 

of the Development of American Religious Life. 4th ed. New York: 

Macmillan. 

Lippy, Charles H., and Peter "A Williams, eds. (1988). Encyclopedia of 

American Religious Experience. 3 vols. New York, Scribner. 
Marty, Martin E. (1984). Pilgrims in Their Own Land: Five Hundred Years 

0/ Religion in America. Boston: Little, Brown. 
Spivey, R., E. Gaustad, and R. Allen, eds. (1989). Pathways to Pluralism. 

Menlo Park, Calif.: Addison-Wesley. 
Wilson, John E, and Donald L. Drakeman, eds. (19?I7). Church and State 

in American History. Boston: Beacon Press. 

Additional Resources 

The Williamsburg Charter Foundation has developed a new cur- 
riculur "Living with Our Deepest Differences: Religious Liberty in a 
Pluralistic Society." It contains lessons for upper elementary, middle 
school, and high school students on the history and significance of the 
First Amendment Religious Liberty clauses and their decisive contribu- 
tion to individual and communal liberty and to American democracy. 
For more information, contact the Foundation at (202) 857-2360. 

Resources for teaching about religion are available through the 
Distribution Center of the National Council on Religion and Public 
Education (N162 Lagomarcino Hall, Iowa State University, Ames, Iowa 
50011). NCRPE provides curriculum guides and sample lessons in sev- 
eral subject areas. The NCRPE journal. Religion and Public Education, is 
a clearinghouse for information about religion studies in public educa- 
tion and other issues concerning religion and the schools. 
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An Effective 
Teaching Method 

One of the most effective and accessible ways to integrate study 
about religions into the curriculum is to use primary source 
documents. The approach outlined here has been developed in col- 
laboration with Wynell Burroughs Schamel, education specialist at the 
National Archives, and in workshops with teachers throughout the 
country. 

The documents in this book are only a few samples of the wide 
variety of primary source materials concerning religion that are avail- 
able for classroom use. I encourage teachers to build an extensive set 
of documents as a resource for teaching about religious influences in 
all periods of American history and literature. 

Why Use Documents? 

The widespread demand to include religion in the curriculum puts 
already burdened teachers in a difficult position. Inadequate textbook 
treatment of religion, the dearth of good supplementary materials, and 
the already crowded curriculum prevent teachers from adding much 
about the role of religion to existing courses. 

Teaching with documents eff actively overcomes some of the 
barriers to teaching about religion in at least four concre "e ways: 

1. Primary source documents concerning religion are readily avail- 
able, educationally sound supplements to textbooks. 

2. Used creatively, documents introduce the religious dimension of 
history and society without adding significantly to the amount of mate- 
rial that must be covered in a given course. Consider the congressional 
resolution condemning General Grant's order expelling the Jews (docu- 
ment 7). This document might be used to teach subject matter already 
taught in many social studies classrooms — economic problems during 
the Civil War, the relationship between Congress and the military, sus- 
pension of civil rights during wartime— and, at the same time, invplve 
students in a discussion of anti-Semitism, the Religious Liberty clauses 
of the First Amendment, the history of Jews in the United States, and 
related religious liberty themes. Using such a document allows the 
teacher to achieve several important academic objectives simulta- 
neously. 

3. A single document can not only address a number of subjects, it 
can also be easily inserted into a variety of places in the curriculum. 
This flexibility is illustrated by the documents selected for this book. 
The anti-Catholic memorial presented to Congress (document 6), for 
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example, might be used when teaching about Article VI of the Consti- 
tution, nativism, immigration, the campaigns of Al Smith and John 
Kennedy, or other topics in history and government. Again, teaching 
with documents supports the presentation of required material and 
allows consideration of related religious elements in our history and 
society. 

4. Discussing the role of religion in history and literature may raise 
controversial and emotional issues. When controversy does arise, 
teachers have found documents to be a practical and objective way to 
focus the discussion. Examining documents from history helps stu- 
dents move beyond gut reactions and prejudices and discover 
first-hand the roots of religious events and conflicts. 

Perhaps the most compelling reason for using documents, how- 
ever, is that documents are written by people who actually witnessed 
or participated in an event. Using these sources can make the events 
of history personal and immediate. The teacher can create a labora- 
tory in the classroom, giving students direct access to the tools of the 
historian or writer and encouraging students to analyze and evaluate 
for themselves the building blocks of history. Documents push stu- 
dents to raise further questions and seek more information. Critical 
thinking skills are inevitably strengthened as students learn to recog- 
nize points of view, biases, contradictions, and limitations in the 
documents examined. Students quickly learn that just as there is more 
than one valid interpretation of primary source materials, there is more 
than one way to understand history. 

Guidelines for Using Documents 

Since primary source documents are unfamiliar to most students, 
working with them in the classroom requires some teacher prepara- 
tion. Rrst and foremost, the teacher must establish the context for the 
document. Each document in this book is accompanied by a "historical 
background*" section written primarily for the teacher. In some cases, 
the teacher may wish to distribute copies of this section to students 
for background reading. Without adequate understanding of the histori- 
cal setting and societal conditions, documents can easily mislead and 
confuse students. The dangers of misunderstanding are especially 
acute v/hen religion is being discussed. 

We highly recommend that students work directly with the docu- 
ment and not with a transcription. (All of the documents included in 
this collection may be reproduced freely.) Although the age and legibil- 
ity of many documents demand some struggle to decipher the wording 
of the record, working directly with the document allows students to 
examine the raw material of history in the way a historian might. 
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Given the proper context and some assistance, students can be 
motivated by documents to explore the personal side of history— the 
emotions, values, and attitudes of the people whose lives were touched 
by the events being examined. The excerpts from Molly Goodrich's 
journal (document 5) and the letter from an African American minister 
(document 9) vividly illustrate how an abstract discussion of religious 
persecution or RecoPxStruction can be made immediate and real in the 
classroom. 

Because many documents are incomplete, students raise ques- 
tions that are not answered in the document itself. These questions 
provide natural opportunities for the teacher to encourage further 
exploration through reading and research. Each document in this book 
is accompanied by suggested activities and research topics and a list of 
classroom resources. 

Where to Find Documents 

Primary source documents related to the role of religion in 
American history are available in archives, libraries, historical society 
collections, and personal records. The National Archives has branches 
throughout the country that provide access to the records of the 
federal government. Many states have historical societies and libraries 
with extensive document collections. The Massachusetts Historical 
Society, for example, has a number of Roger Williams' letters in its 
Winthrop collection. The Virginia State Library, like many state 
libraries and archives, publishes a set of facsimiles that includes 
several religious freedom documents. 

The National Archives has developed a series of excellent docu- 
ment-based teaching units about various periods of United States 
history. Each unit contains many facsimiles of primary source docu- 
ments for use in the classroom and a comprehensive teacher's guide. 
The units on the U.S. Constitution and the Bill of Rights contain a num- 
ber of documents related to religion and religious liberty in American 
history. These materials are available from Social Issues Resources 
Services, Inc. (SIRS), P.O. Box 2507, Boca Raton, Florida 33427. 
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I will help teachers locate documents for teaching about religions 
and religious freedom. The education specialists at the National 
Archives can also offer advice about the use of documents. Feel free 
to write or call us at these locations: 



Charles C. Haynes 
Project Director 
Americans United Research 

Foundation 
900 Silver Spring Ave. 
Silver Spring, MD 20910 
301/588-2382 



Wynell Schame! 
Education Specialist 
Education Branch, NEE 
National Archives 
Washington, D.C. 20408 
202/7244)455 



At the Americans United Research Foundation, we offer an annual 
summer institute for social studies teachers that focuses on the history 
of reli^ous freedom in America. The National Archives holds an annual 
workshop for teachers on the use of primary sources in the classroom. 
It also has 11 field branches: 



AHANTA 

The National Archives 
1557 St. Joseph Avenue 
East Point, GA 30344 
404/246-7477 

CHICAGO 

The National Archives 
7358 South Pulaski Road 
Chicago, IL 60629 
312/581-7816 

FORT WORTH 

The National Archives 

P.O. Box 6216 

Fort Worth, TX 76115 

817/334-5525 

LOS ANGELES 

The National Archives 

2400 Avila Road, 1st Hoor 

Laguna Niguel, CA 92677-6719 

714/643-4241 



BOSTON 

The National Archives 
380 Trapelo Road 
Waltham, MA 02154 
617/647-8100 

DENVER 

The National Archives 
P.O. Box 25307 
Denver, CO 80225 
303/236^817 

KANSAS CriY 

The National Archives 

2312 East Bannister Road 

Kansas City, MO 64131 

816/926^934 

NEW YORK 

The National Archives 
Bldg. 22, Mil. Ocean Terrace 
Bayonne,NJ 07002-5388 
201/823-7252 
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PHILADELPHIA 

The National Archives 

9th & Market Streets, Room 1350 

Philadelphia, PA 19107 

215/597-3000 



SAN FRANCISCO 

The National Archives 
1000 Commodore Drive 
San Bruno, CA 94066-2350 
415/876-9009 



SEATTLE 

The National Archives 
6125 Sand Point Way, N.E. 
Seattle, WA 98115 
206/526-6507 



The Americans United Research Foundation, the National Council 
on Religion and Public Education, and the National Archives welcome 
teachers' requests for information about educational opportunities and 
for assistance in preparing teaching materials and pursuing research. 
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Document 1 

A letter from Moses Seixas, Warden of Congregation Jeshuat Israel, Newport, Rhode Island, to President 
George Washington, August 17, 1790 

Source: Papers of George Washington, Library of Congress, Washington, D.C. 
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Transcription of Document 1 

A letter from Moses Seixas, Warden of Congregation Jeshuat Israel, Newport, Rhode Island, to President 
George Washington, August 17, 1790 



TO THE PRESIDENT OF THE UNITED STATES OF AMERICA. 
Sir. 

Permit the children of the stock of Abraham to approach you with the most cor- 
dial affection and esteem for your person and merits, and to join with our fellow 
citizens in vvelcoming you to Newport. 

With pleasure we reflect on those days, of difficulty and danger, when the God of 
Israel, who delivered David from the peril of the sword,— shielded your head in the 
day of battle:~and we rejoice to think that the same Spirit who rested in the bosom 
of the greatly beloved Daniel, enabling him to preside over the Provinces of the 
Babylonish Empire, rests and ever will rest upon you, enabling you to discharge the 
arduous duties of Chief Magistrate in these States. 

Deprived as we heretofore have been of the invaluable rights of free citizens, we 
now (with a deep sense of gratitude to the Almighty dispenser of all events) behold a 
Government, erected by the Majesty of the People.— a Government, which to bigotry 
gives no sanction, to persecution no assistance— but generously affording to All lib- 
erty of conscience, and immunities of Citizenship: — deeming every one, of whatever 
Nation, tongue, or language equal parts of the great governmental machine:— This so 
ample and extensive Federal Union whose basis is Philanthropy, mutual confidence 
and Publick Virtue, we cannot but acknowledge to be the work of the Great God, who 
ruleth in the Armies of Heaven and among the Inhabitants of the Earth, doing whatso- 
ever seemeth him good. 

For all the Blessings of civil and religious liberty which we enjoy under an equal 
and benign administration, we desire to send up our thanks to the ancient of days, 
the great preserver of men— beseeching him, that the Angel who conducted our fore- 
fathers through the wilderness into the promised land, may graciously conduct you 
through all the difficulties and dangers of this mortal life:— And, when like Joshua full 
of days and full of honour, you are gathered to your Fathers, may you be admitted 
into the Heavenly Paradise to partake of the water of life, and the tree of immortality 

Done and signed by order of the Hebrew Congregation in NewPort Rhode Island, 
August 17th, 1790. 

Moses Seixas. Warden. 
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Document 2 

A letter from President George Washington to the Hebrew Congregation in Newport, Rhode Island, 
August 21, 1790 

Source: This document is on long-term loan to the B'nai B'rith Klutznick Museum, Washington, D.C. Used by 
permission of the Morganstern Foundation. 
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Document 2 (continued) 
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Transcription of Document 2 

A letter from President George Washington to the Hebrew Congregation in Newport, Rhode Island, 
August 21, 1790 

Gentlemen. 

While I receive, with much satisfaction, your address replete with expressions of 
affection and esteem, \ rejoice in the opportunity of assuring you, that I shall always 
retain a grateful remembrance of the cordial welcome I experienced in my visit to 
Newport, from all classes of Citizens. 

The reflection on the days of difficulty and danger which are past is rendered the 
more sweet, from a consciousness that they are succeeded by days of uncommon 
prosperity and security. If we have wisdom to make the best use of the advantages 
with which we are now favored, we cannot fail, under the just administration of a 
good government, to become a great and a happy people. 

The Citizens of the United States of America have a right to applaud themselves 
for having given to mankind examples of an enlarged and liberal policy: a policy wor- 
thy of imitation. All possess alike liberty of conscience and immunities of citizenship. 
It is now no more that toleration is spoken of, as if it was by the indulgence of one 
class of people, that another enjoyed the exercise of their inherent natural rights. For 
happily the Government of the United States, which gives to bigotry no sanction, to 
persecution no assistance, requires only that they who live under its protection 
should demean themselves as good citizens, in giving it on all occasions their effec- 
tual support. 

It would be inconsistent with the frankness of my character not to avow that I am 
pleased with your favorable opinion of my administration, and fervent wishes for my 
felicity. May the Children of the Stock of Abraham, who dwell in this land, continue to 
merit and enjoy the good will of the other Inhabitants; while every one shall sit in 
safety under his own vine and figtree, and there shall be none to make him afraid. 
May the father of all mercies scatter light and not darkness in our paths, and make us 
all in our several vocations useful here, and in his own due time and way everlastingly 
happy. 

G. Washington 



ERLC 



30 



Beyond Toleration To Freedom 



Historical Background 

During a visit to Rhode Island in 1790, President George 
Wasiiington was presented with an address from the Hebrew Congrega- 
tion of Newport giving thanks to God for the freedom of conscience 
they enjoyed in the new nation (document 1). The president replied 
immediately with one of the most beautiful affirmations of religious 
liberty in American history (document 2). 

Washington's letter proclaims religious liberty for all, heralding a 
truly revolutionary experiment in freedom, "It is now no more that 
toleration is spoken of," he wrote, "as if it was by the indulgence of one 
class of people that another enjoyed the exercise of their inherent 
natural rights." With these words, Washington offered a vision of a 
nation that would for the first time in history protect liberty of con- 
science for people of all faiths or none. A year later, this vision of 
liberty shared by so many of the founding fathers would be added 
to the Constitution with the adoption of the Bill of Rights. 

The First American Jews 

The Newport Jewish community that greeted President 
Washington in 1790 had been in Rhode Island since 1658. In that year 
15 Spanish and Portuguese Jewish families arrived in Newport, most 
probably from Curacao in the West Indies. These early Jewish settlers 
found something most rare in the history of the Jews— a place where 
liberty of conscience in matters of faith was guaranteed for all citizens. 

The significance of the Rhode Island haven cannot be exaggerated. 
The Jews of Europe had suffered centuries of persecution. Periods of 
toleration were frequently broken by waves of tyranny Confined to 
ghettos, excluded from many professions, subject to periodic mas- 
sacres and expulsions, Jews had long experienced degradation and 
destruction throughout Europe. 

The first American Jews were descendants of Spanish Jews who 
were expelled from SpaSn by royal decree in 1492, During that period, 
many Jews were killed and others were forced to convert to Chris- 
tianity Many "new Christians," called Marranos (swine) or conversos 
by Christians, continued to practice Judaism in private, 

A number of Jews made their way to the Spanish and Portuguese 
colonies in the New World. There, too, they were harassed and often 
killed. A period of relief came in the early 17th century when the Dutch 
captured Portuguese Brazil. For a time, the more liberal policies of the 
Dutch tolerated the practice of Judaism. Many conversos returned to 
Judaism and hundreds of other Jews migrated to Brazil to establish the 
first Jewish community in the New World. 
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When the Portuguese recaptured Brazil in 1654, the Jews were 
once again forced to flee. Twenty-three Jews made their way to New 
Amsterdam, where they formed the first Jewish community on North 
American soil. 

Sadly, the Jews encountered hostility even in the Dutch colony of 
New Amsterdam. The colony's governor, Peter Stuyvesant, supported 
by some of the Dutch Reformed clergy, tried to expel the new arrivals, 
fearing among other things that their presence would lead to toleration 
of "Baptists and Lutherans" as well. Overruled by the directors cf the 
Dutch West India Company (a few of whom were Jews), Stuyvesant was 
forced to allow the Jews to remain. The governor did succeed, how- 
ever. In denying the Jews basic rights, including the right to build a 
synagogue. 

The "Soul liberty'* of Roger Willjiams 

The intolerant and bigoted reception of the Jews in New Amster- 
dam stands in sharp contrast to the reception a second group of Jews 
received in Rhode Island just a few years later. These Jews, some of 
whom were also conversos, longed to find a land where they could 
practice their faith freely and openly. In Rhode Island they had finally 
found such a place. 

The liberty of conscience that the Jews found in Rhode Island was 
rooted in the Puritan religious convictions of Roger Williams, the 
founder and first governor of the colony. Williams was a Separatist 
whose abiding interest was to protect the "Garden of the Church" from 
the "Wilderness of the World.** He went further than most Puritans, in- 
sisting that the true church be free of all corruptions (including those 
of the Church of England). Only the "regenerate," those elected by God 
for salvation, were to be considered legitimate members of Christ's 
church. 

Williams' insistence on the purity of the church led him to advo- 
cate separation of the church from all worldly contamination, including 
state involvement in matters of faith. This view of the church was a 
direct challenge to the Puritan leaders of Massachusetts Bay, who were 
attempting to establish a Holy Commonwealth where both church and 
state were subject to divine law as given in Scripture. For the Massachu- 
setts Puritans, such a society required that the civil magistrc.tes have 
responsibility for enforcing obedience to God's ordinances. 

The Puritan authorities realized that the religious views of Roger 
Williams attacked the very foundation of their "covenant with God" to 
found a "New Israel." Williams preached that with the coming of Christ, 
God had dissolved the connection between church and state repre- 
sented in the Israel of the Hebrew scriptures. In his view, God had not 
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chosen the PiTitans or anyone else to establish the divine kingdom 
on earth. 

Williams was convinced that state involvement in the v/orship of 
God is contrary to the divine will and inevitably leads to defilement of 
the church. Only a church free from state interference can be a volun- 
tary association of God's people. Every individual, he insisted, must 
remain free to follow the dictates of conscience in matters of faith. 

Citing Europe's long history of religious persecutions, Williams 
pointed out that coercion in matters of faith inevitably leads to blood- 
shed, and forced conversion ends in hypocrisy. All people must be 
allowed what he called "soul liberty,'' even if they err, because only a 
free conscience has even the possibility of knowing the truth. In his 
famous Bloody Tenet of Persecution (1644), Williams made the point 
this way: 

[I]t is the will and command of God that (since the coming of his 
son the Lord Jesus) a permission of the most paganish, Jewish, 
Turkish, or antichristian consciences and worships, be granted to 
all men in all nations and countries; and they are only to be fought 
against with that sword which is only (jn soul matters) able to 
conquer, to wit, the sword of God's spirit, the Word of God. 

Williams' arguments in favor of soul liberty challenged the 
authority of Puritan magistrates to enforce biblical law in religious 
matters. For this and other "heretical" views, Williams was banished 
from Massachusetts Bay in 1635. A year later he founded the colony of 
Rhode Island and began his "lively experiment" in soul liberty. 

Rhode Island broke dramatically with the past to become the first 
colony with no established church and the first society in America to 
grant liberty of conscience to people of all faiths. Jews, Quakers, and 
others not welcome elsewhere made their home there. 

Fe-v people in the 17th century imagined that Williams' radical ex- 
periment could succeed. A society v/ithout divine sanction, especially 
one that allowed religious dissent, appeared to most observers to have 
no chance for survival. After refusing entry to a shipload of Quakers in 
1657, a group of Dutch Reformed ministers in New Amsterdam offered 
this assessment of Rhode Island: 

We suppose th^ [the Quakers] went to Rhode Island, for that is the 
receptacle of all sorts of riff-raff people and is nothing less that the 
sewer ... of New England. All of the cranks of New England retire 
thither . . . They are not tolerated ... in any other place (Rhode 
Island Committee for the Humanities 1986). 

Actually, the Quakers were not exactly "tolerated" in Rhode Island. 
They were given something greater: full freedom to follow the dictates 
of their consciences in worship and belief. Roger Williams was com- 
mitted to soul liberty, not toleration. Convinced of the truth of his own 
views of scripture, Williams scorned the Quakers and their conviction 
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about the guidance they claimed to receive from an "inner light." What 
is important, however, is that^A^llliams' opposition to other faiths did 
not affect his deep commitment to liberty of conscience for people of 
all faiths or none. All were welcome in Rhode Island because Williams 
believed that God wished all to be granted freedom of conscience, no 
matter how heretical he took theJr religious views to be. 

The Jews of Newport 

The Jews who found safe harbor in Rhode Island were soon joined 
by others to form the second largest Jewish community after New 
Amsterdam. For the first hundred years, the Newport Congregation 
worshipped in private homes. In 1759 the Congregation decided to 
build a synagogue, and in 1763 America's oldest surviving Jewish house 
of worship, the Touro Synagogue, was dedicated. 

When Washington visited Newport in 1790, the Jewish community 
there had dwindled to a small number. Many of Newport's citizens had 
been forced to leave due to economic decline in the city during the 
years following the Revolution. Touro Synagogue closed a few years 
after Washington's visit and was not reopened for worship on a per- 
manent basis until 1883. By the end of the 19th century, waves 
immigration from Europe had once again brought Jews to Newport. 

President Washington's Response 

George Washington was a lifelong advocate of liberty of con- 
science. The affirmation of full religious liberty given in his response to 
the address of the Newport Congregation was echoed in letters he 
wrote through the years to many religious groups. In all of these let- 
ters, he is careful to show equal appreciation and respect toward all 
faiths. Nowhere does he discuss his own religious views or affiliation. 

Washington made clear to the Jews of Newport his view that 
religious liberty is a "natural right." In anothr r letter, this one to the 
much-persecuted Quakers, Washington ampi.fied his view that 
religious liberty is a basic right of every individual: 

The liberty enjoyed by the people of these States, of worshipping 
Almighty God agreeably to their consciences, is not only among the 
choicest of their blessings, but also of their rights. While men per- 
form their social duties faithfully, they do all that society or the 
state can with propriety demand or expect; and remain responsible 
only to their Maker for the religion, or modes of faith, which they 
may prefer or profess. 

The state, in short, may not grant or remove our inalienable right 
to freedom of conscience. 
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President Washington also gave assurances of freedom to Roman 
Catholics, members of a church viewed with great antagonism by many 
Protestants in the United States of 1790: 

As mankind become more liberal, they will be more apt to allow, 
that all those who conduct themselves as worthy members of the 
community are equally entitled to the protection of civil govern- 
ment. I hope ever to see America among the foremost nations in 
examples of justice and liberality. And I presume, that your fellow- 
citizens will not forget the patriotic part which you took in the 
accomplishment of their revolution, and the establishment of their 
government; or the important assistance, which they received, from 
a Nation in which the Roman Catholic religion is professed 

Significantly, all of these letters w^re written before the adoption 
of the Bill of Rights in 1791. President Washington clearly believed that 
the Constitution already protected liberty of conscience. To the Bap- 
tists of Virginia he wrote in 1789: 

If I could have entertained the slightest apprehension, that the 
constitution framed in the convention, where I had the honor to 
preside, might possibly endanger the religious rights of any 
ecclesiastical society, certainly I would never have placed my 
signature to it; and if I could now conceive that the general govern- 
ment might ever be so administered as to render the liberty of 
conscience insecure, I beg you will be persuaded, that no one would 
be more zealous than myself to establish effectual barriers .against 
the horrors of spiritual tyranny, and every species of religious per- 
secution. For you doubtless remember, that I have often expressed 
my sentiments that every man, conducting himself as a good citi- 
zen, and being accountable to God alone for his religious opinions, 
ought to be protected in worshipping the Deity according to the 
dictates of his own conscience. 

Baptists, Quakers, Catholics, and Jews must have received the 
words of President V/ashington with great joy and a sense of relief. All 
had experienced persecution in the New World and all, including the 
Puritans and Anglicans, had experienced persecution in Europe. For 
the Jews, however, victims of oppression and tyranny for so many cen- 
turies, Washington's words must have been especially sweet. As they 
put it their address: 

Deprived as we heretofore have been of the invaluable rights of free 
citizens, we now (with a deep sense of gratitude to the Almighty Dis- 
penser of all Events) behold a Government erected by the majesty 
of the people, a Government which gives to bigotry no sanction to 
persecution no assistance; but generously affording to all liberty of 
conscience and immunities of citizenship, deeming everyone, of 
whatever nation, tongue, or language, equal parts of the great 
Government machine. 
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In his reply, Washington endorsed the Congregation's definition of 
a government that "gives to bigotry no sanction, to persecution no 
assistance." But he went much further, telling the Jews that liberty of 
conscience is not a gift of the government, but their "inherent natural 
right." 

This full liberty of conscience, so movingly espoused by the 
"Father of our country," remains the first principle of the American way 
of life. For the first time in history, a nation committed itself to move 
beyond persecution, and even beyond toleration, to "free exercise" of 
religion. Though America's history has been marred by outbreaks of 
persecution and religious bigotry, the United States has achieved a 
degree of religious liberty unprecedented in the world's history. 
Religious liberty, freedom of conscience, remains America's greatest 
gift to world civilization. 
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SuggesttoBS for Using the Dociimeiits 

Discussion Questions 

1 . What is the difference between "toleration" and "free exercise of 
religion?" Why was this distinction particularly significant for the 
first American Jews? 

2. How does Roger Willjams' conception of "soul liberty" differ from 
other ideas of liberty? 

3. What is the meaning of the phrase "inherent natural rights"? What 
are our natural rights? 

4. Why did most societies of the 1 7th century view freedom of 
conscience for people of ail faiths or none as a dangerous idea? 

5. Religious liberty or freedom of conscience has been called 
America's "first liberty." Why? 

6. Although religious liberty is guaranteed by the First Amendment, 
has America always lived up to this ideal? Discuss positive and 
negative chapters in America's experiment with religious liberty. 
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Extension Activities 

1. Assign four students to prepare brief oral reports about the bibli- 
cal characters mentioned in the Hebrew Congregation's letter 
(Abraham, David, Daniel, and Joshua). After the reports are given, 
have the class discuss how each of these characters is used in the 
letter What is the point being made in each case? 

2. President Washington ends his letter wth a quote from the He- 
brew scriptures (TMicah 4:4). Ask the class if anyone recognizes the 
reference. If not, send the class on a detective hunt to find the 
source and identify the exact text. 

3. Ask students to discuss with their parents the Hebrew Congrega- 
tion's letter and Washington's reply. How has religious liberty, or 
freedom of conscience, been important in their lives or the lives of 
their ancestors? 

Research Topics 

L What were the religious convictions of George Washington? 

2. Why were the Jews persecuted in Europe for centuries? 

3. Baptists consider Roger Williams one of their founding fathers. 
How did ^^lliams shape the Baptiat view of religious liberty? 

4. Investigate the history of the Jewish community in Newport, 
Rhode Island. What is the status of the congregation th^^re today? 

5. When and how did the Jews of New Amsterdam finally enjoy full 
religious liberty? 

Additional Resources 

Cousins, Norman, ed. (1958). Li God We Trust: The Religious Beliefs and 
Ideas of the American Founding Fathers. New York: Harper and 
Brothers. A useful collection of writings concerning religion by 
Washington and other Founding Fathers. 

In Search of Tolerance. (1978). Del Mar, Calif.: McGraw-Hill. A film that 
discusses the European background of religious groups whose 
search for freedom brought them to America. Includes Ana- 
baptists, Huguenots, Puritans, and Quakers. 

Jows in America. (1973). New York: Anti-Defamation League. A two-part 
filmstrip and discussion guide covering 300 years of Jewish life in 
theU.S. 

Morgan, Edmund. (1987). Roger Williams: The Church and State. New 
York: W. W. Norton. The best discussion of Roger Williams' views 
on religious liberty. 
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Religious Freedom in America's Beginnings, (1971). Dearfield, 111.: 

Coronet Films. This 14-minute film gives a concise overview of the 
origins of religious liberty in colonial America. 

Ruderman, Jerome. (1974). Jews in American History: A Teacher's Guide. 
New York: Anti-Defamation League. An excellent resource for teach- 
ing about the role of Jews in the development of the United States. 
Each chapter includes discussion questions, student activities, 
and a bibliogi aphy of books and audiovisual materials. 

Touro Synagogue, the place of worship for the Jews of Newport, 
Rhode Island since 1763, is also a National Historic Site that may 
be visited throughout the year. For more information write to 
Touro .ynagogue, 85 Touro St., Newport, R.I. 02840. 
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A letter from the Danbury Baptist 
Association to President Thomas Jefferson, 

1801, and his reply, 1802 



How High A Wall 



Document 3 

A letter from the Danbury Baptist Association to President Thomas Jefferson, October 7, 1801 
Source: Papers of Thomas Jefferson, Library of Congress, Washington, D.C. 
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Transcription of Document 3 

A letter from the Danbury Baptist Association to President Thomas Jefferson, October 7, 1801 



The address of the Danbury Baptist Association in the State of Connecticut, assembled October 7, 1801. 
To Thomas Jefferson the President of the United States of America 

Sir, 

Among the many millions in America and Europe who rejoice in your Election to 
office, we embrace the first opportunity which we have enjoyed in our collective 
capacity, since your Inauguration, to express our great satisfaction, in your appoint- 
ment to the chief Magistracy in the United States: And though our mode of expression 
may be less courtly and pompous than what many others clothe their addresses with, 
we beg you, sir to Believe, that none are more sincere. 

Our Sentiments are uniformly on the side of Religious Liberty— That Religion is at 
all times and places a Matter between God and Individuals— That no man ought to suf- 
fer in Name, person or effects on account of his religious Opinions— That the 
legitimate Power of civil Government extends no further than to punish the man who 
works ill to his neighbors: But Sir our constitution of government is not specific. Our 
national charter, together with the Laws made coincident therewith, were adopted as 
the Basis of our government at the time of our revolution; and such had been our 
laws & usages, & such still are; that Religion is considered as the first object of Legisla- 
tion; & therefore what religious privileges we enjoy (as a minor part of the State) we 
enjoy as favors granted, and not as inalienable rights: and these favors we receive at 
the expense of such degrading acknowledgements, as are inconsistent with the rights 
of freemen. It is not to be wondered at therefore; if those who seek power & gain 
under the pretence oLgovernment & Religion should reproach their fellowmen— 
should reproach the:r chief Magistrate, as an enemy of religion Law & good order 
because he will not, dares not assume the prerogative of Jehovah and make Laws to 
govern the Kingdom of Christ. 

Sir, we are sensible that the President of the united States is not the national Leg- 
islator, & also sensible that the national government cannot destroy the Laws of each 
State; but our hopes are strong that the sentiments of our beloved President, which 
have had such genial affect already, like the radiant beams of the Sun, will shine and 
prevail through all these States and all the world till Hierarchy and Tyranny be de- 
stroyed from the Earth. Sir, when we reflect on your past services and see a glow of 
philanthropy and good will shining forth in a course of more than tliirty years we 
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have reason to believe that America's God has raised you up to fill the chair of State 
out of the good will which he bears to the Millions which you preside over. May God 
strengthen you for the arduous task which providence & the voice of the people have 
called you to sustain and support you in your Administration against all the predeter- 
mined opposition of those who wish to rise to wealth & importance on the poverty 
and subjection of the people. 

And may the Lord preserve you safe from every evil and bring you at last to his 
Heavenly Kingdom through Jesus Christ our Glorious Mediator. 
Signed on behalf of the Association . . . The Committee 

Nehr Dodge 
Ephraim Robbins 
Stephen S. Nelson 
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Document 4 

A letter from Thomas Jefferson to the Danbury Baptist Association, January 1, 1802 
Source: Papers of Thomas Jefferson, Library of Congress, Washington, D.C. 
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Document 4 (continued) 
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Transcription of Document 4 

A letter from Thomas Jefferson to the Danbury Baptist Association, January 1, 1802 



To mess. Nehemiah Dodge, Ephraim Robbins, & Stephen S. Nelson, a committee of tne Danbury Baptist 
association in the state of Connecticut. 

Gentlemen 

The affectionate sentiments of esteem and approbation which you are so good as 
to express towards me, on behalf of the Danbury Baptist association, give me the high- 
est satisfaction, my duties dictate a faithful & zealous pursuit of the interests of my 
constituents, & in recognition as they are persuaded of my fidelity to these duties, the 
discharge of them becomes more and more pleasing. 

Believing with you that religion is a matter which lies solely between Man & his 
God, that he owes account to none other for his faith or his worship, that the legiti- 
mate powers of government reach actions only, & not opinions. I contemplate with 
sovereign reverence that act of the whole American people which declared that their 
legislature should "make no law regarding an establishment of religion, or prohibiting 
the free exercise thereof," thus building a wall of separation between Church & State. 
Adhering to this expression of the supreme will of the nation in behalf of the rights of 
conscience, I shall see with sincere satisfaction the progress of those sentiments 
which tend to restore to men all his natural rights, convinced he has no natural right 
in opposition to his social duties. 

I reciprocate your kind prayers for the protection & blessing of the common 
father and creator of man, and tender you for yourseIve.<: S.your religious association, 
assurances of my high respect & esteem. 

T. W. Jefferson 
Jan. 1. 1802. 
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Historical Background 

The famous "wall of separation" metaphor used by Thomas Jeffer- 
son to describe the First Amendment is contained in an 1802 letter he 
wrote as president to the Baptists of Danbury, Connecticut (document 
4). Though the metaphor is widely quoted and debated, most notably 
in key Supreme Court opinions, the context for Jefferson's original let- 
ter is rarely discussed or understood. A closer look at both Jefferson's 
letter and the address from the Baptists that precipitated it (document 
3), reveals much about Jefferson's views concerning the Rrst Amend- 
ment as well as the early development of religious liberty in the United 
States. 

The Baptist "WaU of Separation" 

When the Danbury Baptists wrote to President Jefferson in 1801, 
the Religious Liberty clauses of the First Amendment had been part of 
the Constitution for nearly a decade. The No Establishment Clause, 
however, applied only to the federal government, leaving the states 
free to establish religion. In 1801, a few states, including Connecticut, 
still maintained church establishments. Not until disestablishment in 
Massachusetts in 1833 was the United States free from state-supported 
churches. 

Connecticut was founded by Puritans who sought to create a 
society ruled by divine law as given in the Bible. The religious freedom 
they desired was freedom for themselves to live and worship as God 
commanded. They were convinced that such a "holy commonwealth" 
required that their faith, represented in the Congregational churches, 
be supported and protected by the state. 

As preservers of the true faith and builders of a "new Israel," the 
Puritans of Connecticut enacted laws against heresy and moved to 
banish dissenters. In the early 18th century, fears that the king of 
England might attempt to exercise more power over their colony 
pushed Connecticut to grant a measure of toleration to some dissent- 
ing groups. By the time of the Revolution, the Congregational 
establishment had given way to a multiple establishment that allowed 
for tax money to be used in support of those denominations that 
gained the support of the majority of voters in each town. Members of 
dissenting groups, such as the Baptists, could be exempt from payment 
of these taxes by certifying membership in a dissenting church. 

Baptists, however, were not content with this form of establish- 
ment. Local communities often made it difficult for Baptists to certify 
their membership in a Baptist church, and the established churches 
enjoyed privileges not granted to the minority faiths. 
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As spiritual descendants of Roger \^^iiliams, the Baptists believed 
that religion must be entirely voluntary and that the state had no right 
to interfere in matters of faith. In their letter to Jefferson, the Danbury 
Baptists defined religious liberty in theological terms that separate the 
free exercise of religion from the power of the state: 

Our Sentiments are uniformly on the side of Religious Liberty— That 
Religion is at all times and places a Matter between God and In- 
dividuals—That no man ought to suffer m Name, person or effects 
on account of his religious Opinior-'c— That the legitimate Power of 
civil Government extends no further than to punish the man who 
works ill to his neighbors. . . . 

The basis for the Baptists* argument was their belief that religion 
cannot be mandated or controlled by the state because God has 
created the conscience free to choose for or against God. Thus, 
religious liberty is not a favor that can be granted by legislation, as in 
Connecticut, because it is "an inalienable right,** a right given by the 
Creator. 

The Baptists of Connecticut deeply resented a legislature that pre- 
sumed to pass laws regulating churches and taxing citizens for the 
support of religion. They bitterly complained to Jefferson that "what re- 
ligious privileges we enjoy" as a minority faith are "as favors granted." 
Such interference with faith and worship was a "degrading" attempt by 
the state to come between Christ and his people. 

The Danbury Baptists sough the same liberty of conscience and 
church-state separation that Ro^vjr Williams demanded of his fellow 
Puritans in 1631. Like Wlliams, who himself was a Baptist for a short 
time, the Danbury Association protested the tyranny of a state that 
"assumes the prerogative of Jehovah" to "make Laws to govern the 
Kingdom of Christ " Long before Jefferson, Williams had used the "wall 
of separation" metaphor to express the view, later adopted by other 
dissenters, that state interference in matters of faith led only to the 
corruption of Christ*s church: 

When they have opened a gap in the hedge or wall of separation 
between the garden of the church and the wilderness of the world, 
God hath ever broke down the wall itself, removed the candlestick, 
and made His garden a wilderness, as at this day (Howe 1965). 

Jefferson and the Baptists 

The Baptists of Connecticut had good reason to hope that the elec- 
tion of Thomas Jefferson to the presidency would further the cause of 
disestablishment and religious liberty. He was, after all, the author of 
the Virginia Statute for Religious Freedom, the bill that disestablished 
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religion in Virginia and greatly influenced the shaping of the Religious 
Liberty clauses of the Rrst Amendment. 

In the battle for disestablishment in Virginia, the Baptists had 
allied themselves with the rationalists Thomas Jefferson and James 
Madison. Baptist preachers in Virginia were well aware of persecution 
by established churches, some of their number having served time in 
prison for spreading the gospel in ways not approved by the state. 
Their strong opposition in 1785 to the General Assessment (using tax 
money to support the salary of clergy) helped to defeat that bill and 
pave the way for passage of Jefferson's statute. 

The alliance of Jefferson and the Baptists did not signal agreement 
about matters of faith. Jefferson, a son of the Enlightenment, put his 
faith in human reason to understand and accept the truth. The revivals 
and conversions of the Baptists, not to mention the content of their 
convictions, were elements of religion far removed from the rationalis- 
tic Deism of Jefferson. 

Jefferson and the Baptists did agree, however, that freedom of 
conscience is an inalienable right not subject to the power of any state 
to grant or deny. Faith must be chosen, not coerced. Thus the state 
must be separated from the church and the voluntary way in religion 
encouraged. 

President Jefferson's Famous Reply 

The significance of Thomas Jefferson's response to the Danbury 
Baptists is a much-debated issue. Does it represent the considered 
views of one of our Founding Fathers on the meaning of the Religious 
Liberty clauses of the First Amendment? Or is it simply the conven- 
tional response of a busy president to one of the many congratulatory 
addresses he received? 

Jefferson turned his attention to the Baptist letter on January 1, 
1802. As the following note to Attorney General Levi Lincoln makes 
clear, he decided to use his answer as an opportunity to express his 
views on church-state questions: 

Adverse to receive addresses, yet unable to prevent them, I have 
generally endeavored to turn them to some account, by making 
them the occasion, by way of answer, of sowing useful truths and 
principles among the people, which might germinate and become 
rooted among their political tenets. The Baptist address, now 
enclosed, admits of a condemnation of the alliance between Church 
and State, under the authority of the Constitution. It furniSi*es an oc- 
casion, too, which I have long wished to find, of saying why I do not 
proclaim fastings and thanksgivings, as my predecessors did. The 
address, to be sure, does not point at this, and its introduction is 
awkward. But I foresee no opportunity of doing it more pertinently. I 
know it will give great offence to the New England clergy; but the 
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advocate of religious freedom is to expect neither peace nor forgive- 
ness from them. Will you be so good as to examine the answer, and 
suggest any alterations which might prevent an ill effect, or 
promote a good one, among the people? You understand the temper 
of those in the North, and can weaken it, therefore, to their stom- 
achs: it is at present seasoned to the Southern taste only. I would 
ask the favor of you to return it, with the address, in the course of 
the day or evening. Health and affection (Papers of Thomas 
Jefferson). 

The draft reviewed by the attorney general did in fact contain 
language explaining why Jefferson did not proclaim days of fasting and 
thanksgiving. After the well-known line about the "wall of separation," 
Jefferson originally wrote: 

Congress thus inhibited from acts respecting religion, and the Execu- 
tive authorized only to execute their acts, I have refrained from 
prescribing even occasional performances of devotion 

He also added language, later removed, stating that religious 
exercises should be subject only to "the voluntary regulations and 
discipline of each respective sect." 

After receiving Levi Lincoln's advice that such statements might 
prove politically damaging in New England, Jefferson eliminated that 
section. In the draft letter, Jefferson notes in the margin that 

this paragraph was omitted on the suggestion that it might give 
uneasiness to some of our republican friends in the eastern states 
where the proclamation of thanksgivings etc. by their Executive is 
an [word obscured] and habit and is respected. 

It might be concluded from this evidence that President Jefferson's 
letter was not a conventional response. He took the occasion of answer- 
ing the Danbury Baptists as an opportunity to air his views on the 
separation of church and state, though he drew back for political 
reasons from an even more forceful statement. In a line he did not cut, 
he made very clear that he wished to encourage disestablishment in 
Connecticut, viewing state establishment of religion as a\rtolation of 
basic human rights: 

Adhering to this expression of the supreme will of the nation in 
behalf of the rights of conscience, I shall see with sincere satisfac- 
tion the progress of those sentiments which tend to restore to man 
all his natural rights, convinced he has no natural right in opposi- 
tion to his social duties. 
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The Supreme Court and the "Wall of Separation" 

The first use by the Supreme Court of Jefferson's letter to the Bap- 
tists came in the landmark "free exercise** case, Reynolds v. United 
States in 1878. In that case, the Court upheld the conviction of George 
Reynolds, secretary to Brigham Young, for polygamy, thus setting a 
limit on the free exercise of the Mormon faith. Chief Justice Waite, 
writing for the Court, quoted Jefferson's letter in support of the Court's 
interpretation of the First Amendment. He then added: 

Coming as this does from an acknowledged leader of the advocates 
of the measure [the Hrst Amendment], It may be accepted almost 
as an authoritative declaration of the scope and effect of the amend- 
ment thus secured. Congress was deprived of all legislative power 
over mere opinion, but was left free to reach actions which were In 
violation of social duties or subversive of good order. 

Note that the first use of Jefferson's letter by the Court had less to 
do with the "wall of separation" and more to do with the distinction 
Jefferson makes between actions and opinions in matters of religion. 
The Court used Jefferson's words, "the legislative powers of the Gov- 
ernment reach actions only, and not opinions," to support its view that 
the government may set limits on actions, even those motivated by reli- 
gious belief. Later Supreme Court decisions refined the.distinction, 
requiring, among other things, that the state show "compelling inter- 
est" before interfering with religious practice. Nevertheless, following 
Reynolds, the "wall" would never be high enough to prohibit govern- 
mental limitation on the "exercise" in the free exercise clause. 

The best-known use of Jefferson's letter was in the majority 
opinion written by Hugo Black in Everson v. Board of Education in 1947. 
In a 5-4 decision, the Court upheld the practice of reimbursing parents 
of parochial school children for money spent to reach school on public 
buses. The Court denied that such reimbursements constituted state 
aid to religion, arguing that public transportation of school children 
was a public benefit that the state had extended to all students without 
regard to their religious belief. 

In deciding the Everson case, the majority of the Court took the 
opportunity to interpret in the strongest terms the meaning of the No 
Establishment Clause of the First Amendment. Noting that the First 
Amendment was applicable to the states by the Fourteenth Amend- 
ment, the Court employed Jefferson's metaphor to build a high wall of 
separation: 

The "establishment of religion" clause of the First Amendment 
means at least this: Neither a state nor the Federal Government can 
set up a church. Neither can pass laws which aid one religion, aid all 
religions, or prefer one religion over another. Neither can force nor 
influence a person to go or to remain away from church against his 
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will or force him to profess a belief or disbelief in any religion. No 
person can be punished for entertaining or professing religious 
beliefs or disbeliefs, for church attendance or non-attendance. No 
tax in any amount, large or small, can be levied to support any reli- 
gious activities or institutions, whatever form they may be called, or 
whatever form they may adopt to teach or practice religion. Neither 
a state nor the Federal Government can, openly or secretly, partici- 
pate in the affairs of any religious organizations or groups and vice 
versa. In the words of Jefferson, the clause against the 
establishment of religion by law was intended to erect **a wall of 
separation between Church and State.** 

Subsequent Supreme Court decisions, notably ////no/5 ex rel 
McCollum V. Board of Education (1948) and Engel v. Vitale (1962), malie 
liberal use of Jefferson's wall. Dissenting Justices objected that the 
";yall of separation" was an inappropriate and misleading image for 
interpreting the No Establishment Clause. In the Vitale school prayer 
case. Justice Stewart dissented from the majority opinion striking 
down state-sponsored school prayer with a direct attack on the use of 
Jefferson's metaphor: 

I think that the Court's task, in this as in all areas of constitutional 
adjudication, is not responsibly aided by the uncritical invocation of 
metaphors like "the wall of separation," a phrase nowhere to be 
found in the Constitution. What is relevant to the issue here is . . . 
the history of the religious traditions of our people, reflected in 
countless practices of the institutions and officials of our govern- 
ment. 

The most blistering attack on the use of Thomas Jefferson's 
metaphor came in the dissent of Justice William Rehnquist in Wallace v. 
Jaffree in 1985. In that case, the Court held Alabama's law authorizing a 
moment of silence in public schools unconstitutional. Strongly dissent- 
ing, Rehnquist argued that nothing in the No Establishment Clause, 
properly understood, "requires government to be strictly neutral be- 
tween religion and irreligion, nor does that Clause prohibit Congress 
or the States from pursuing legitimate secular ends through non- 
discriminatory sectarian means 

Rehnquist called for a complete rethinking of the Court's approach 
to the No Establishment Clause, wrongly based for 40 years on 
"Jefferson's misleading metaphor." The letter to the Danbury Baptist 
Association, according to Rehnquist, "was a short note of courtesy, 
written 14 years after the amendments were passed by Congress." 
The "wall" image should be given up entirely: 

The "wall of separation between church and State" is a metaphor 
based on bad history, a metaphor which has proved useless as a 
guide to judging. It should be frankly and explicitly abandoned. 
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Despite repeated objections from a minority on the Court, Thomas 
Jefferson's views have played a central role in shaping the Court's inter- 
pretation of the No Establishment Clause. William Lee Miller, professor 
of religious studies at the University of Virginia, recently offered this 
summary of Jefferson's wall of separation: 

Did this liberty of belief for Jefferson and Madison entail separation 
of church and sta'^,e? Yes, A ban on tax aid to religion? Yes. On state 
help to religion? Yes. Even religion-in-general? Yes. Even if it were 
extended without any favoritism among religious groups? Yes. The 
completely voluntary way in religion? Yes. Did all the founders 
agree with Jefferson and Madison? Certainly not. Otherwise there 
wouldn't have been a fight (Miller 1986). 

A Significant Metaphor 

Whatever its merits or limitations, Mr. Jefferson's (and Mr. 
Williams') metaphor continues to play a significant role in the debate 
over the meaning of the Religious Liberty clauses of the First Amend- 
ment. "Strict separationists" continue to advocate the "high and 
impregnable" wall between church and state envisioned by the major- 
ity in Everson. Many "accomodationists" work for a more porous wall, 
one that would allow, for example, nonpreferential government aid to 
religious groups. 

What is most significant about these debates is that despite differ- 
ing interpretations, the broad consensus in America remains: no 
national or state church can ever be established and no government 
can prefer one religious group over others. Americans ought never to 
forget that disestablishment in the United States separated church and 
state for the first time in hist jry, making possible humanity's greatest 
experiment in religious liberty Our disagreements over the size and 
shape of the "wall" do not obscure that remarkable achievement. 
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Suggestions for Using the Documents 

Discussion Questions 

1. Why do the Baptists insist on no state interference and the "volun- 
tary way" in matters of faith? 

2. In 1801, citizens of Connecticut were debating the pros and cons of 
disestablishment. What do you think were the most important 
arguments for and against state support for religions? 

3. Thomas Jefferson was in France when the First Amendment was 
written. Why, then, have his views been of such importance in 
Supreme Court interpretations of the First Amendment's religious 
liberty clauses? Should they be given so much weight? 

4. Do you agree with Jefferson that religious liberty depends on 
separation of church and state? Why or why not? 

5. Why was President Jefferson unable to offer more than moral 
support for disestablishment in Connecticut? 

6. Could Connecticut or any other state establish religion today by 
giving state support to the clergy of selected faiths? 

Extension Activities 

1. Have a debate between the "separationists" and the "accomoda- 
tionists." Both sides must appeal to the history of the formation of 
the Rrst Amendment. 

2. Have the class discuss in small groups case studies of recent 
church-state issues. How high a wall should be built between the 
church and state? 

Research Topics 

1. Trace the battle for disestablishment in Connecticut. Why did Con- 
gregationists eventually join with others in the support of religious 
liberty? 

2. What role did the Baptists and other "dissenting" religious groups 
play in the battle for disestablishment in Virginia? 

3. What can be 'earned about the battle for disestablishment in 
America from the correspondence between Thomas Jefferson and 
James Madison? 

4. Has disestablishment aided or hurt religion in the United States? 
Give examples to support your answer. 

5. Compare disestablishment in the United States with other nations 
that retain an established faith. Which approach works better? 
Why? 
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6. Who were the founders of the Baptist movement in the United 
States and why did they insist on separation of church and state? 

Additional Resources 

Commager, Henry Steele. (1975). Jefferson, Nationalism, and the 
Enlightenment: Spread of Enlightenment from Old World to New. 
Discusses the philosophical roots of Jefferson's thinking. 

McLoughlin, William. (1971). New England Dissent, 1630-1833: The Bap- 
tists and the Separation of Church and State. Center for the Study of 
the History of Liberty in ^^^lerica Series. Cambridge, Mass.: 
Harvard University Press. A good discussion of the Baptists and 
religious liberty. 

Miller, William L. (1986) First Liberty: Religion and the American Public. 
New York: Alfred A. Knopf. An excellent examination of the origins 
of the First Amendment's religious liberty cJauses. 
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Document 5 

Excerpts from the Molly Goodrich Journal, 1805-1831 
Source: Library of Congress, Washington, D.C. 
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Document 5 (contini^^ed) 
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Document 5 (continued) 
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Document 5 (continued) 
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Transcription of Document 5 

Excerpts from the Molly Goodrich Journal, 1805-1831 
Excerpt A 

Journal 

Tuesday Jan: 1st, 1805: E. John Meacham, Benjamin S. Young, & Issachar Bates, took 
their journey from N. Lebanon to the Western Country. — 

They arrived at Lexington, State of Kentucky, Wednesday March 11th — at Cincinnati, 
State of Ohio, Tues. March 19th. And the week following and onward, the people near 
Lebanon in the Miami Country believe and receive the Gospel. 

Excerpt B 

there believe & receive the Gospel. — Benjamin & other Brethren returned to Miami. 
Fri. August 2d. 

Mon. June 29th E. David, Solomon King & Daniel Moseley, arrived at Miami. They left 
N.L Mon. June 1st. 

Thu. August 8th Benjamin Malchani & Richard set out for Kentucky by Eagle C. Thi. 3d 
week in August the people at Shawanoe Run in Mercer County, Ky. believe & receive 
the Gospel; and the week following those in Shelby. 

Benjamin returned to Miami Thu. Sept. 19th. Richard & Malcham having returned sep- 
arately before. 

Thu. Sept. 26th Issachar set out for N.L. At night the wicked burnt down the Believers 
Stand. Issachar returned to Miami Tue. Dec. 12th. 

Wed. Oct. 9th E. John and Benjamin set out for Eagle C. and 
Excerpt C 

and Kentucky. — ^Their horses' ears & tails cut off near Danville, Mon. Nov. 11th at 
night. — B. W. Stone the preacher at Cane Ridge, shut his door against them, Mon. Nov. 
25th.— oome receive the Gospel in Mason, the last week in November. — They returned 
to Miami, Thu. Dec. 5th. 

Mon. Dec. 9th Daniel, Benjamin & Malcham set out for Beulah. Returned. Wed. 1 1th & 
in the night Malcham's house beset & windows broke. 

Mon. Dec. 30th Benjamin, .^sachar & Richard set out for Eagle C. & Kentucky.— The 
first week in Feb. 1806. the people at Paint Lick in Garrard Co. Ky. obey the Gospel, 
having believed nearly a year. The Brethren returned to Turtle Creek Wed. March 12lh 
1806. 

Wed. March 26th 1806. Benjamin, Issachar & Richard set out for Beulah.— Tlie people 
there obey the Gospel having believed about a year.— Brethren returned Tues. 
May 4th. 
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Excerpt D 

Wed. July 18th 1810. Issachar, & John Rankin set out for Bussero & Kentucky. Issachar 
returned with Joseph, March 20th 181 1. 

Tues. August 14th I set out for Kentucky, in company with Lucy Bacon, Malcham, 
Calvin, Polly Thomas & Rosanna Shields— returned (with Constant) Tues. Sept 3d. 
Fri. August 24th Eliab & William (with Matthew H.) returned from Kentucky. 

Mon. August 27th. This day an extraordinary Mob consisting of upwards of 600 armed 
men, came against the Believers in order to force them to renounce their faith or quit 
the country. 

Thu. Sept 13th Eliab, William & Constant start for N. Lebanon. At the same time, 
Archabald, Benjamin & Calvin set out for Bussero, & go & return through wilderness, 
& arrive again Tues. Dec. 4th. 

Exceipt E 

Tues. Sept 9. 1818. F. Davis, M. Ruth, E. Solomon, & E. Hortensia at South Union and 
again for home on Thur. Sept. 17. 

Mon. Jan. 4. 1819. John Meigs starts for West Union to assist for a while in the 
Deacon's line. — and returned. 

Thur. Feb. 11. 1819. Joseph Allen starts for U. Village on his return to the East. 

Thur. June 17. 1819. The President James Monroe, and Gea'l Andrew Jackson, & suits 
dined at South Union. 

Wsd. June30. 1819. The Believers at South Union abolished slavery 

Tues. Oct. 5. 1819. 1 set out for Union Village in company with John McComb & Gaty 
Rubart. — Returned. Nov. 7. 

Sun. Jany 2d. 1820. E. Issachar & Wm. Davis arrived from West Union.— Returned. 
Jany 13. 

Excerpt F 

Mon. Sept. 17;h. at U. Village, met a company of friends from South Union, good Sister 
Mercy & Maggie Naylor, Lefre McComb, & Benj. Goodhope. Stay at U. Vil. 6 days. 

Monday Sept. 24th our whole South Union company in 3 carriages, lef* Union Village 
& arrive at P Hill, Thu. Sept. 27th. 

Stay at P. Hill 5 days. 

Wed. October 3d. Our whole company, 9 in number, left P. Hill, & all arrived home at 
South Union in good health, good union, & fine spints, on Sunday, p.m. Oct. 7th & Re- 
ceived a kind welcome home. 

Thus ended our long journey of 1 155 miles & the long anticipated visit to my native 
country & our gospel friends in the East. Gone 5 months, 15 days. 

South Union, Thu. May 22d. 1828. E. Benjamin, starts for P Hill, by particular request, 
on account of the late law paper against the believers of this State by the Legislature 



67 



72 



Reugion In American History 



last winter, & to assist Eleazar in publishing a remonstrance. E. Benjamin went in a 
Dearborn & took Robinson Eads for company & returned home, Sunday, June 22d. & 
brought along the New publication called ''Investigator.'' 

Thur. August 21st E. Benjamin set out with Eli McLean for Nashville, & Franklin, in 
Tennesse, to settle the last business of Wllie W. Jones with his agent John H. Eaton— 
& returned. Thur. Aug. 28. 

Excerpt G 

Friday August 6th 1830. Eleazar arrived here from P. Hill to know how a suit brought 
against the believers by John Boon, would be coming on. He returned for P. Hill & U. 
Village in company with Francis Whyte, Wed. Aug 25th. 

Note. E. Benjamin, & Eleazar, & 6 or 1 0 brethren more, and 8 sisters, attended Court at 
Russellville, Tues. Aug. 10th. The court decided that the case should be continued to 
the next November term, & so all the brethren & sisters returned home (in 4 car- 
riages) on Wed. evening August 11th. 

Tues. Oct 12th 1830. & the 3 following days, the Church Covenant at South Union 
signed.— Frid. Oct. 15th Francis and Eleazar return from Union Village & P. Hill: And, 
Sunday, Oct. 17. Francis spoke beautifully in public, as well as in private meetings— 
but behold! within 18 hours after this, he closed his eyes in peace, & departed this life 
into the world of spirits, the ""realms up above"*— a world far better than this!— And, 
Eleazar after [words obscured] attending the court at 

Excerpt H 

at Russellville in company with E. Benjamin, &the rest & paying all his visits at South 
Union, departed from Union Village in the Mail Stage, aiid starts from the Office on Fri- 
day night Nov. 12th. 

Mon. Nov. 8th I started for Russellville, at 4 ocbck in the morning, to accompany the 
sisters who had to attend Court— Went in our Carriage in company with E. Benjamin, 
Eleazar, E. Sister Malinda, Bushannan, & Wm. Lagier. The Court decided in our favor 
against Boon, & we all returned home (about 20 in number) in 4 carriages. Wed. eve- 
ning Nov. 10th. 

Monday, Dec. 13th 1830. E. Benjamin started in our Carriage for Frankfort to attend 
the Legislature on account of that wicked law paper against the believers of this state 
in the year 1828. and Wm. Lagier for company: Staid at Frankfort about 20 days; & at 
P. Hill about 10 days, & 13 days travelling: And returned to South Union, safe home, 
Monday January 24th 1831. 
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Historical Eackgromd 

In the early 19th century the United Society of Believers in Christ's 
Second Coming, the people called Shakers, numbered some 6,000 souls 
living primarily in New York, New England, Ohio, and Kentuclq^. Today 
only a handful of Shakers remain, their once vital community nearly ex- 
tinct Little is remembered of their religious convictions and practices. 
When recalled at all, it is usually for their simple way of life and the 
practical beauty of their furniture. 

There is far more to the United Society of Believers, however, than 
the popular images of a quaint and peaceful 19th century religious 
movement. The Shakers propagated a "new gospel" of communal life 
and celibacy that provoked opposition and persecution wherever they 
went. Aggressive missionairies, they pushed westward, successfully ex- 
panding the "one true church" along the frontier. The Shaker story is a 
memorable chapter in our history, providing us with insights into the 
struggles of minority religious groups for religious liberty in America. 

The excerpts from Molly Goodrich's journal (document 5) chroni- 
cle the adversity and persecution suffered by the Shakers during the 
time of their greatest expansion, 1805-1831. The small pages (actual 
size) of terse, straightforward entries suggest the sparse simplicity of 
Shaker life. Taken together, these pages reveal the courage and determi- 
nation of the Believers as they worked to build their communities and 
spread their gospel. 

History and Tlieology of the Shakers 

The journal is a private and brief record of key events, not an 
attempt to discuss Shaker beliefs or practices. Understanding the 
entries, therefore, requires some knowledge of the faith's origins. 

The United Society of Believers in Christ's Second Coming began in 
the mid-18th century as an offshoot of an English Quaker group led by 
James and Ann Wardley. Followers of the Wardleys, "wrestling in soul 
to be freed from the power of sin and a worldly life," often trembled 
and writhed during worship, a practice that led others to call them 
"Shaliers." 

The founder of Shakerism was an Englishwoman, Ann Lee Stanley 
(1736-1784), who had joined the Wardleys in 1758. While in prison for 
breaking the Sabbath by dancing and shouting, Ann Lee had revela- 
tions that the second coming of Christ would be in the form of a 
woman and she was that woman. 

In 1774 Ann Lee, called "Mother Ann" by her followers, was di- 
rected by a revelation to go with a small group to America. The first 
Shaker Society in New Lebanon, New York, became the central church 
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of "the one true church/' Religious revivals in America during this pe- 
riod created an opening for new teachings. Soon there were Shaker 
communities in New York, Massachusetts, and Connecticut. 

Like other perfectionist groups of the time, the Shakers believed 
themselves to be the vanguard of the millennium, the thousand-ye?*/ 
rule of Christ on earth. They separated themselves from the world and 
organized communal societies in v/hich all property was made "a conse- 
crated whole." 

In Shaker theology, Jesus represents the male manifestation of 
Christ and Mother Ann the female manifestation. Mother Ann taught 
that with the Second Coming, Believers must now pattern their lives 
after the Kingdom of God. This meant that marriage must be aban- 
doned (since the sin of Adam was in sexual impurity) and celibacy 
adopted as the way of life for the dawn of God's rule. A celibate life 
would help to raise men and women from animal to spiritual states. 
The Shakers were convinced that since the end was near there was no 
longer any need to procreate. The time had come to live a life of abso- 
lute purity, giving everything to God for the glory of God's Kingdom. 

The Believers Expand Westward 

Molly Goodrich's journal records the efforts of the Shakers to 
spread their new gospel in the early part of the 19th century. Since it is 
noted that the journal book was given to her in 1812, she made some of 
the first entries (or copied them from an earlier notebook) at a later 
date. 

The journal begins with three Shaker missionaries, John Meacham, 
Benjamin Youngs, and Issachar Bates, leaving from New York for west- 
ern territories on January 1, 1805. With no definite destination in mind, 
they traveled hundreds of miles seeking a place where Shaker teach- 
ings might take root. Unlike most other westward movements, these 
missions to the West were motivated by religious faith rather than eco- 
nomic opportunity. 

Religious revivals in Kentucky and Ohio prior to the arrival of the 
Shakers created a receptive climate for the new gospel of Mother Ann. 
Reports of revival meetings where people fell into trancelike states and 
jerked their head and body led the Shaker missionaries to anticipate 
fertile soil for Shaker practices. Their hopes were fulfilled when a num- 
ber of the leaders of this revival, including prominent New Light 
Presbyterian ministers, were won to the Shaker cause, often bringing 
members of their congregation with them into the fold. 

The missionaries met with co'-isiderable success. The western 
headquarters for the church was established at Union Village, Ohio. 
The first western covenant, an agreement to dedicate all property to 
the church and to live in a communal society, was signed in 1810 by 15 
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brethren and 18 sisters. From there the missionaries and their new con- 
verts went out into the wilds of Kentucky, Indiana, and Illinois 
preaching their gospel. By 1823 there were some 1,700 Shakers in the 
West. 

The Shaker message appealed to many because it offered a new 
way cf life to those already touched by the great awakenings of the 
revival movement. Shakers went beyond the revivalists' preaching of 
salvation and the coming of Christ. For them, Christ had already come 
again. A new order had be^jn established, the "one true church" tiiat 
separated Believers from the corruption of the world in anticipation of 
God's rule on earth. The purity and simplicity of the Shaker communal 
life and the enthusiasm and drama of Shaker worship was a potent 
combination to those seeking to live according to God's will in the 
"last days." People joined to become part of an intercessory remnant 
that would call all men and women to blessedness. 

Persecution of the Shakers 

As the entries in the journal testify, the Believers also met with 
great opposition everywhere they went. The belief that Christ had 
come, the vow of celibacy, and the practice of holding all property in 
common were aspects of Shakerism that proved particularly offensive 
to the various Christian groups. Other Shaker beliefs, notably their 
opposition to slavery and their refusal to bear arms, also inspired 
opposition in the West. 

False stories were spread about Shakers claiming, among other 
things, that they castrated their males, beat their children, and incited 
Indians to fight thf; government. These rumors helped to whip up fear 
and animosity toward the Shakers. The journal records the burnin , c{ 
a Shaker stand (place of worship), the mutilation of horses, and *i 
attacks — all common actions taken against the Believers by their 
neighbors. 

The greatest show of force noted by Molly Goodrich was the mob 
of cOO armed men who "came against the Believers in order to force 
them to renounce their faith or quit the country." That event took place 
at Union Village on August 27, 1810. The mob marched on the Shaker 
community to force the release of children they believed were held 
against their wishes and to demand that the Shakers give up their be- 
liefs and practices. The Believers replied that the U.S. Constitution 
protected their right to worship as they pleased, and that the children 
were there with the consent of their fathers. Leaders of the mob ques- 
tioned the children and searched for others believed to be imprisoned 
and abused. Finding nothing, the crowd reluctantly withdrew. 

The presence of children in Shaker communities was a frequent 
source of opposition to the Society of Believers. Some of these children 
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entered the community with one parent, usually the father, while the 
other parent remained unconverted. Though it was against the tenets 
of Shaker faith to receive children against the will of either parent, such 
cases did occur. 

A number of states with strong Shaker communities, including 
Ohio in 1811 and New York in 1818, passed laws aimed at restricting 
the rights of parents who joined the Shakers. The New York law, for 
example, gave the state the right to award custody of the child to the 
parent who was not a Believer. Hearing about the act in 1817, Thomas 
Jefferson was moved to write to Albert Gallatin: 

Three of our papers have presented us the copy of an act of the 
legislature of New York, which, if it has really passed, will carry us 
back to the times of darkest bigotry and barbarism, to find a paral- 
lel. Its purport is, that all those who shall hereafter join in 
communion with the religious sect of Shaking Quakers, shall be 
deemed civilly dead, their marriages dissolved, and all their 
children and property taken out of their hands (Papers of Thomas 
Jefferson). 

Property disputes were another source of trouble for the Shakers 
wherever they settled. Those who left the Believers sometimes 
demanded the return of property given to the order when they joined. 
Some state legislatures attempted to make it easier to bring suit against 
the Shakers. The "wicked law" of 1828 (twice mentioned in the journal) 
was a Kentucky law making it possible to file suit against the Shaker 
communities without designating individuals or serving any subpoena 
other than one attached to a meeting house door. 

Fortunately for the Shakers, suits hrorght against them for recov- 
ery of property (such as the suit of John Boon mentioned in the 
Goodrich journal) were unsuccessful. The courts upheld the Shaker 
covenant as a binding contract. In 1834, for example, former Shakers in 
Pleasant Hill, Kentucky, sued for the return of their property, claiming, 
among other charges, that the use of the property was for "supersti- 
tious" purposes. Rejecting the claim, the state court wrote: 

[W]e have no established religion ... by our constitution, all 
religions are viewed as equally orthodox It is neither for the leg- 
islature nor the judiciary in this state, to discriminate and say, what 
is a pious and what a superstitious use (Andrews 1953). 

Despite opposition and some persecution, the principles of 
religious liberty in the U.S. Constitution and in state constitutions did 
offer protection to the Shakers. In another property case, this one in 
New Hampshire, the court admitted the merits of Shaker life. More sig- 
nificantly, the court held that "their faith" must be equally protected by 
the Constitution: 
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No one can see the improvements made in husbandry and manufac- 
tures by this sect, and at the same time believe the existence of the 
sect to be against the policy of the law. Whatever we may think of 
their faith, their works are good, and charity bids us think well of 
the tree when the fruits are salutary. We cannot try the question 

which religion, theirs or ours, is the better one Theirs is equally 

under the protection of the law, as ours There certainly are 

some reasons for saying that the religion of this sect of Christians 
bears a greater resemblance to that of the primitive church than 
curs does (Andrews 1953), 

The Shakers Today 

At the time of Molly Goodrich's last journal entry in 1831 the 
Shakers had 19 communities from Kentucky to Maine and some 6,000 
members. In the latter 19th century, the number of members rapidly 
declined and the communities were abandoned one by one. Today 
there are nine members at the Shaker community in Sabbathday Lake, 
Maine, and two members at the Shaker community in Canterbury, New 
Hampshire. 
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Suggestions for Using the Document 

Discussion Questions 

1. After a brief introduction to Shaker history and theology, dis- 
tribute the journal excerpts and ask students to read the jou*-nal 
entries aloud. Note that the facsimiles represent the actual size of 
the journal. 

2. What is a journal? Does anyone in the class keep a journal or 
diary? If so, has anyone else read yoi > journal? Why are journals 
especially rich sources for understanding the events of history? 

3. Journals or diaries are often very personal documents. What do 
we learn about Molly Goodrich from reading her journal? Why do 
you think she kept this journal? 

4. What can be learned about Shaker beliefs and practices from the 
language and writing style in the journal? 

5. Shakers were a self-effacing people who practiced a very simple 
way of life. Is there evidence of this in the journal? 
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6. The Shakers attempted to form a Utopian society based on com- 
munistic principles. Discuss the challenges of creating an ideal 
society. What are some other examples of Utopian movements in 
U.S. history? 

7. How did their religious faith enable the Shakers to endure their 
hardships? 

8. What about the Shakers caused others to fear them? Do you think 
these fears were justified? 

9. Compare the experiences of the Shakers with those of new 
religious groups in America today. Does the First Amendment 
protect all religious practices? Are there limits to "free exercise" of 
religion? 

10. Some parents have hired deprogrammers in an attempt to remove 
their children from religious groups they find objectionable. Is 
deprogramming constitutional? 

11. Does the state have the right to intervene in the practice of 
religion in order to protect the lives of the adherents? 

Extension Activity 

Ask students to think of themselves as historians investigating 
early 19th century America. Divide the class into small groups and ask 
them to consider the following questions while closely examining the 
journal entries: 

a. Do you think Molly Goodrich gives an accurate account of the 
events she describes? Why or why not? 

b. How much should the historian trust the account of someone who 
is involved in the events reported? 

c. What are some other ways to verify the incidents mentioned in the 
journal? 

d. Is it possible to get a clear and unbiased picture of what actually 
happened? 

e. What other developments in early 19th century America may have 
contributed to resentment of the Shakers for their pacifist and abo- 
litionist views? 

f. Does the journal suggest the motives for Shaker expansion west- 
ward? Compare Shaker reasons for going West to the motivations 
of others during the same period. 
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Research Topics 

1. Examine the prominent leadership role of women in a number of 
other important religious movements in American history (for 
example, Christian Science, Theosophical Society). 

2. Identify and discuss some other Utopian experiments in American 
history. 

3. What factors caused the Shaker membership to decline? 

4. Explore the tensions created by new religious movements in 
contemporary America. 

Additional Resources 

Andrews, Edward D. (1953). The People Called Shakers: A Search for the 
Perfect Society. New York: Dover Publications, Inc. The best book 
about the history of the Shakers. 

The Bill of Rights in Action: Freedom of Religion, (1969). Pasadena, Calif.: 
Barr Films. A 21-minute film about a blood transfusion case that 
explores the tensions between some religious practices and the 
interests of the state to protect the health and safety of its citizens. 

Bromley, David G., and James T. Richardson, eds. (^984). The Brainwash- 
ing-Deprogramming Controversy: Sociological, Psychological, Legal 
and Historical Perspectives (Studies in Religion and Society: Vol. 5). 
Lewiston, N.Y.: Edwin Mellen Press. A collection of articles that 
explores First Amendment questions involving new religious 
movements. 

Sasson, Diane. (1983). Shaker Spiritual Narrative. Knoxville: University 
of Tennessee Press. An excellent study of Shaker autobiographies 
in the 19th century. 



For more information about the Shakers today. Shaker historical 
sites, and Shaker documents, write to: 

The Shaker Library at Sabbathday Lake, Maine 

United Society of Shakers 

RR#l,Box640 

Poland Spring, Maine 04274 

Shaker Village, Inc. 
288 Shaker Road 

Canterbury, New Hampshire, 03224 
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Document 6 

An Anti-Catholic petition from New York nativists to the U.S. Con^^ress, 1837 
5oarce; National Archives, Washington, D.C. 



TothcIIoncrahU (he ScnaUand House sf Rfiprtstnlalivcs of the United States, in Congress Assembled: 

yhe Memorial of your potilioners humbly 8hpvrolIi,,Thal toldom Ims o nalion arisen, prospered, deeHned nnd fallen, 
vvichoul feeling, in iho lime of iheir prosperity nnd begun doeline, on ominous eonfidenee in (he slrea-lh of ihotr inslr 
tuhono, and a folal diarognrd of tliol which ullimalelv eficeled Iheir ruin. Thia should Icoeli us eaution. 

Ejcperiencohofiproyod (he weakness of oil human Kidliluiions under (he aUoeks of corrup( prineiples, and h^s made 
(lieraele>Mdon(tha( (hotnalerialof (heir 8(rong(h lies m (he in(elligenee, sound principles, and good mornis of (ho 
people. This cxperienec showB (ho necessKy of vigilanee, and oipeeially of a vigilanloyo on all nrineiplee and mans- 
uroB, which, (hough Ihey bo a(pro3en(retfblyBuppor(ed,^^ arc auffieienl (o aubvorl (lit 

bbordas of Iho Slate. / ^ m ' 

Our oqu&l right of suffrage, which ia the great excellence of our political inadtudona, is, by abuse and intrigue on 
'ho ono hand, and unsnepocdng confidence on (ho odwr, (ho chief avenue of-dangor : and Ihie ha%.oot escaped (he tfio- 
lice of eagle-eyed deepo dam. 1 ho oty QccneB of foroigoors (o (he c!oc(ive franchise in (he Unilca Stales, by i^ie 
presendawa of naturalizadon, and of foreignera of doub(fiil morale and hoalile polt(ical principles, is a source of dan- 
acr to our civil and religious liberdes, (o which your Memoriali6(8 would humbly and oarnesdr invi(e (he apeedy aden- 
tion of Congress. 

Equal righl of Bufirngo is (he right of Iho mnjorily lo rule ; but our constilulion did nol contemplate a majority hoi- 
die 10 1(8 priiiciploe. And by (ho very fact of nn(uraliza(ion law*, our niidon says— We have principles, privileges 
and insiaudons which ivochcrieh, and \vill mninlain, nnd in opposition to which, no foreigner shall have aright of 
cuflrcge wi(h us. If wo cherish civil nnd roligioua libcriica and csJeom (hem above all price, wo have a righl lo de- 
fend ihcm from foreign invasion; whelhur i( approach by open wnrfirc, or insidiously by ob(aining jho privilege of cid- 
7.enRlHp. Since nn(urnliza(ion laws have been judged nencasary, lo( (hem be adcqiic(o for our defence. Our coun(ry 
has happily been the asylum of die poor and oppromd «f olher naliona; lei i( s(ill be worthy of (lie name, and not 
yi;ld to a dcepousm whicii none may cour( (o ohjo/. Le( us see (hat (hosoadmidod from iho lap of lyranny lo die righR 



of suffrage wilh U3 bo indeed ihe friends of our cherished lihcrdca. 

Your iVIemoriaiisIs view wilh do«p coucorn the greal influx of Roman Cnlholica into Ihis^ counlrv from iho varioun 
nndons of Luropo, and ibeir admisKion lo cidzonohip while Ihov reiain ilrir principles, aa eminonily ihfoalening our 
civil and religious liberli'rs. Dr. Roborlson in his history of Scodnnd, any^of Popery lhaltl '^proparea and breaf« 
Iho mind for political iier/ilude"-dml it ie -a ayaicm of aupersdUon winch is die firmest foundadon of ciViLlyranoy"— 
"a religion, whose very spirit as w6ll as prncdee ia persocuiing, eanguinary and encroaching." 
Against Romon Calholirs, aa men, wo have no hosiiiliiy. Ag/sinai ihoir* religion, in ila religious chnraclor, we aak 




. , - against a religil — 

our consliiuli n, by ullowing iho loUradon of all religions, conlempUi6 the loleralion of a polilically intolerant reli- 
gionl the loleradon of polidcal principles subversive of our froo insliludons, merely because inlorwovon wilh a reli* 
gious crcedl Are polilical principles eubverdivo of our frao in^jdludons less dangerous, or lesn the subjects of consd- 
(udenal condemnadon, because ihey are pnrl of a religious nyaloml Does our cenililulien inlend le loleralo a reli- 
gion, which would ^rrocl a church eslabliRhment aubjocdng ihe civil nulheriiies, and our civil uad religious libcrlies, 
le its religious ond despotic conlroll Does it allow die mere name of religion lo sancufy such polUica! principles 
subversive of its very spirit and iniendonl Our conedludon ia not suicidal. 

Your MemorialisIs, unwillicg to encroacli further 015 your padence, earnestly petition your lionorablo body lo inquire 
whelher ihe principles of Roin.tn Catholics, a? held al prosoni as well aa formally, are nol polidcal and hoslile to civil 
and religious libcrly; and whe(her dicir roligion is nq( csaendally polidcal, requiring (he union of Church and Slale, 
and Ihe Bubjcclion of :he ladcr lo (ho former : and whelher itdoo< nol require allegiance (e (he i*ope of Rome, hold* 
ing (he obligation (o obey \rm, as pa-amount (0 atl o(hor aulherily, and hi« subjec(8 not bound even by on oaih, when 
he requires the broach of 't for (he sake of his rcligioni And whether it does ne( ju6(ify, and imperiously require, lo* 
gi8la(ivo defence ngain8( (hia mfiuonco in our government; and further, whether (here be nol a plan in eporadon, pocv* 
erful and dao'gorons, under (he management of (he Leopold foundation, for iba aubvorsion of our civil and religious 
liberties, (0 be cfrec(ed by (hecmigradon of Roman Ca(holic8 from Europ.e, and by (heir admisaiun (0 the righl of auf- 
frnge wilh u. -v»r polidcal instilulions; and further, whelher any amendment of ihe laws of oaturalizalion can more 
fully QCgnre our free inadtulions, our liborlios, civil and religious, agnii\8t (he danger of subversion by foreign influ- 
encei'/Wdcapolic tyrannical priuciplua, even under Ihe cloak of longion. All which ia rospeclfully aubmided. 
CifybtDER, 1837. ' 
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Historical Backgroued 

The great influx of Irish Catholic and other immigrants into the 
United States in the early 19th century sparked a vicious outbreak of 
nativism. Petitions from the northeast states, including one in 1837 
from 97 electors in Washington County, New York (document 6), were . 
sent to Congress demanding that laws be passed to keep the franchise 
from the new arrivals. 

Fear of "foreign" influence, particularly Roman Catholic, was not a 
new phenomenon in 1837. The Protestants who settled the eastern 
seaboard of North America may have differed in significant wayc, but 
they were united in their opposition to the Church of Rome. By the 
time of the American Revolution, Guy Fawkes Day, also called "Pope 
Day," was still celebrated in Massachusetts and other colonies by burn- 
ing the pope in effigy. Even after the adoption of the Constitution, 
Roman Catholics could not hold public office in most states until 1806. 

Despite this widespread hostility, the Roman Catholic population 
in the United States grew steadily from some 30,000 in 1784 to more 
than 300,000 by 1820. The growing numbers of Catholic and other im- 
migrants stirred fears in America that the "foreign-born" would bring 
antidemocratic, "absolutist" ideas from Europe. Allegiance to the Pope, 
in particular, was seen by many as allegiance to a foreign politicaJ 
power bent on subverting America's free institutions. John Adams 
reflected the view of mai*y in the new nation when he wrote in 1821 
that "a free government and the Reman Catholic religion can nev^r 
exist together in any nation or Country" (Leonard and Parment 1^71). 

The Challenges of Immigraldoii. 

By November 1837, anti-Catholic sentiment had coalesced into a 
powerful nativist movement. The petition reproduced here states 
directly and concisely the bitter anti-Catholic sentiments that would 
mark subsequent nativist movements well into the 20th century. 
Catholic immigration was seen as a "foreign invasion," a plot to estalr- 
lish "despotic" control over the United States. Underneath this hysteria 
was the nativists' fear that a Catholic loyal to the Pope in Rome could 
not be in real sympathy with the American system and must, therefore, 
be a danger to that system. 

Antipathy toward Catholicism was fueled by the waves of immigra- 
tion between the 1820s and 1850s. A large measure of the hostility and 
fear was directed at the Irish Catholics entering the country through 
New York. Anti-Catholicism was joined to social, political, and 
economic issues as the Irish Catholics made their presence felt in 
America. Some Americans suspected that other countries were 
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dumping their poor in the United States, and they blamed the 
r.neducated, unskilled immigrants for a wide range of social ills, such 
as poverty, crime, and disease. Many working men saw the new arrivals 
aj competition for scarce jobs and the cause of low wages, rising rents, 
and worsening labor conditions. Government, too, resented the new 
Americans. In 1930, New York City complained that its social services 
were overwhelmed by the "foreign element." 

Confronted by these challenging conditions rnd deep-seated 
prejudices, the Irish Catholics of New York looked tc the Roman 
Catholic Church as a haven of support in the new world. Charitable 
and educational efforts of the Church were instrumental in helping 
immigrants adjust to a confusing and often hostile environment. 
Ironically, the efforts of the Church to help the immigrants were cited 
by the nativists as further evidence of foreign "clannishness" and 
refusal to accept American values and customs. 

Conspiracy Theories and Hate Campaigns 

The harsh accusations of the petition go beyond expressing anti- 
Catholic attitudes to surest a conspiracy by the Roman Catholic 
Church against the United States. Much of the petitioners' language 
might well have been lifted from the writings of Samuel F. B. Morse, in- 
ventor of the telegraph and the leading nativist of the 1830s and lS40s. 
The publication in 1834 of Morse's The Foreign Conspiracy Against the 
Liberties of the United States did much to convince many Americans that 
Rome was using illiterate immigrants as pawns in a plot to unify church 
and state and thus destroy American liberties. 

The "evidence" of a conspiracy offered by Morse (and mentioned 
in the petition) was the existence of the Leopold Foundation, a Catholic 
organization intended to aid church expansion in America. Morse inter- 
preted the missionizing efforts of the Catholic Church as the Catholic 
hierarchy's master plan lO gain control of American society. 

Morse's sentiments were echoed by the prominent Protestant cler- 
gyman Lyman Beecher. In his famous statement ^4 Ftea for the West, 
Beecher warned that the "Catholics and infidels" were fast gaining 
ground in the American West. He exhorted Americans to save the West 
for Protestantism and liberty by resisting the "union of church and 
state" advocated by the Catholics. 

Morse and Beecher saw the Catholic "menace" as an opportunity 
to reawaken a sense of Protestant unity and ree^ctablish the mission of 
building a "Christian America." They and other nativist leaders viewed 
the Protestant faith as the basis for American ideals and essential to 
the survival of American institutions. 

Ti.e efforts to kindle a Protestant mission in America inspired wide- 
spread social reform movements in the first half of the 19th century. 
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Unfortanaiely, the anti-Catholic propaganda that accompanied some of 
the reform efforts also aroused hatred and stirred fears, particularly in 
the volatile urban centers where tensions between natives and immi- 
grants were most acute. In 1834, for example, after a series of 
inflammatory speeches in Boston churches by Beecher, a mob burned 
the Ursuline Convent School. Other riots would fo^iOw in the next two 
decades, resulting in the loss of life and the destruction of Catholic 
churches. 

In 1836, one of the vilest and most popular pieces of anti-Catholic 
literature. The AwM Disclosures of the Hotel Dieu Nunnery of Montreal 
by Maria Monk, was published in Nev/ York. Monk claimed that as a 
novice in a convent she witnessed every manner of evil imaginable. 
According to her very explicit account, the convent was a place of sex- 
ual sin and the murder of babies by priests and nuns. Even after the 
book was exposed as the complete fabrication of a mentally disturbed 
giri, it continued to sell briskly. More than 300,000 copies were sold 
prior to the Civil War. 

Nativism in New York Politics 

The conspiracy theories and scare literature of the 1830s moved 
many New Yorkers to organize to block the avenue to Catholic power 
represented by the Catholic vote. Not only were the immigrant 
voters part of a "popish plot," chey were also seen as uneducated, 
un-American foreigners completely unqualified to vote. There was the 
additional fear (not wholly unjustified, given the corrupt state of 
New York politics in the 1830s) that the new voters would be used 
by unscrupulous politicians to gain political power. 

In 1834 the New York Protestant Association was formed "to 
spread the knowledge of the gospel truth and to show wherein it is in- 
consistent with the tenets and dogmas of popery." By 1835 New York 
nativists had organized politically, running nativists for public office 
and working to change the naturalization laws. Uniting with the Whigs, 
the nativists had some limited success in the New York City election 
of 1837. 

Petitions like the one from Washington County poured into Con- 
gress during this period, asking for changes in existing naturalization 
laws to protect America from "foielgners of doubtful morals and hostile 
political principles." A select committee of the House of Representa- 
tives, dominated by nativists, endorsed legislation in 1838 that would 
have greatly extended the probationary period for naturalization. 
Though this bill did not pass the full House, the stage was set for future 
nativist campaigns by the Native American party of the 1840s and the 
Know-Nothing movement of the i850s. 




The Catholic Response 



The exaggerated and ugly nativist attacks on the Roman Catholic 
Church were rooted in the centuries-old conflict between Protestant- 
ism and Catholicism in Europe. Each side distrusted the other as the 
enemy of the true church, and each side was deeply suspicious of the 
other's political motives. 

When Samuel Morse traveled to Europe in the early 1830s, he 
found a very conservative Catholic Church often allied with reaction- 
ary political forces. Though Morse was sadly mistaken about papai 
"conspiracies," he correctly understood the traditional Catholic view 
that the state should recognize the Catholic Church as the religion of 
the commonwealth. Much like the Puritan founders of Massachusetts, 
conservative Catholics believed that the state and the church have 
separate areas of responsibility, but they are required by divine law to 
work cooperatively in a society wholly dependent on God. 

What Morse refused to understand or appreciate was that many 
Catholics in America had long supported the American experiment in 
religious liberty. Early Maryland, a colony founded as a refuge for 
English Catholics, was itself the scene of America's first experiment in 
religious toleration. John Carroll 0735-1815), the first Roman Catholic 
bishop in the United States, was a strong defender of freedom of con- 
science and a sensitive interpreter to Rome of the American situation. 

As their numbers grew. Catholics in the United States generally 
accepted the American independence of church and state. Paulist 
Father Edward Brady, writing at the end of the 19th century, expressed 
the views of many American Catholics when he wrote that, should the 
Catholic Church ever be in the majority, "she would not touch a single 
stone in the noble fabric of our constitution — nay, she would safeguard 
to the utmost of her po.;er our free institutions, anc^ teach her children 
to be willing at any moment to die in their defence" (Wilson and 
Drakeman 198'/). 

Toleration or Freedom? 

Nativist fears of the Catholic "union of Church and State," were no 
defense of the Religious Liberty clauses of the First Amendment. To 
the contrary, many nativists were Protestant evangelicals who saw 
America as a Christian (Protestant) nation. Official disestablishment 
did not, in their view, seriously challenge the unofficial establishment 
of Christianity as the American way of life. As Daniel Webster put it: 
"Christianity— general, tolerant Christianity— Christianity independent 
of sects and parties — that Christianity to which ilie sword and the 
fagot are unlmown — general, tolerant Christianity is the law of the 
land" (Wilson and Drakeman 1987). 
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The view of Protestantism as a de facto establishment in the 
United States was echoed unwittingly perhaps, in the rhetorical ques- 
tion of the Washington County petition: "Does our constitution, by 
allowing toleration of all religions, contemplate the toleration of a politi- 
cally intolerant religion?" For the nativists, the question was whether 
or not Catholics could be tolerated to live in the U.S. at all. 

The First Amendment, however, guarantees full freedom of religion 
to all, KOt mere toleration by the majority. The arrival of Catholics and 
Jews in great numbers created a new pluralism in 19th century Amer- 
ica and challenged many Americans to confront for the first time the 
full implications of true religious liberty. For the First Amendment to be 
taken seriously, freedom of conscience could not be a concession by 
the majority to the minorities, but an inalienable right beyond the 
power of the government, or the Protestant majority, to grant or 
remove. 
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Suggestions for Using thie Document 

Discu«<^^;ijion Questions 

1. What conditions in the United States of the 1830s contributed to 
the outbreak of nativism? Why was New York a hotbed of nativist 
activity? 

2. What did the petitioners fear most about the Catholic immigrants? 

3. How did the petitioners define religious liberty? Is **toleration'* 
what is guaranteed by the First Amendment? 

4. Should the United States exclude immigrants on the basis of 
religious or political belief? 

5. Discuss nativist attitudes in America today. 
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Extension Activities 

1. Divide the class into research groups. Assign each group one of the 
major ethnic groups now entering the United States in significant 
numbers (e.g., Hispanics, Asians). How do the current immigration 
laws affect these new arrivals? What, if any, religious problems do 
these groups encounter in the United States? What has the recep- 
tion been for each of these groups? 

2. Ask students to discuss with parents and grandparents how and 
when their ancestors came to America. Did they encounter nativist 
attitudes? 

Research Topics 

1. Examine the political climate of New York in the 1830s 

2. What was the Leopold Foundation? 

3. Explore the roots of anti-Catholicism in colonial America. 

4. What were the views of the firsi American Roman Catholic bishop, 
John Carroll, concerning religious liberty? 



Additional Resources 

Billington, Ray Allen. (1964). The Protestant Crusade, 1800'-1860:AStudy 
of the Origins of American rativism. Chicago: Quadrangle. 

Higham, John. (1975). Strangers in the Land: Patterns of American Natii> 
ism, 1860-1925. New York: Atheneum. 
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Senator Lazarus PowelFs resolution 
condemning General Order 
No. 11, January 5, 1863, and 
Captain PhiKp Troimstine's resignation 
from the U.S. Army, March 3, 1863 
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Dociiment 7 

Senator Lazarus Poweirs resolution condemning General Order No. 11, January 5, 1863 
Scarce; National Archives, Washington, D.C. 
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Document 7 (continued) 
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Transcription of Document 7 



Senator Lazarus Po' veil's resolution condemning General Order No. 11, January 5, 1863 
37 Cong.SSess.} 

Resolution by Mr. Powell in relation to an order issued by Major Genl. U.S. Grant, expelling Jews from the 
department of which he is in command etc. 



1863 Jany. 5. Submitted. 

" — ^Jany. 9. — Resumed — 

Hale to lie on table— Powell for Y t& N 

yeas-30 nays7— 

Whereas Maj. Gen. U.S. Grant of the Army of the United States on the 17th day of 
December 1862 issued the following general order 



The Jews, as a class, violating every regulation of trade established by the Trea- 
sury Department, also department orders, are hereby expelled from the department 
within twenty-four (24) hours from the receipt of this order by Post Commanders. 

They will see that all this class of people are furnished v.ith passes and re- 
quired to leave, and any one returning after such notification will be arrested and 
held in confinement until an opportunity occurs of sending them out as prisoners, 
unless furnished with permits from these headquarters. 

No passes will be given these people to visit headquarters for the purpose of 
making personal application for trade permits. 

By order of Major General GRANT 

John A. Rawlins, A. A. G. 

Official— J. Lovell, Captain and A. A. G. 

and whereas by virtue of said order the Jews as a class — who claim to be loyal 
citizens of the United States— have bev^n expelled from the city of Paducah Ken- 
tucky—and have been driven from their business and homes by the military 
authority, without any specific charges hdvmg been made against thsm, or any oppor- 
tunity given them to meet the vague and general charges set forth in said order: 
Therefore Resolved. By the senate of the United States that the said order of Maj. Gen. 
Grant, expelling the Jews as a class from the department, of which he is in command 
is condemned, as illegal, tyranical, cruel and unjust; and the President is requested to 
countermand the same. 



Headquarters 13th Army Corps 
Department of the Tennessee, 
Oxford Mississippi, December 17, 1862 



GENERAL ORDER NO. 11. 
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Document 8 

Captain Philip Trounstine's resignation from the U.S. Army, March 3, 1863 
Source; National Archives, Washington, D.C. 
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Document 8 (continued) 




/£i€^u^t^ MmX^ t^ru^^^ ^(s^^ /f^.i^; ^^^1^6 







/S^^ t^/^ 
^ ^ ^ 




ERIC 



94 



ANThSEMinsM In America 



Document 8 (continued) 






^^^^^ r 









ERIC 


95 

V 


97 



Reugion In American History 



Transcriplion of Document 8 

Captain Philip Trounstine's resignation from the U.S. Army, March 3, 1863 



Head Quarters Co. "B" 5th Reg. O.V.C. 
4th Division 16th Army Corps 
Moscow Tennessee March 3rd 1863 

Major C.S. Hayes 
Com 5th Reg. O.V.C. 

Major! 

I respectfully address, you, on the subject of tendering you with this, my resigna- 
tion of the commission I now hold, as Captain of Company "B" 5th Regt. Ohio 
Volunteer Cavalry. — 

The reasons for offering the above, are few, and I shall therefore try to be as con- 
cise as possible in presenting them to your consideration. — 

You are perhaps well aware of my having been, either fortunately or unfortu- 
nately bom of Jewish parents; my futurity must of course decide which; you will 
therefore bear with me. Major, when I say that not alone; my feelings, but the sense of 
Religious duty, I owe to the religion of my Forefathers, were both deeply hurt and 
wounded in consequence of the late order of General Grant issued December 17th 
1862, in which all persons of collatteral religious faith with my own were ordered to 
leave this Department. — 

I do not wish to argue the question of Order No. 1 1 being either right or wrong, 
nor would I, if even I dared to. But I cannot help feeling, that as I owe filial affection to 
my parents. Devotion to my Religion, and a deep regard for the opinion of my friends 
and feeling that I can no longer, bear the taunts and malice, of those to whom my 
reli^ous opinions are known, brought on by the effect that, that order has instilled 
into their minds. I herewith respectfully tender you my immediate and unconditional 
resignation. — 

I certify upon honor that I have no property belonging to the Government of 
the United States in my possession.— I was last paid by paymaster Major Jordan to 
include August 31st 1862. 

I have the honor to be. Major, 
Very Respectfully 
Your obedient servant 
Philip Trounstine 
Capt Co "B.'' 5th Reg O.V.C. 
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Historical Backgromd 

On December 17, 1862, during the dark days of the Civil War, 
General Ulysses S. Grant issued General Order No. 11, expelling '^Jews 
as a class'' from the Department of Tennessee for trading with the 
enemy. Nineteen days later, on January 5, an outraged Senator Lazarus 
Powell of KentuclQr submitted a resolution to Congress condemning the 
order and asking President Lincoln to countermand it (document 7). 
President Lincoln had already ordered General Halleck to rescind the 
order, which Halleck did on January 4. 

Viewed one way. Grant's order was an isolated incident, a rash act 
by a Ci\'il War hero during a time of national crisis. Seen in a broader 
context, however. General Order No. 11 was symbolic of a change in sta- 
tus of American Jews during the Civil War period. The great influx of 
Jewish immigrants in the mid-19th century made the Jewish commu- 
nity more visible and consequently mere vulnerable to attack. As their 
numbers and influence grew, the small religious minority that had been 
generally accepted as part of American society became the subject of 
unflattering stereotypes and the scapegoat for the troubles of the na- 
tion. General Grant's order is important, therefore, because of what it 
tells us about the emergence of anti-Semitism in American history. 

The Immediate Cause 

The immediate cause for the order was General Grant's anger at 
the widespread illegal trade with the enemy going on throughout the 
territories he commanded. Unable to stop the corruption and bribery, 
Grant lashed out at the Jews, using them as a scapegoat for a growing 
and increasingly insoluble problem. 

In truth, many people on both sides of the conflict, including army 
officers, were part of the illegal exchange of goods between the North 
and South. By 1862, Federal troops occupied large areas of Confederate 
territory, including Louisiana and western Tennessee. Wherever the 
warring factions touched, particularly in cities like New Orleans and 
Nashville, a thriving black market was quickly established. 

Illegal trading and profiteering was inevitable given the importance 
of trade between the North and South. The economic inte»''''^oendence 
of the two sides had not ended with the outbreak of war. 1 lorth 
continued to need cotton, sugar, rice, and tobacco. And the South 
desperately needed munitions, medicine, and salt, the latter for curing 
meat to feed the troops. 

The North attempted to outlaw profiteering by promulgating 
regulations governing trade in occupied territories. But such regula- 
tions proved impossible to enforce. Economic pressures forced both 
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sides to wink at deals, even though it was clear that the profits made 
were aiding the enemy. 

General Grant and other army commanders were angered by the 
fact that tlie gold paid for cotton went to buy guns and the salt traded 
went to preserve meat for the South's armies. Many in both govern- 
ments tolerated huge profits and much corruption in the belief that 
such trade was militarily and economically necessary. By the end of 
the war, this belief had been shattered. Many observers, including a 
committee of Congress, had come to support Grant's contention that 
illegal trade was demoralizing to both sides, prolonged the war, and 
cost lives. 

A Time of Storm and Stress 

General Grant's shocking action against the Jews reflected the 
widespread bigotry of the times. By the time of the Civil War, nativist 
xenophobia, which had been directed primarily at Catholics, began to 
affect Jews as well. With the outbreak of war, Jews became easy targets 
for charges of disloyalty and scapegoats for the calanuties experienced 
in the North and South. Grant's order contributed significantly to this 
new climate of anti-Semitism. 

By 1864, the attacks had become so pervasive that Simon Wolf, a 
Jewish leader of the t!me, wrote a letter of protest to sympathetic 
newspaper editor William Cullen Bryant: 

The war now raging has developed an ins^inity of malice that bor- 
ders upon the darest days of superstition and the Spanish 
Inquisition. Has the war now raging been inaugurated or fostered by 
Jews exclusively? Is the late Democratic Party composed entirely of 
Israelites? Are there no native Americans engaged in rebellion? No 
Christians running the blockade, or meek followers of Christ within 
the fold of Tammany? 

We have been branded and outraged for four long years, until dis- 
cretion has ceased to be a virtue Why, when immediately 

throughout the Union that a Jew, another Jew blockader, has been 
caught . . . ? b it, then, a crime to be bom a Jew, which is to be ex- 
piated upon the alter of public opinion by a life of suffering and 
abuse . . . ? I am not now pleading the cause of the Jew, but I am 
defending the principle that underlies our public institutions, our 
private worth. Are we to go on in this uncalled-for vituperation and 
sowing the wind, to reap at last the whirlwind (Belth 1981)? 

Many Jews also felt threatened by a revival during the war years of 
efforts to add a "Christian Amendment" to the U.S. Constitution. From 
the days of ratification in 1787, many Protestant Americans saw the 
absence of any reference to God or Christ as a fatal flaw in the Constitu- 
tion. In the mid-l9th century, a number of leading Protestant ministers 
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argued from the pulpit that only by acknowledging the nation's depen- 
dence on Christ would the nation enjoy the protection and favor of God. 

The suffering and devastation of the Civil War was seen by thou- 
sands of religious Americans as God's punishment for the country's 
omission of Christ from the Constitution. In 1863 leaders from many 
Protestant churches founded the National Reform Association to fight 
for rewording the preamble of the Constitution to read: "Recognizing 
Almighty God as the source of all authority and power in civil govern- 
ment, and acknowledging the Lord Jesus Christ as the governor among 
the nations, His revealed will as the supreme law of the land, in order 
to constitute a Christian government — " The National Reform Associa- 
tion attracted powerful supporters and fought for many years to 
amend the Constitution. Ultimately, however, it was unable to persuade 
Congress to act on its proposal. 

The struggle for a "Christian Amendment" is an illustration of the 
widespread assumption by many 19th century Americans that the 
United States was (or should aspire to be) a "Christian nation" or "evan- 
gelical empire." There were, to be sure, positive benefits issuing from 
this vision of America. The many religious awakenings and revivals dur- 
ing this period helped inspire movements to abolish slavery, promote 
education, and carry out many other social reforms. 

At the same time, the fact that many citizens identified America 
with the Christian mission caused fear and concern among the Jews, 
particularly in light of the climate of prejudice du*ing the Civil War. The 
primacy of Christianity was the underlying theme of many speeches, 
sermons, and even law* nf the time. In 1861, for example. Congress 
passed a law, later rep jd after much protest by Jews, requiring that 
all army chaplains be Christian. A year later. President Lincoln issued 
an order with "deference to the best sentiment of a Christian people" 
that all military commanders were to observe Sunday as a day of rest. 

All of theco factors— immigration, nativism, "Christian nation" 
sentiments— are part of the backdrop for understanding General 
Grant's expulsion of the Jews from the territory under his command. 

A Misdirected Attack 

Grant's terrible mistake was both evil and hypocritical. After all, he 
was attacking the Jews for activities that a wide variety of people, in- 
cluding many government officials, participated in and supported. Why 
he singled out the Jews is not entirely clear. Perhaps Jewish traders 
were a visible and easy target, their expulsion allowing Grant to take 
at least some symbolic action in the territory he commanded. 

As Senator Powell's resolution indicates, the immediate effect of 
Grant's order in places like Paducah, Kentucky, was to drive Jewish 
citizens from their homes and businesses. Even those Jews serving in 
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the U.S. army were affected. Captain Philip Trounstine resigned out of 
loyalty to his Jewish faith and because he could "no longer bear the 
taunts and malice'' (document 8). 

Jewish groups strongly protested the order, some calling it an 
order "worthy of despotic Europe in the dark ages of the world's his- 
tory" (Papers of Abraham Lincoln). Sadly, many others, including a 
number of congressmen, rose to Grant's defense. Newspapers inflamed 
readers with editorials depicting Jews as notorious for making money 
in illegitimate ways. 

President Lincoln rescinded General Grant's order on January 4, 
1863. With the offending order already canceled, the Senate declined to 
condemn Grant's order. Powell's resolution was tabled on January 9 by 
a vote of 30 to 7. The House tabled a similar motion to censure Grant 
by a vote of 56 to 53. The president asked his general-in-chief, Henry 
Halleck, to write to Grant and explain why General Order No. 11 had 
been revoked. Unfortunately, even while canceling the order (in the 
mildest of terms), the president raised no objection to the singling out 
of "^Jew peddlers": 

It may be proper to give you some explanation of the revocation of 
your order expelling all Jews from your department. The President 
has no objection to your expelling traders and Jew pedlars, v/hich I 
suppose, was the object of your order, but as it in terms prescribed 
an entire religious class, some of whom are fighting in our ranks, the 
President deemed it necessary to revoke it (Papers of Ulysses S. 
Grant). 

A number of years later. Grant apologized to Jews, claiming that 
the order had been sent "without reflection." But the damage had been 
done: The publicity surrounding Grant's action contributed to the anti- 
Semitism of the post-Civil War pe**' id. Jews were attacked as a "race" 
and blamed for everj' manner of ill faced by the war-torn nation. The 
stage was set for the widespread social discrimination that Jews have 
suffered in the United States beginning in the late 19th century. 

A Historical Reminder 

Mercifully brief as it was, this terrible violation of freedom serves 
as a valuable historical reminder. First, it illustrates several aspects of a 
recurring pattern of violations: Tht^ incident is the outcome of (1) a jus- 
tifiable cause for concern, (2) a wider horizon of cultural anxiety 
triggering a popular backlash, and (3) official insensitivity to the people 
and issues involved. 

Second, it illustrates the consequences of confusion over emotion- 
ally charged terms and labels used in public debate. "Christian 
America," the term behind this case, is understandable if it is used to 
refer to the historical fact that America's roots are primarily (though 
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not exclusively) Christian, or the statistical fact thai the Christian faith 
has nearly always been the majority faith in America. It is neither con- 
stitutionally permissible nor historically accurate, however, to use the 
term "Christian America," to assert or imply any official national estab- 
lishment or semi-establishment ot the Christian faith. 

For all of the constitutional guarantees, popular support, and pub- 
lic celebration of religious liberty, and despite the undoubted 
superiority of America's record to that of Europe, it is clear that viola- 
tions of religious liberty are an undeniable fact of the American past 
and a continuing menace that requires profound realism and untiring 
vigilance in tho present. 

The American experiment fcdled once when faced with deep moral 
and cultural differences — a failure know as the Civil War. As with the 
Civil War itself, all violations of religious liberty are a bone-deep re- 
minder of how difficult it has been to preserve civilization and to better 
human life. Those who understand this point are not surprised when 
bad times teach us more than good times or when the nation can pass 
from triumph to folly without noticing it. 
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Suggestions for Using tiie Documents 

DiscussioR Questions 

1. According to Senator Powell, what constitutional rights did 
General Grant ignore? Where are these rights protected in the 
Constitution? 

2. What additional provisions of the Constitution, if any, might also 
protect the Jews and other minority religious groups? Do the 
Religious Liberty clauses of the First Amendment apply here? 

3. Does the government have the right to suspend constitutional 
rights during wartime? What about the rights of people in 
"occupied territories?" What if the area occupied is part of the 
United States, but in rebellion against the federal government? 

4. What were the economic and military conditions that contributed 
to General Grant's anger against the Jews? 

5. How does General Order No. 11 compare with actions taken by 
Nazi Germany agcdnst the Jews? Discuss the similarities and 
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differences. Note that the order treats all Jews "as a class" and 
prohibits any Jew from applying for a trade permit. 
6. Discuss Philip Trounstine's reasons for resigning from the army. Do 
you think he took the right course of action when confronted with 
General Order No. 11? What would you have done in his place? 

Extension Activities 

1. Appoint a group of students to be a Senate committee charged 
with investigating General Order No. 11. Assign other students to 
play the roles of Grant, Senator Powell, a delegate from the 
American Israelites, Philip Trounstine, and other witnesses you 
think appropriate. Ask all of the participants to prepare for a con- 
gressional hearing by researching the historical conditions of the 
period, the constitutional issues involved, and the history of Jews 
in the United States. Hold the hearing. Conclude with a committee 
vote on Senator Powell's resolution. 

2. Use Senator Powell's resolution and Captain Trounstine's letter to 
introduce a discussion of anti-Semitism in American life. View The 
Little Falls Incident, a seven-minute film concerning a recent anti-Se- 
mitic incident in a New Jersey junior high school. The reactions of 
the victim, her classmates, the teacher, and principal are useful 
starting points for a discussion about prejudice in our society. 
(The film may be ordered from the Anti-Defamation League, 823 
United Nations Plaza, New York, N.Y. 10017.) 

Research Topics 

1. Was General Order No. 11 an issue in the presidential campaign of 
1868? 

2. Investigate the reactions of the press, the public. Congress, and 
the military to General Order No. 11. 

3. Trace the history of the National Reform Association. Are there 
contemporary groups in the United States with a similar platform? 

4. What are examples of anti^emitism in the United States today? 
Compare today's climate with that of 1862. 

5. Compare General Order No. 11 with the internment of Japanese 
Americans by the government during World War II. What are the 
important similarities and differences? 
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of North Carolina Press. An excellent study of the Jewish struggle 
for religious equality in America. 
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to the Freedmen's Bureau, 1867 



TifE Role Of TifE African American Church 



Document 9 

A letter from an African American Church to the Freedmen's Bureau, April 14, 1867 
Source: National Archives, Washington, D.C. 
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Transcription of Document 9 

A letter from an African American Church to the Freedmen's Bureau, April 14, 1867 



Westmoreland County, Va., near the Hague 
April 14th, 1867 

Lieut. Henry K.W. Ayres, 
Asst Sup't. B. R.F.&A. L 
Warsaw, Richmond Co., Va. 

Lieut. 

We the colored people in the Dist near the Hague have according to you advice 
given us last Fall went on and have succeeded in erecting one church and school 
House, and have another in t?uise of erection; and which will be completed early in 
the coming summer. 

All we want now is a teacher and Sabbath School Books and if we could be fur- 
nished with common school books it would be of the greatest benefit to us in this our 
early and first attempt to educate ourselves. We have had to contend against great 
prejudices held in the Whites but have now succeeded so far well. Our Sabbath 
School row agoing is very large. Our building which is 22 x 20 is far insufficient to 
accommodate those who seek for light. 

We have appointed Thomas T. Johnson our present colored minister, to advise 
with you and he will call upon you for help asked in this letter. 

Henry X Lawson 
Charles X Jones 
Vincent X Kelly 
ArchableX Kelly 
Edmund X Lee 
Peter X hungerford 
Luke X Dammous 



Committee on behalf of Church & Schools I respectfully present this petition to 
you asking you to aid my congregation in their wants as stated. 



Thomas T. Johnson 
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Historical Background 

The petition to the Freedmen's Bureau on behalf of an African 
American congregation in Reconstruction Virginia (document 9) 
illustrates the central role of black churches in the lives of the newly 
emancipated African Americans. By the mid-19th century, the black 
church had long been a unifying force among black Americans, serving, 
C. Eric Lincoln (1984) has written, as "the black man's government, his 
social club, his secret order, his espionage system, his political party 
and his impetus to freedom and revolution." 

The Black Church During Reconstruction 

With freedom came the desire of African Americans to establish 
church organizations independent of white churches and to build 
houses of worship that would also be schools, social centers, and meet- 
ing plc'ces for the community Hundreds of new black churches were 
established throughout the country. 

As one of the few areas of black life little controlled or influenced 
by the whites during the slavery era, the black church provided tal- 
ented blacks with opportunities for leadership. Black ministers like 
Thomas Johnson emerged as the first recognized leaders of the freed- 
men. During Reconstruction, the African American churches were a 
major source of support for the freedmen, providing education and 
relief throughout the South, 

The Freedmen's Bureau and the Churches 

The petition reproduced here is a letter from Thomas T. Johnson 
on behalf of his congregation, requesting aid for their church and 
school from the Bureau of Refugees, Freedmen, and Abandoned Lands. 
The Freedmen's Bureau was created by Congress in 1865 in part to as- 
sist the emancipated African Americans in the transition from slavery 
to freedom. Though greatly understaffed and underfinanced, the bu- 
reau managed in the seven years of its existence to provide some 
$6 million for schools and education and about $15 million for food 
and other aid for freed slaves and white and black refugees throughout 
the South. 

Major General Oliver Howard, commissioner of the Freedmen's 
Bureau, made education a priority. Working with northern relief agen- 
cies, most of them church supported, the bureau opened schools in all 
of the southern states. Already in 1865 some 200 teachers were instruct- 
ing nearly 13,000 black students. 
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Bureau support for these schools came from monies appropriated 
by Congress for "rent and repair" of school buildings and from funds 
realized from confiscated Confederate property. Teachers' salaries 
were mostly paid by the private freedmen's aid societies and, in some 
places, a small tuition. This joint operation of the schools necessitated 
close cooperation between the bureau and the missionary societies of 
the northern churches. 

The Desire for Education in Virginia 

African Americans in Virginia, the home of Thomas Johnson's 
congregation, were particularly anrious for education. In the year of 
Johnson's letter, 1867, Virginia freedmen contributed to the support of 
155 schools and completely sustained 58. By 1870 they contributed to 
the support of 215 schools and owned 111 buildings. The enthusiasm 
for education among the freedmen may be measured by the great sacri- 
fices made by an impoverished people to maintain schools and pay 
teachers. 

As the petition indicates, the Freedmen's Bureau in Virginia 
encouraged the establishment o: schools. Despite the fact that the 
bureau had very limited resources, some money was provided for build- 
ings, books, and other needs. According to bureau records, 20,000 
blacks learned to read in Virginia between 1865 and 1870. (The bureau 
estimated that in 1866 there were some 500,000 African Americans in 
the total population of 1,200,000 Virginians.) 

In their letter, Johnson's congregation informed the bureau that a 
new building was under construction. They needed books for both 
their "common" and sabbath schools and a teacher. The bureau had 
funds to assist with construction and to provide books, but relied on 
private relief agencies to supply teachers. By 1867, the shortage of qual- 
ified teachers was so acute that Commissioner Howard worked out a 
plan to aid the benevolent societies, principally the nondenominational 
American Missionary Association, in establishing teacher-training 
institutions. This initiative contributed significantly to the founding of 
many colleges and universities, including Howard, Fisk, and Atlanta 
universities* 

Opposition to Education for the Freedmen 

There was, as Johnson's congregation notes, considerable white 
opposition to the v/ork of the Freedmen's Bureau during the painful 
period of Reconstruction. Many Virginians strongly resisted the efforts 
of the bureau to protect and educate former slaves, especially after 
Congress extended the power of the bureau in 1866. The Ku Klux Klan 
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gained strength; a number of black schools and churches were 
attacked and destroyed. 

Much of the opposition to the education of African Americans 
centered on the teachers. Even among southern whites favorably dis- 
posed to black education, there was considerable resentment toward 
the teachers in the bureau^s schools. Many whites feared that northern 
teachers would propagate ideas inimical to southern interests. Since 
most leaders of the freedmen^s aid societies were leading abolitionists, 
it was feared that the teachers they hired would spread ideas of social 
equality, civil rights, and black suffrage. Such fears were exacerbated 
by the political activity of some bureau agents and teachers on behalf 
of the Republican party. 

Ironically, opposition to the teachers in bureau schools led some 
southerners to find southern teachers to replace those from the North. 
If blacks are to be educated and if they are to vote, some argued, they 
should be taught by people S3minatueiic to southern interests. 

With the end of Reconstruction, control of black education shifted 
from the Freedmen's Bureau and the churches to the states. In 1870, 
Virginia reentered the Union, ending the authority of the bureau there. 
The new state constitution required the establishment of public free 
schools. Separate schools were created for blacks, and these soon 
replaced the bureau schools. Intimidation and repression greatly cur- 
tailed the educational and political gains begun in Reconstruction. 

African American churches, however, have continued to play a 
central role in the lives of l)lack people in the South and elsewhere. 
And African American leadership still emerges from the churches, as 
evidenced in recent decades by Martin Luther King, Jr., and other 
leaders in the struggle for civil rights. To again quote C. Eric Lincoln, 
"the Black Church, like the living faith it represents, has mans^ed for 
over two hundred years to survive obstruction within and without, and 
it sill endures as the symbol of the hope and determination of the new 
black estate in America." 
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Suggestions for Using tiie Document 

Discussion Questions 

1. What can be learned about the people writing this letter from the 
language used and the manner in which the letter is signed? 

2. Wliat does the letter tell us about the freedmen's interest in educa- 
tion? 

3. Why did the leadership of the African American community come 
primarily from ministers? 

4. How might the requests in the letter conflict with current interpre- 
tations of the No Establishment Clause of the First Amendment by 
the Supreme Court? 

5. Why was the church the most significant institution in African 
American life? 

6. Why do you think newly freed slaves were overwhelmingly 
enthusiastic about education? 

7. Most of the teachers who taught freedmen in the South were 
women. Why do you think these women endured low salaries and 
poor living conditions to bring education to the newly freed 
slaves? How is this significant for understanding the role of women 
in Anrierican history? 

8. Discuss the tensions between southern blacks and whites during 
Reconstruction. Why were many whites opposed to education for 
blacks? 

Extension Activities 

1 . Arrange for a field trip to a church that serves a predominately 
African American congregation. Discuss with the minister and 
members of the congregation the role of the church in the com- 
munity. If a field trip cannot be arranged, invite the minister and 
other congregation leaders to visit the class. 

2. Show videotapes of speeches by key African American leaders of 
the Civil Rights Movement. Have the class, working in small 
groups, identify and discuss the religious references and influ- 
ences they discover in the speeches. 
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Research Topics 

1 . Identify the leadership of the African American community today. 
How many have roots in the black church? What role does reli- 
gious belief play in the lives of the African American leaders? 

2. Investigate the work of the Freedmen's Bureau during Reconstruc- 
tion. What was the relationship between the churches, North and 
South, and the bureau? 

3. Examine the work of the American Missionary Association. Discuss 
why so many northern churches supported the work oi the AMA. 
What were the religious motivations for this work? 

4. What was the Black Convention Movement and how did the 
African American churches support that movement? 

5. How did the white churches in the South respond to the chal- 
lenges of Reconstruction? 



Additional Resources 

Anti-Defruxiation League. The League distributes materials about the 
KKK for classroom use, including The Ku KlwcKlan:An American 
Paradox, a 20-minute filmstrip that covers the history of the Klan, 
and Ku KlwcKlan: The Invisible Empire, a powerful CBS documen- 
tary film. 

Foner, Eric. (1988). ReconstructiGn: America's Unfinished Revolution, 
1863-1877. New York Harper & Row. An excellent study of the 
Reconstruction Period. 

Nelson, Hart M., Raytha Yokley, and Anne Nelson, eds. (1971). The 
Black Church in America. New York Basic. A collection of essays 
with valuable insights concerning the role of the black church in 
American history. 

Social Studies School Service, Culver City, California, distributes a 
number of fihnstrips on African American history. 
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A letter from William Howard Taf t on his 
religious beliefs, 1899, and a press release 
from Theodore Roosevelt on religious 

discrimination, 1908 
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No Reugious Test 




Document 10 

A letter to his brother from William Howard Taft on his religious beliefs, 1899 

Source: Papers of William Howard Taft, Library of Congress, 
Washington, D.C. 

- ' riL^ rf ' ^^^ ^ ^ ^ ^ 
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Transcription of Document 10 

A letter to his brother from William Howard Taft on his religious beliefs 

copy 

JanV.23r<? 1899 

My Dear Harry: — 

Your letter of the 14th. instant was duly received. I have delayed a reply not 
because I hesitate as to my answers to your questions, but because I wish to 
express my reasons for them with some care. 

There are two insuperable objections to my accepting an election to the Presi- 
dency of Yale University. The first is my religious views. The second is that I am not 
qualified to discharge the most important duties of the office. 

First— Yale finds her strongest support in this country among those who believe 
In the creed of the Orthodox Evangelical Churches. No step should be taken which 
would deprive her of that aid. It is, of course, not necessaiy that the next President 
should be an ordained minister of religion. Indeed I think it would be a wise departure 
from a narrowing tradition if a layman should be chosen. But it would shock the large 
conser'' element of those who give Yale her power and influence in the country 
to see one chosen to the Presidency who could not subscribe to the creed of the 
Orthodox Congregational Church of New England. If the election of such a one were 
possible, it would provoke a bitterness of feeling and a suspicion of his every act 
among those with whom he would have to cooperate in the discharge of his duties 
that would deprive him of all usefulness and would be seriously detrimental to the 
University. 

I am a Unitarian. I believe in God. I do not believe in the divinity of Christ, and 
there are many other of the postulates of the Orthodox creed to which I can not sub- 
scribe. I am not, however, a scoffer at religion but on the contrary, recognize in the 
fullest manner the elevating influence that it has had and always will have in the his- 
tory of mankind. I know that it is essential to satisfy the spiritual craving of human 
nature and that, merely from an earthly standpoint, it is of supreme importance in the 
betterment of the body politic to encourage religious thought and religious worship 
on the part of all the people. I have said this much to show that were I President of 
Yale University, it v/ould be farthest from my imijulse to do anything to interfere with 
the religious life and thought of the students and the University at large. But this atti- 
tude of my mind toward the religion of Yale would not be enough to satisfy the views 
of those who make up the majority of her friends, her supporters and her faculties. In 
every progressive step taken or suggested by me as President, I should have first to 
overcome the unconscious distrust of those whose cooperation would be indispens- 
able,— ^a distrust due wholly to the fact that I was not a believer in the Orthodox 
Christian faith. Such a condition would be not only very harmful to the best interests 
of the University but also intolerable to me. 
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Document 11 

A press release from Theodore Roosevelt on religious discrimination, 1908 
Source: Papers of Theodore Roosevelt, Library of Congress, Washington, D.C. 



K9Yunl)or 6, 1908* 



doar Sir: 

I bavB wcaiTod your latter nmnlBj]; in part an foUowwi 

•iniUo it Is clttlatod almost uriroraally that roligion shoulft not 
oattr into politic*, yet thors i» no doaying that it doaa, and tho 
naaa of th» Toiara that or^ act Catholics vill not support a Dan for 
eay offisa, aspoeially for Prasident of tha (faitsd Statea, who is a 
HoMaa Catholic • 

"Sines Taft has bdon nominated for President by tho Bapublican 
party, it is baing eireulatsd snd it constantly urgod as a raason 
for not voting for Taft that ha is an infidal (thiitarian) and hie 
^nito and brother Ronan Catholica. • ♦ • If hie fsslingo are in 
syiq;)athy with the Ronw CathcXic church on account of his wife and 
brother haing Catholics, that wotild be objectionable to a sufficient 
Amber of Yoters to defeat hin* On the othor hand if bo is an in« 
fidal, that would bo sure lo uean defeat* ^ * * I aza vritlnp: this lot- 
ier for tho sole purpose of giving tfr« Taft sn opportunity io let 
the world knov what hio religious belief is." 

I received nany IMRBBMS^ euch letters as yours during the ecus* 

paigsit expressing dissatisfaction with Mr* Taft on religious grounds] 

SOBS Of then on the ground thai hd was a Uaiiariftn^ and others on tho 

ground that ho was suspoctod to be in sysipathy with Catholics. I did 

not ansorer any of those letters during the csispaif^ because I regarded 

it as an outrage even to agitate sueb a question as nasn^s roliprious 

conviotionst with the purpose of influoneing a politicil election* 

Bui now that the css^aign is over, when there is opportunity fcr sen 

ccdidy to consider whither mioh propositions as those you xsske in your 

letter would lead, I wish to invite thorn to consider then, and X have 

selected your letter to snswer because you advance both the obj actions 
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Document 1 1 (continued) 

a 

ooarsonly urged a^^aiatt Ut. Taft, aaaolyj ihat h« it a Unitarian, and also 
t.ha:< he is auaptctad of sympathy vlt!* the CathollQs* 

You ask that Mr. Taft shall •Ist ths world knov what hit religious b&litf 
it." Vhit is puroly his oto privat© eonctraj it ia a iniittor botwton him and 
hit ''aker, a nattor for hit own conttit^nat} and to requirt it to ho made pub- 
lie undftr pdnalt) pf political disoriiaijiatiott it to ntijativa tho first principlee 
of our '?ororam6»tj whieh guarantee oomplots religious liborty, end tho right to 
aaoh nan to act in religious af fairt as his own consoionco diataits. V.r. Taft 
nor.-r atkod oy adfic© in th« matter, but if hfi hod askod it, I should havd oa« 
phatically advltod hi« against thut ttatiag publicly his i^ligious beliaf . Tht 
donrnid for a siattaant sf a tandidats*s rtligiaus bolief tan hart nc naaniag 
•xcspt that thtira nay b<^ disorimiaation for or against hia because of that bs« 
linSm DitcriainatioA a^i;ain8t tho holder of one faith naaas retaliatory dis* 
crimiaaiioa agalnat men sf ether faiths* The inevitable result of entcrlag 
upon tuoh a praetite would bo an abaadonseat of our real f raedom of contcier.oe 
and a rarertiea to the dreadful eonditieas of religiout ditieatioa which in 
majiy lajids haro proTOd fatal to true liberty, to true religiea, and to all 
advanae in oirilitationt 

Te dioeriainate ci^aintt a thoroly uprightaitiaea bocauae he belongs te 
fome particttlar ahureh, er beotusSg like Ibrahdra Liaaoln^ ho has sot atswed 
*it allagiaace to any ohurah, is an v>uirag« against that liberty of ooaseienes 
which it OAA of tho fouadatisns ef Atarlean life^ Teu are entitled to kaav 
whether a aaa seeking your suf f ntgss is a aaa ef olean and upright lifo, 
honorable in all hie dealings with hit fellows, and fit by quallficefi 
tie* and purpesa to do well ia the great office for which he it a eaadl« 
date I but y9u fire net ©atitltd te kaaw aatters whiah lis purely botwasa 
hlasslf and his Ifaker. If it is proper er legitlaate te oppett a aaa 

123 

122 




Reugion In American History 



ERIC 



Document 11 (continued) 

for baing a Uaitwl«a, as v&s John Qolaey Adarast for iRstancoi u li 

the RdT* Kdwrd Evtrttt Halo» et th« prewint sioaant ChsfXaiji of tho S«n- 
of 

atOi and an Anericw^oio lif« all good iaorUeao aro prowtf** tho» 
it would 1)0 o<taally projor to support or oppoa© a aan bocauco of hio 
Tiowo oa Jufitifioatioa by faith, or tho method of aiMaiatoriag 
saeraaant, or the goapol of aalvatioa by ^rkB^ If you onoa ontor oa 
Buch a caroar thero la abaolvtoly ao lizalt at which you caa logitimata- 
ly atop* 

go auch for your objoctioaa to Jfr» ?aft bscaueo ho ia a Iteitariaa* 
Itov, for your obj octioaa to him bocauaa you think his wife and brother 
to Roman Catholica. Aa it happena, th«y are not| but if they vorc, 
Of if he vera a Ronan Catholic hiasalf, it ought not to affect ia tho 
alightoat dograa any man* a aupportiag bixa for the poaitioa of proaxdent# 
You eay that Hho uaaa of the? votora that are not Catbolica will not 
flupport a man for ajiy office, eapocially for Prejaident of tb • Uaited 
Statoa» who ia a Rowan Catholic," I boli-jwo that when you aay thia 
you foully alander your felloi^ couniiryaaco I do not for ona noaeat 
beli'^vn* that the iiaaa of our fallov citiienOa or that any coaoidarabla 
number of our follov citiaena, can be influenced by auch narrow bigotry 
as to x-ofuao to vote for any thoroly upright aad fit man becauae he 
happcna to he.vo a particular religious creed* 8ucl. a conalderatioa 
ihould nyv.ir oe tr&atod aa a roaaoa for ©ithor supporting or opposing a 
candidate for a political office. Are you Mnro that there are aevoral 
Stntofi in thie Union wher* the majority of tho people are now Catholice? 
I ahould reprobate in the aoTsreat tertam the Catholica^in thoaa 
Statoa (or in any othor Statea) refuced to vote for the Mat fit man 
becauce ho happonod to be a Froteatant{ and my eondoKnaiion would be 

ol ^7^^^ lis 



NoReugiousTest 



Document 1 1 (continued) 

4 

9S£8tly M es79T^ for Proinetss&id who, md^r rewroei eirotsfisiaaoeet 
refufi«4 to vdto fer a Cathdlie* In puU&e life I hi^^y to My th&t 
I hscn kftaAin msay wfeo vare olsct^d^ «id oosstaatly r99leet«d, tt 
off 109 ia didtrieta ^oi* tho gr»&t sajority of thoir eoastitttsmts ^ro 
of & di?forsftt r^lsioao beliof • I fesov Catholiee vho have for aa^y 

ro^rooe&ted oo9atiti!^.oio0 Mialy Frotastfintt aad Frotootaatn who 
b&To for ssay jeS2r9 ro^rossa^d eoaotitu^Kcioo aaissly Catholic} aad 
UMonii th9 C^gr@@2Stdn vhon I kmow particularly vail was ose aaa of Jov* 
i9k faith i&o roprdoontod a district in vhieh thoro vore hardly aay 
^owa at all* All of th^oo asn by thdir T^ry existeact ia politiestl lifo 
rofutd tho claaador you have laitorod agaiast your follov Atdriceate 

I belio^ that thia Rapublie will aaduro for isuciy ooaturios* If 
00 thore viU doubtloae bo nong its Prosidoats Protoataata aad Gatho* 
lie 69 aad^Tar:^' probably at sesid tiM^ Jsvo* I hare ooaaietontly triad 
vhilo Proeidaat to aot ia rolatioa to ay follow i^ricaaa of Catholio 
faith aa I bopo that aay future Praaidaat who happoas to bo a Catholic 
vill aat tovarda hie fallow i^ricaaa of Pratoataat faith* Had I fol* 
loved Bay other courad I ahould hare folt that X was unfit to rep rd teat 
tho MsrioiA people* 

b ay Cabiaot at the p roeoat aoaoat thoro ait sido by sida Catholic 
aad Protaataatt Chrietiaa aad Im^ oaoh aaa chosea booauoo ia ay bolief 
ha ia pocvliarly fit to axorcias oa bahalf of all our p^opl^ tho duties 
of tha offifid to vhioh I hare appolntod hia* Ia ao caoo dooa tho aaa^a 
roligioua boliof ia any vay iaflusaoa his diaoharga of hia duties, sare 
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Document 1 1 (continued) 



S 



CIS it ask90 his iiero •«ger to act J usily aad uprightly la &!• ralatiofis 
t» all Tb» 0fia» prlftoiples that hare obtaiMd ia A^poiatiag tho 

Bsa¥dr0 of By Cabisatt ti^ highest of fisids tader a»» tho ficiala to 
«h€8i i« esitmst^i th« mTk of earryiag oat oil the i^rtsat policies 
of sy adainlotratioa^ aro tho p rlaoiploa Vjfon vhioh all good Aserioaas 
liso^ad aot ia ehoaslagy vhoil^r by eleetioa or fl^polatsrat, tho asa t« 
fill my effioa froa tha highost tottho la tho laftd# 




Caraor Courth aad jfoffore^a Streots, 
5ijrtea» Ohio« 



126 



ERIC 



125 



No Reugious Test 



Historical Backgroued 



No religious test shall ever be required as a qualification to any 
office or public trust under the United States. 

— U.S. Constitution, Article VI 



When the Constitutional Convention of 1787 adopted Article VI as 
part of the U.S. Constitution, a major victory was won for the cause of 
religious liberty. The new nation had broken with a centuries-old tradi- 
tion and prohibited any kind of religious test for national office. 

The constitutional prohibition against religious tests did not, how- 
ever, open the door for people of all faiths or none to hold office in 
the federal government. For much of our history, many voters have 
successfully applied an unofficial but powerful test, particularly in 
presidential elections, that has required candidates to profess the 
Protestant faith. This barrier was not overcome on the presidential 
level until the election of John Kennedy in 1960. 



Religion in the Campaign of 1908 

The campaign of 1908 provides an interesting case study for under- 
standing the role of religious tests in national contests. In that election. 
President Theodore Roosevelt had orchestrated the nomination of 
William Howard Taft to run on the Republican ticket against Democrat 
William Jennings Bryan. One of the underlying issues throughout the 
campaign was Taft's religious faith. 

The first source of antipathy toward Taft by many American 
Protestants was his actions as civil governor of the Philippines in the 
1890s. Taft had negotiated with the Vatican to settle claims for land 
taken from friars in the Philippines. News of these negotiations was 
greeted with outrage by some Protestants who saw Taft as giving in to 
the Pope of the Roman Catholic Church by recommending the payment 
of large sums of money for church properties. Taft's contact with the 
Vatican was resurrected and expanded in the 1908 campaign, as 
rumors circulated that he favored Catholics in the settlement. He was 
even "charged" (inaccurately) with having Catholic relatives. 
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Taft was also strongly attacked for being a Unitarian, a faith viewed 
with antagonism and suspicion by some Protestant voters J President 
Roosevelt received hundreds of letters demanding to know whether 
the Republican nominee rejected Christ. "Think of the United States 
with a President who does not believe that Jesus Christ was the Son of 
God," wrote the editor of one religious paper, "but looks upon our 
immaculate Savior as a common bastard and low, cursing impostor.** 

The Taft campaign quietly assured the public that Taft, although a 
Unitarian, was a good Christian. Press stories began to appear empha- 
sizing that Mrs. Taft was an Episcopalian and that their daughter had 
been confirmed in that faith. Taking Roosevelt's private advice, Taft 
made no public declaration of his beliefs. During the campaign, he 
wrote to a friend explaining why he was saying little about the matter: 

Of course, I am interested in the spread of Christian civilization, but 
to go into a dogmatic discussion of creed I will not do whether I am 

defeated or not If the American electorate is so narrow as not to 

elect a Unitarian, well and good. I can stand it (Papers of William 
Howard Taft). 

Taft's Religious Beliefs and the Protestant Revival 

Fortunately for Taft's campaign, another letter, written nine years 
earlier to his brother Henry Taft (document 10), was not made public 
during the campaign. Under discussion was his nomination for another 
presidency, that of Yale University. Through his brother, he informed 
Yale that he could not serve because of his religious views. "I do not 
believe in the divinity of Christ, and there are many other of the pos- 
tulates of the Orthodox creed to which I can not subscribe." The 
"orthodoxy" Taft referred to was the Congregational Church, until 
1818 the established church of Connecticut. 

Just as it would have shocked "the large conservative element of 
those who give Yale her power and influence" to see a Unitarian chosen 
as university president, so it would have shocked many in the nation to 
have a president who denied the divinity of Christ^ Taft v/as well aware 
of how much his views offended more traditional Protestants. Perhaps 
that is why the draft of his letter reveals the addition of several 
phrases, including "I believe in God," that strengthen the letter's 
religious content. 



^The Unitarian faith, represented today in the Unitarian Universalist Association, is 
based on the free search for truth. Members generally affirm God as the source of mind 
and spirit, but vary widely in their views concerning Jesus. Unitarians place great em- 
phasis on justice, peace, and universal brotherhood and sisterhood. 
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The early 20th century was not a propitious time for an American 
politician to be unorthodox in his religious views. Many Evangelical 
Protestants were fighting back against theological liberalism and 
Darwinism. For these Christians, it was not sufficient to hold Taft's 
view that religion has an "elevating influence" that satisfies "the 
spiritual cravings of human nature." It was time, they believed, to reject 
the evils of modern thinking and to reaffirm what they viewed as the 
fundamental truths of Christianity: the Scriptures, Virgin Birth, Resur- 
rection, First Atonement, and the Second Coming of Christ. Such 
reaffirmations formed the basis for the fundamentalist movement that 
has become such a significant force in the political and social life of 
America in the secoad half of the 20th century. 

A Resurgence of Nativism 

Attacks on Taft's religious views and Catholic sympathies were 
politically potent because of the resurgence of nativism in the late 19th 
and early 20th centuries. Millions of new immigrants poured into the 
cities, forcing the nation to confront unprecedented social, economic, 
and political challenges. As the immigrant population grew, swelling 
the ranks of the Catholic Church, the nativists' fears of the pre~Civil 
War period returned in full force. The new arrivals were seen as alien 
threats to American values, competition for American jobs, and most 
worrisome of all, a potential bloc vote that could determine national 
elections.^ 

Hate groups like the American Protective Association led the fight 
against what they believed to be a "papal threat" to destroy democ- 
racy. Spurious stories, often featuring the Irish; were spread 
throughout the country about Catholic plots to overthrow the govern- 
ment and attack Protestants. Irish Catholic political successes in cities 
like Chicago and Boston only reinforced the fears of the APA and sim- 
ilar groups. 

One of the most extreme leaders of the anti-Catholic movement 
was Senator Thomas Watson of Georgia. He helped spread Maria 
Monk's discredited writings about the "horrors" of convent life and 
even published a sequel to the book. Once again, fabricated stories of 
sexual abuse and murder by priests and nuns fueled the fires of fear 
and bigotry. Watson carried his hate campaign into presidential poli- 
tics, running for president on the Populist ticket in 1904 and 1908. 



^For a discussion of the origins of nativism see Ciiapter 4. 
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Theodore Roosevelt's Response 

The political clout enjoyed by the nativists of the 1850s was dupli- 
cated in some local contents in the early 20th century. On a national 
level, however, the extreme anti-Catholic position failed to poll many 
votes. Senator Watson received a mere 150,000 votes in his two tries for 
the presidency. Though nativist fears remained widespread, by 1908 
many Protestant Americans had come to accept the Roman Catholic 
Church as an American church. The Catholic Church had become part 
of the fabric of American life. Catholics had, for example, become in- 
creasingly visible as leaders in the labor movement and other efforts 
for social justice. 

In his press release of November 6, 1908 (document 11), President 
Roosevelt signaled the nation's growing acceptance of a new pluralism 
in America. Roosevelt's statement to the press was given in the form of 
a reply to one of the many letters he had received attacking Taft as an 
"infidel (Unitarian)" and as a man "in sympathy with the Roman Catho- 
lic church." With Taft safely elected, the president took the opportunity 
to place in the public record his abhorrence of such sentiments. 

Roosevelt strongly rejected the idea that a candidate's faith has 
any relationship to fitness for public office. Voters are entitled to know 
if the candidate has led a "clean and upright life," but religious belief is 
between the individual and God, "a matter for his own conscience." 
Ever the smart politician, Roosevelt was careful to add that Abraham 
Lincoln avowed alliance to no church and John Quincy Adams was a 
Unitarian. 

President Roosevelt made it clear that he understood religious lib- 
erty in America to be among the "first principles" of our government, 
the guarantee of "our real freedom of conscience." Without these prin- 
ciples to protect the conscience of each citizen, the nation would see a 
"reversion to the dreadful conditions of religious dissension which in 
so many lands have proved fatal to true liberty." 

In the letter, the president also defined religious liberty as a kind of 
Golden Rule for civic life. "I have consistently tried while President to 
act in relation to my fellow Americans of Catholic faith as I hope that 
any future President who happens to be a Catholic will act towards his 
fellow Americans of Protestant faith." In other words, our rights are 
best guaranteed when the rights of all citizens are protected. 

Roosevelt's strong defense of freedom of conscience was a power- 
ful and much-needed reminder to the nation that the principles of 
liberty embodied in Article VI and the First Amendment are the ground 
ales that enable people of many faiths to live together as one nation. 
Needless to say, however, the struggle to live out those principles 
would continue. Religious tests would still be applied by some voters 
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in national politics, most notably in the campaign of 1928. And nativist 
fears and resentments would help to pass increasingly restrictive and 
discriminatory immigration laws over the vetoes of both President Taft 
ana President Wilson. 

References 

Papers of William Howard Taft. Washington, D.C.: Library of Congress. 



Suggestions for Using the Documents 

Discussion Questions 

1. Discuss the changes Taft made in his draft letter. Why do you think 
he inserted these additional comments about his religious belief? 

2. What do you think would have happene i if Taft's letter had been 
made public during the 1908 campaign? What would happen today 
if a similar letter came to light involving a presidential candidate? 

3. Can someone who does not accept the divinity of Christ win the 
presidency today? What about an avowed atheist? Roosevelt men- 
tioned in his press release that the country may one day have a 
Jewish president. Is that possible today? 

4. Should the religious beliefs of a candidate ever be an issue in an 
election campaign? 

5. What has been the role of religious belief in recent presidential 
campaigns? 

6. Roosevelt states that voters are entitled to know if a candidate is a 
person of "clean and upright life." How much about a candidate's 
personal life do you think ihe electorate is entitled to knov/? 

7. In his letter to President Roosevelt, J. C. Martin states that non- 
Catholics will not vote for a Roman Catholic. Roosevelt refutes that 
claim. Was Roosevelt right? Could a Roman Catholic have been 
elected president in 1908? 

8. Roosevelt issued this press release after the election. He also 
would have advised Taft not to discuss his religious beliefs during 
the campaign. Do you agree that this was the best way to handle 
the rumors? Would it have been better for Roosevelt to have 
issued the press release before the election? 
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Extension Activities 

1. Ask the class to look in recent newspapers and magazines for ex- 
amples of religion in the political life of the United States and other 
nations. Have students compare the relationship between religion 
and politics in different parts of the world. 

2. Divide the class into groups, each of which is to act as advisors to 
an imaginary political candidate with specific religious or nonrelig- 
ious convictions (for example, Jewish, atheist, religion unknown). 
Present these scenarios: 

• Your candidate will be asked in a debate if he or she is "bom 
again." How do you advise your candidate to answer that ques- 
tion? 

• In the midst of the campaign, rumors circulate about your 
candidate's religious views. Draft a press release that you 
think will be most helpful to the election of your candidate. 

Research Topics 

1. Explore recent efforts by Christian Voice and other groups to en- 
courage people to vote for "Christian" candidates. Write a position 
paper on why you support or oppose such efforts. How successful 
have these efforts been? 

2. Examine the campaigns of Al Smith and John Kennedy. How did 
these candidates handle the issue of their religion? 

3. What are the origins of the Unitarian Church in the United States? 

Additional Resources 

Handy, Robert T. (1971). Christian America: Protestant Hopes andHis- 
torical Realities. New York: Oxford University Press. An excellent 
study of the "Protestant era" of American history. 

Higham, John. (1975). Strangers in the Land: Patterns of American Nativ- 
ism, 1860-1925. New York: Atheneum. One of the best discussions 
of nativism and politics in the United States. 
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Document 12 

A memorandum from William 0. Douglas to Hugo Black, June 11, 1962 

Source, Papers of William 0. Douglas, Library of Congress, Washington, D.C. Used by permission of the estate 
of William 0. Douglas. 
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Document 12 (continued) 
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Document 12 (continued) 



Cvf-c-oo^ y^^S^^^JO^ CL^ U^Q^i^ 




ERIC 



^^^^ 

137 



Reugion In ANtEwcAN History 



Transcriptioii of Document 12 

A memorandum from William 0. Douglas to Hugo Black, June 11, 1962 



cc Conf. 
Dear Hugo 

As you know, I have had troubles with No. 468~£nge/ v. Vilale. 
I have put my troubles on paper — not with the \aew of filing a concurrence or a 
dissent but in order to define the narrow issue that seems to me involved. 
1 am sending a copy of this memo to the other Brethren. 

I am inclined to reverse if we are prepared to disallow public propei ty and public 
funds to be used to finance a religious exercise. 

If, however, we would strike down a New York requirement that public school 
teachers open each day with prayer, 1 think we could not consistently open each of 
our sessions with prayer. That's the kernel of my problem. 



(William 0. Douglas) 



The School Prayer Controversy 



Historical Background 

In the 1950$, the State Board of Regents in New York authorized 
local school districts to order the recitation of the following prayer at 
the beginning of each school day: 

Almighty God, we acknowledge our dependence upon Thee, and we 
beg thy blessings upon us, our parents, our teachers, and our 
Country. 

The Regents* prayer was adopted in 1958 by the Board of Educa- 
tion o\ Union Free School District No. 9 in New Hyde Park, New York. 
Schools were directed to have the prayer said aloud by each class in 
the presence of a teacher at the beginning of each school day. Children 
unwilling to recite the prayer were to be excused from participation or 
permitted to absent themselves from the classroom on written request 
from their parents. 

In 1959 parents of ten children in the New Hyde Park schools 
sought a court order to compel the school district to discontinue recita- 
tion of the prayer. The parents argued that state-sponsored prayer in 
schools was contrary to their religious beliefs and a violation of the No 
Establishment Clause of the First Amendment. The lower state courts 
and the New York Court of Appeals upheld the power of New York to 
mandate prayer in schools as iong as the schools did not compel any 
student to join in the prayer. 

The case, known asEngel v. Vitale, was appealed to the Supreme 
Court of the United States. On June 25, 1962, the Supreme Court, in a 
six to one decision (two justices did not participate), reversed the judg- 
ment of the Court of Appeals, ruling that "by using its public school 
system to encourage recitation of the Regents' prayer, the State of New 
York has adopted a practice wholly inconsistent with the Establish- 
ment Clause." 

Religion in the Schools 

The role of religion in the New York public schools has been a sub- 
ject of much controversy from the beginning of the common school 
movement. Nineteenth century Protestants strongly supported the 
new system of universal free public education, taking for granted that 
the schools would transmit Christian (Protestant) morality and ideals. 
The first public schools were infused with Protestant practices and 
beliefs. 

Not surprisingly, people of other faiths complained about the Prot- 
estant hegemony in the schools. In 1843, for example, a group of Jewish 
parents in New York objected to the Christian teachings that filled the 
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textbooks. A committee was appointed to examine the matter, but it 
did not seem to grasp the nature of the objection. The committee 
rejected the protest, reporting to the board of Education that it had 

examined the several passages and lessons alluded to and had been 
unable to discern any ground of objection, even by the Jews, except 
what may arise from the fact that they are chiefly derived from the 
New Testament and inculcate the general principles of Christ 
(Grinstein 1945). 

The strongest complaints in New York came from the growing 
Roman Catholic community. Protestant religious instruction Oncluding 
readings from the King James version of the Scriptures) and anti-Catho- 
lic references in the textbooks alienated Catholics from the public 
schools and contributed to the founding and growth of the parochial 
school movement. 

Sectarian instruction was eventually prohibited in New York public 
schools. Bible reading and prayer, however, were allowed to remain, 
vestiges of Protestantism as a dominant cultural force. The Supreme 
Court rulings of 1962 and 1963 came as a shock to many Americans 
who had long assumed that Christian, particularly Protestant Christian, 
values and symbols represented the heart of the American way of life 
and American institutions. 

The Msgority Opinion 

The New York Regents had taken care to compose a prayer that 
they believed would be "subscribed to by ali men and women of good 
will." By the 1960s, however, the Protestant-Catholic-Jewish main- 
stream that might have once agreed to such a prayer was no longer a 
sufficient definition for American pluralism. Consensus on public ex- 
pressions of piety had become much more difficult in a nation that now 
included many new religions and growing numbers of nonbelievers. 

The emergence of a new pluralism in America and the erosion of 
the traditional Protestant cultural hegemony was reflected in the Su- 
preme Court's interpretations of the No Establishment Clause in the 
early 1960s. For some Americans, the movement toward a religiously 
plural society and a more secular government was the fulfillment of 
the First Amendment's promise to disestablish religion. For others, 
the Court was shifting from an America "under God" to an America 
without God. 

Writing for the majority in Engel v. Vitale (1962), Associate Justice 
Hugo Black interpreted the First Amendment as buiiding Jefferson's 
"wair between church and state: 

The petitioners contend among other things that the state laws 
requiring or permitting use of the Regents' prayer must be struck 



140 




13S 



The Schcx)l Prayer Controversy 



down as a violation of the Establishment Clause because that 
prayer was composed by governmental officials as a part of a 
governmental program to further religious beliefs. For this reason, 
petitioners argue, the State's use of the Regents' prayer in its public 
school system breaches the constitutional wall of separation be- 
tween Church and State. We agree with that contention since we 
think that the constitutional prohibition against laws respecting an 
establishment of religion must at least mean that in this country it 
is no part of the business of government to compose official prayers 
for any group of the American people to recite as a part of a reli- 
gious program carried on by government. 

The majority supported its opinion by an appeal to history. Free- 
dom from governmentally composed prayers, argued Black, was one of 
the reasons many eariy American colonists left England in the first 
place. The First Amendment was added to the Constitution to ensure 
that no American government could determine the religious practices 
of the American people: 

Under that Amendment*s prohibition against governmental estab- 
lishment of religion, as reinforced by the provisions of the 
Fourteenth Amendment, government in this country, be it state or 
federal, is without power to prescribe by law any particular form of 
prayer in carrying on any program of governmentally sponsored 
religious activity. 

That the prayer was "nondenominational" and that those who did 
not wish to participate were excused did not sway the Court. The 
program's "constitutional defects" ran deeper: 

The Establishment Clause, unlike the Free Exercise Clause, does not 
depend upon any showing of direct governmental compulsion and 
is violated by the enactment of laws which establish an official reli- 
gion whether those laws operate directly to coerce nonobserving 
individuals or not. This is not to say, of course, that laws officially 
prescribing a particular form of religious worship do not invr^"? 
coercion of such individuals. When the power, prestige and financial 
support of government is placed behind a particular religious belief, 
the indirect coercive pressure upon religious minorities to conform 
to the prevailing officially approved religion is plain. But the pur- 
poses underlying the Establishment Clause go much further than 
that. Its first and most immediate purpose rested on the belief that 
a union of government and religion tends to destroy government 
and degrade religion. 

Black concluded the majority opinion with the double warning that 
government involvement with religion weakens religion, and that gov- 
ernment endorsement of a particular form of religion leads to religious 
conflict and persecution. The Court's ruling, he insisted, must not be 
read as hostility to religion. On the contrary, just as men of faith had 
written the First Amendment to put an end to governmental control of 
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prayer, so the Suprema Court was acting to protect faith from govern- 
mental intrusion: 

It is neither saailegious nor anti-religious to say that each separate 
government in this country should stay out of the business of writ- 
ing or sanctioning official prayers and leave that purely religious 
funaion to the people themselves and to those the people choose 
to look to for religious guidance. 

Justice Douglas* Concurring Opinion 

William Douglas joined with the majority to rule state-sponsored 
prayer in public schools unconstitutional. But he wrote a concurring 
opinion in order to define the issue in terms designed to build an even 
higher "wall of separation." 

Douglas indicated his problem with the case in an internal memo- 
randum written to Hugo Black and circulated to the other justices. (A 
handv/ritten draft of the memo is reproduced here as document 12.) 
The "narrow issue" for Douglas was the use of public funds and public 
property to finance a religious exercise. Douglas was prepared to dis- 
allow school prayer on the ground that such financing was 
unconstitutional, but he wanted the Court to be consistent. In the 
memo to Black, he put the issue sharply fay reminding the brethren 
that the Supreme Court opens every session with a supplication to God: 

!f, however, we would strike down a New Ycrfc requirement that pub- 
He school teachers open each day with prai^er, 1 think we could not 
consistently open each of our sessions with prayer. That's the ker- 
nel o/ my problem. 

This private memo of June 11 did not persuade the other justices 
to adopt a more "consistent" position. The memo is, however, a fasci- 
nating glimpse into William Douglas' decision making as he moved to 
a strongly separationist position. When he delivered his concurring 
opinion a few days later, he focused on his objection to the use of tax 
money for any religious activity: 

The point for decision is whether the Government can constitution- 
ally finance a religious exercise. Our system at the federal and state 
levels is presently honeycombed with such finandng. Nevertheless, 
I think it is an unconstitutional undertaking whatever form it takes. 

The issue, Douglas insisted, was not compulsion to pray or prosely- 
tizing in the schools. He found evidence of neither in the Engel case. 
The issue was the use of public money to finance religion. Douglas had 
reached the conclusion that all such financing, including the salaries of 
chaplains for state legislatures and Congress, establishes religion in 
violation of the First Amendment. All such practices, he argued, violate 
the principle of religious liberty. 
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This view of the First Amendment represented a shift in 
Douglas' thinking. In 1952, in delivering the opinion of the Court in 
Zorach v. Clauson, Douglas had supported "released time" in public 
schools, arguing that a complete separation of church and state was 
not possible. "A fastidious atheist or agnostic," he wrote, "could even 
object to *^lie supplication with which the Court opens each session: 
*God save the United States and this Honorable Court.'" A decade later, 
Douglas had become more fastidious himself, asking in Engel for a neu- 
trality that keeps the government entirely out of religious matters, 
including prayers before Court sessions. He summarized his new 
understanding of the First Amendment this way: 

The First Amendment leaves the Government in a position not of 
hostility to religion but of neutrality. The philosophy is that the athe- 
ist or agnostic — the nonbeliever— is entitled to go his own way. The 
philosophy is that if the government interferes in matters spiritual, 
it will be a divisive force. The First Amendment teaches that a gov- 
ernment neutral in the field of religion better -serves all religious 
interests. 



Potter Stewart Dissents 



The lone dissent in Engel v. Vitale came from Justice Stewart. He 
saw the issue as simply "letting those who want to say a prayer say it." 
To deny children the opportunity to recite the Regents' prayer "is to 
deny them the opportunity of sharing in the spiritual heritage of our 
Nation." 

Stewart rejected the contention of the m.ajority that the New York 
authorities had established "an official religion." The very practices 
that Douglas described in his concurring opinion as violative of the No 
Establishment Clause Stewart viewed as evidence that religious tradi- 
tions are a part of the fabric of our nation and thus have a place in our 
governmental institutions: 

At the opening of each day's Session of this Court we stand, while 
one of our officials invokes the protection of God. Since the days of 
John Marshall our Crier has said, "God save the United States and 
this Honorable Court." Both the Senate and the House of Represen- 
tatives open their daily Sessions with prayer. 

What Douglas saw as inconsistencies, Stewart viewed as "highly 
cherished spiritual traditions." The government, Stewart pointed out, 
has prescribed religious language many times, adding "under God" to 
the Pledge of Allegiance in 1954 and "In God We Trust" to our coins in 
1865 and calling upon the president to proclaim a National Day of 
Prayer in 1952. Stewart summarized his argument using Douglas' own 
words from Zorach: "We are a religious people whose institutions pre- 
suppose a Supreme Being." In both of their opinions, Stewart and 
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Douglas called upon the majority to be consistent. For Douglas, consis- 
tency would require that not one cent of tax money be used to support 
religion. Stewart, however, believed that consistency would mean 
allowing public schools to do what Congress and the Court do at the 
beginning of each session. 

The Debate Continues 

The decision in Engel v, Vitale was followed a year later by a 
similar decision in School District ofAbington Township v. Schempp 
prohibl iig Bible reading as a devotional exercise in public schools. 
These cases proved to be only the beginning of the controversy over 
state-sponsored religious exercises in public schools. 

After these two highly unpopular decisions, governors of 49 states 
called for a constitutional amendment to overturn the Court's rulings. 
Although no amendment was adopted at that time, efforts continue to 
get a school prayer amendment through Congress. 

References 

Grinstein, Hyman B. (1945). TheRiseof the Jewish Community of New York: 
1654-1860. Philadelphia: Jewish Publication Society of 
America, pp. 235-236. 



Suggestions for Using the Document 

Discussion Questions 

1. A 1985 study indicated that school-sponsorec* prayer is still recited 
in 14 percent of the nation's school districts. Discuss why so many 
schools are defying the Supreme Court decision more than 25 
years alter Engel v. Vitale. 

2. After the Engel v. Vitale decision was announced by the Supreme 
Court, many Americans thought that the Court had "banned God 
from the schools.** Did the Court ban all prayer in schools? Are 
some forms of prayer still permissible? May a student say a prayer 
before lunch (or before a math test)? Discuss the differences 
between state-sponsored religious exercises and other forms 

of prayer in school. 

3. Do the Supreme Court decisions concerning school prayer pro- 
hibit discussion of religion in public schools? How may religion be 
discussed in ways that are constitutional? 
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4. Is there a difference between teacher-led prayer in public schools 
and prayers given by a chaplain in Congress or in a state legisla- 
ture? Does the fact that children are involved in the school setting 
make a difference? 

Extension Activities 

1. In Marsh a Chambers (1983), the Supreme Court upheld the prac- 
tice of states hiring a chaplain to offer prayers before legislative 
sessions. Have students examine the Court's thinking in that deci- 
sion and answer these questions: Do you agree or disagree? How 
would you have decided the case? 

2. Have students list references to God and religion in practices by 
government institutions and officials. Ask them which references 
they think are constitutional or unconstitutional. 

3. In 1984 the following school prayer amendment was introduced in 
Congress: "Nothing in this Constitution shall be construed to pro- 
hibit individual or group prayer in public schools or other public 
institutions. No person shall be required by the United Slates or by 
any State to participate in prayer." Have students work in groups 
to answer the follov/ing questions: What would the effect of this 
amendment be if passed? Would teachers be able to lead classes in 
a prayer like the New York Regents' prayer? What do you think 
would happen in your school? Do you support or oppose this 
amendment? 

4. Present students with the following scenario and questionc: Your 
class has been asked to compose a prayer that can be said each 
morning. What is your immediate reaction? What would you do? Is 
there a prayer that most students would agree to recite? 

Research Topics 

1. A number of states have passed laws allowing for a "moment of 
silence" in public school classrooms each morning. Does your 
state have such a law? In 1985 the Supreme Court struck down 
Alabama's moment-of-silence law (Wallace v. Jaf/ree). Examine why 
that law was ruled unconstitutional. The majority of the justices 
suggested that future laws mandating a moment of silence might 
be viewed differently. Why? Do you think a "moment of silence" 
should be ruled constitutional? 

2. Examine the Supreme Court rulings that made the Religious 
Liberty clauses of the First Amendment applicable to t'^.e states 
through the Fourteenth Amendment. 
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Additional Resources 

Two audiovisual programs for classroom use are: 

Religion and Public Schools, (1982). Educational Enrichment Materials. 
An 11-minute filmstrip focused on prayer in the schools and the 
teaching of creationism. This fair, if brief, presentation of the 
issues serves to get a good discussion started. Developed by the 
National Street Law Institute and distributed by Random House. 

The Schempp Case: Bible Reading in Public School, (1969). Chicago: Ency- 
clopaedia Britannica. A 35-mir.ute, 16mm film dramatizing the 
School District ofAbington Township a Schempp case of 1963. This 
is a useful introduction to the debate over religious exercises in 
public schools. 

The following publications address a broad range of issues con- 
cerning religion and public education: 

Religion and Public Education is published three times year by the 
National Council on Religion and Public Education (N162 
Lagomarcino Hall, Iowa State University, Ames, Iowa 50011). 
This outstanding journal is a clearinghouse for the latest news and 
information about religion studies in public education, including 
new resources for teaching about religion and current debates 
about the proper role of religion in the schools. 

Sendor, Benjamin. (1988). A Legal Guide to Religion and Public Educa- 
tion. Topeka: National Organization on Legal Problems of 
Education. A comprehensive discussion of what the courts have 
said about religion and the public schools. Available from the 
NOLPE at Southwest Plaza, Suite 223, 3061 SW 29th, Topeka, Kan- 
sas 66614. 

Wood, James F., Jr.,ed. (1985). Religion, the State, and Education. Waco, 
Tex.: Baylor University Press. Nine articles on the role of religion in 
the public schools. 
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Document 13 

A letter from the Islamic Society of North America that is currently sent to many public school officiats in the 
United States 

Source: Islamic Society of North America, Plainfield, Indiana. Used by permission. 



Dear Sir/Madam: 

I would like to bring to your attention some of the most serious 
problems faced by Muslim students in public schools. We seek 
your urgent cooperation in solving these problems in order to 
guarantee religious freedom and non-discrimination. 

A. Please be advised that according to the teachings of Islam as 
enunciated in the Quran, the revealed Book of Allah (God), 
and the traditions of Prophet Muhammad (Peace be upon him) r 
all Muslim men and women must abide by the following dress 
code in public: 

(1) Men must cover all parts of their body at least from 
naval to the knee. 

(2) Women must cover all parts of their body except their 
face and hands. 

(3) Both sexes are asked not to wear tight clothing. 

(4) Both sexes must cover private parts of their body even in 
front of their own sex. 




THE ISLAMIC SOCIETy OF NORTH AMERICA 




NEEDS & REQUIREMENTS OF 
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Document 13 (continued) 

Islam also does not permit unnecessary mixing together for the 
two sexes . 

On behalf of ISNA, the largest organization of Muslims in the 
United States and Canada, I would like to request that in view 
of the above teachings of Islam, Muslim students in your school 
system should not be required to: 



Page 2 



(1) sit next to the opposite sex in the classroom. 

(2) participate in physical education, swimming or dancing 
classes. Alternate meaningful educational activities 
should be arranged for them. We urge you to organize 
physical education and swimming classes separately for 
boys and girls in accordance with the following 
guidelines : 

a) Separate classes should be held for boys and girls in 
a fully covered area (no glass doors or windows 
without curtains) . 

b) Only male/female instructors for the respective group. 

c) Special swimming suits which will cover all the 
private parts of the body down to the knee. 

d) Separate and covered shower facilities for each 
student. 

(3) participate in plays, proms, social parties, 
picnics, dating, etc. which require free mixing 
of the two sexes . 

(4) participate in any event or activity related to 
Christmas, Easter, Halloween, or Valentine. 

All such occasions have religious and social 
connotations contrary to Islamic faith and 
teachings . 

B. We also urge you to ensure that the following facilities are 
available to Muslim students in your school: 
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Document 13 (continued) 

(1) They are excused from their classes to attend 
off-campus special prayers on Fridays 
(approximately l to 2:00 p.m.)- 

(2) They are excused for 15 minutes in the afternoon 
to offer a special prayer in a designated area 
on the Campus. This prayer is mandatory for 
all Muslims and often cannot be offered after 
the school hours. 

Page 3 



(3) All food items containii^g meat of a pig (pork, 
ham, bacon, etc.) in any form and shape 
(including animal shortening, monogliceride or 
any other related ingredient) as well as 
alcohol should be clearly labeled in the 
cafeteria. Pood prepared by vegetable 
shortening with non-alcohol and pork-free 
ingredients should be available for a Muslim 
student . 

(4) At least one properly covered toilet should be 
available in each men's and women's room. The 
availability of a water pipe in that toilet 
will also be highly desireable. 

(5) Muslim students are excused (without penalty of 
absence for the two most important festivals 

of Islam: 

Eid Al-Fitr and Eid Al-Adha in accordance with 
the lunar calendar. 

I hope your school system will do its utmost to honor and resoect 
the religious requirements of your Muslim students in order to 
facilitate their educational process. I will be happy to answer 
any inquiries from you regarding this matter. 

Sincerely, 



Sha'ban M. Ismail, Ph.D. 

Head of Department of Education 
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Historical Background 

The letter reproduced here from the Islamic Society of North 
America to public school administrators in the United States (docu- 
ment 13) is a dramatic reminder of the strong Muslim presence in 
America. There are now between three and five million American 
Muslims.^ Sometime in the next 30 years Islam will be the second 
largest religion in the nation, after Christianity. 

Worldwide, there are nearly one billion Muslims. Islam is the 
dominate faith in some 40 countries in a geographic area that extends 
from sul>Saharan Africa through Indonesia. Clearly, it is essential that 
Americans be educated about Islam in order to understand important 
developments in our country and throughout the world. 

Islam in America 

Although Islam is not usually thought of as an American religion, 
there are records of Muslims in America as early as the 18th century. In 
the late 19th and early 20th centuries, significant numbers of Muslims 
began to migrate to the United States from the Middle Cast, despite 
restrictive and discriminatory immigration laws. Recent waves of im- 
migrants have included many Muslims from the Middle East and East 
Europe, some fleeing political oppression and others seeking economic 
opportunity. Today, by some estimates, Muslims constitute 14 per^jent 
of all immigrants entering the United States. 

According to the Middle East Institute in Washington, D.C., as 
many as one-third of the Muslims in the United Stat*^*. are Africai* Ameri- 
cans whose forebears converted to Islam in the 20th century. This 
growing Islamic community is adapting and flourishing in the American 
environment. Its vitality can be seen in the more than 600 Islamic cen- 
ters across the country. 

Nevertheless, American Muslim.s face a variety of challenges as 
they practice their faith in this secular and pluralistic society. Islamic 
law, based on the teachings of the Qur'an,^ differs from American civil 
law on such matters as marriage, inheritance, and divorce. Muslims 
who wish to fulfill the obligations of prayer and observance of religious 



^Estimates of the number of Muslims In the United States vary from 600,000 to 
9.000.000. A Time article (May 23. 1988) used the figure 4.664,000. The Middle East 
Institute In Wasnu.jton. D.C.. used the figure 3.000,000 In a 1986 publication, 

^The Qur'an Is the sacred scripture of Islam. Muslims believe that the Qur'an was 
revealed by Allah through the angel Gabriel (JIbrIi) to the Prophet Muiiammed. 
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holidays frequently encounter job-related problems. The most disturb- 
ing challenge may be the rise in anti-Muslim prejudice fueled by what 
many Muslims as unbalanced and insensitive portrayals of Islam in 
the media. 

American Muslims are meeting these challengs^s by becoming 
more organized and visible. The largest organizatiorA of Muslims m the 
United States is the Islamic Society of North America, a federation of 
Islamic organizations and institutions as well as a general menibership 
organization open to any Muslim. The ISNA describes its objective^ 
this way: 

Broadly speaking, the main objective of ISNA is to advance the 
cause of Islam and Muslims in North America. In pursuance of *:his, 
it seeks to foster unity and brotherhood among Muslims and to 
raise their Islamic consciousness as a people enjoining the right and 
forbidding wrong; to convey the Islamic message to non-Muslims 
and to promote friendly relations between them and Muslims. 

Requests from the Islamic Society of North America 

Document 13, an ISNA letter concerning the "needs and require- 
ments of Muslim students in public schools,'' is a case study in the 
practical problems faced by Muslims in American society. It also raises 
many vital church-state issues public schools are now struggling to 
resolve. 

The letter is sent by Sha'ban M. Ismail, Head of the Depr3tm ^nt cf 
Education for the ISNA. Ismail opens with an appeal to religiojs: iree- 
dom. In the American context, of course, this is a reference to the Free 
Exercise Clause of the First Amendment. 

Ismail then informs administrators about the teachings of Islam 
concerning the dress code of Muslim men and women in public. Also 
noted is the fact that Islam "does not permit unnecessary mixing to- 
gether" of the two sexes. The ISNA wishes schools to know that these 
teachings are given in the Qur'an and the traditions of the Prophet 
Muhammad.^ 

The letter then lists the accommodations the ISNA urges that pub- 
lic schools make for Muslim students. The first three requests on page 
two of the letter flow from Islamic strictures concerning modesty and 
mixing of the sexes. The fourth request asks for excusal from holiday 



^Muslims recognize a continuous line of prophethood, beginning with Adam and 
extending through Noah (Nuh), Abraham (Ibrahim). Moses (JVlusa), and ^esus Ossa), 
among others. Islam teaches that Muhammad was the last prophet, who completed 
God s message to mankind. Muslims honor the Prophet Muhammad by using the ex- 
pression "peace be upon him" after sa5^ng or writing his name. The Sunna or custom- 
Lxy p'.dctlce of the Prophet as reported by his Companions Is a source of authority In 
Isiani second only to the Qur*an. 
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activities that have "religious and social connotations contrary to 
Islamic faith and teachings " 

The second set of requests, listed under "B*" on pages two and 
three of the letter, touch on a number of other important Muslim be- 
liefs and practices. To properly understand these requests, the reader 
needs to know more about the religious practices required of all 
Muslims. 

Tiie Five Pillars of Islam 

Islam means submission to Allah (God), and a Muslim is one who 
submits to the will of Allah. The "Five Pillars of Islam" are: 

1. Acceptance and repetition of the creed: "There is no God but 
Allah, and Muhammad is the prophet of Allah." This confession of faith 
and its faithful repetition constitute the first step in being a Muslim. 
The concept of unity (tawheed) stated in the creed has broad implica- 
tions in the Islamic model for spiritual and social life. 

2. Prayer: Every pious Muslim sets aside time each day for five acts 
of devotion and prayer. The first comes at dawn, the second at midday, 
the others at mid-afternoon, sunset, and afl:er the fall of darkness or at 
bedtime. 

Friday is the special day of community prayer. The faithful assem- 
ble in the mosque (masjid), the "place of prostration," for prayers. The 
service consists of a sermon from the imam followed by prayer. 

3. Almsgiving: Muslims who have the means to do so are required 
to give to those who are less fortunate. Almsgiving is considered an act 
of worship because it is a form of offering thanks to Allah for the means 
of material well-being one has acquired. 

4. Fasting during the sacred month of Ramadan"*: During Ramadan 
all Muslims (except those in ill health) are required to abstain from 
food, drink, and sexual activity from dawn to sunset. The first day of 
the next month (Shawwal), is Eid Al-Fitr, "the festival of breaking off the 
fast." This festival is a joyous celebration, lasting in some places for 
three days. 

5. Pilgrimage: Every Muslim hopes to be able to make the pilgrim- 
age (Hajj) to the holy city of Mecca, in Saudi Arabia, at least once in a 
lifetime. Pilgrimage season begins in the tenth month, Shawwal, and 



'^islamic years are reckoned on a lunar calendar of about 345 days divided Into 12 
months of 29 or 30 days. Ramadan is the ninth month, islamic festivals occur 11 days 
earlier each year in relation to the solar calendar. Thus, in each 33-year cycle, the 
Ramadan fast will be observed in all seasons. 
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lasts through the middle of the twelfth month, Dhu al-Hijja. The rites 
and prayers of the pilgrimage take place at the sacred Ka'ba in Mecca 
and at other locations nearby. 

The Ka'ba, focal point of prayer and destination of the pilgrimage, 
is the most important shrine in Islam. It is a cube-shaped, stone build- 
ing in the center of the Great Mosque in Mecca. Embedded in its 
southeast comer is the Black Stone, believed by Muslims to have come 
from heaven in the days of Adam. Muslims associate the ori^n of the 
Hajj and the building of the Ka'ba with Ajraham. Muslims venerate the 
Ka'ba as a symbol of unity and continuity of faith. Neither the Ka'ba 
nor the Black Stone are objects of worship. The principle of tawheed, 
or oneness of God, states that only He is worthy of worship. 

On the tenth of Dhu al-Hijja, Muslims celebrate Eid Al-Adha, festi- 
val of the sacrifice. Although Muslims observe this holiday throughout 
the world, its most sacred observance is to be among the pilgrims at 
Mecca. The festival lasts for three days and marks the pilgrims' return 
to normal life. 

There are other religious practices required by Islamic law in addi- 
tion to the injunctions outlined in the Five Pillars. On page three of its 
letter, the ISNA alerts the public schools to the fact that Muslims must 
abstain from alcohol and avoid pig products in any form. Certain stan- 
dards of cleanliness are also important, as indicated by the request for 
a water pipe in toilets. 

The Religious Needs of Students 
and the First Amendment 

All of the requests made in the letter express very real religious 
needs of a practicing Muslim attending public school. Some of the re- 
quests, however, call for accommodations that the schools, as 
state-sponsored institutions, may find difficult to make. At issue is a 
basic question that runs through the history of public education: To 
what extent may the state accommodate the needs and requirements 
of the religious communities represented in the schools? Or, to put it in 
a broader context, when does the No Establishment Clause of the First 
Amendment prohibit the stale from accommodating the Free Exercise 
claims of religious groups? 

The requirements of religious belief protected under the Free Exer- 
cise Clause of the Rrst Amendment can come into tension with the No 
Establishment Clause when the practice of one's belief is conducted in 
a state institution such as a public school. The requirement not to hin- 
der belief must be balanced by a sensitivity not to provide inadvertent 
state support for a particular belief. As we saw in the discussion of the 
school prayer controversy, some argue that state support is valid as 
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long as it is nonpreferential, while others argue that no state support is 
allowable. 

Many of the requests in the Islamic Society's letter may be easily 
granted by sensitive and thoughtful public school administrators with- 
out raising constitutional questions. Surely Muslim students should be 
able to wear modest clothing or refrain from attending social activities 
without violating school policies. 

Students in most public schools are routinely allowed excused 
absences for religious holidays. Sudi a policy is generally considered 
to be a reasonable accommodation to the religious needs of a reli- 
giously diverse school population. 

Some schools have excusal policies that allow students to opt out 
of limited portions of the curriculum that offend their religious beliefs. 
The easiest requests to grant are those focused on activities connected 
with such holidays as Halloween or Valentine's Day. If such requests 
cover significant academic portions of the curriculum, schools may be 
reluctant to excuse students on educational grounds. The ISNA request 
is a limited one, dealing with events and acti^aties that sometimes ac- 
company holidays in the schools. Most school officials will have little 
problem granting it. 

Physical education, however, presents a number of difficulties, 
especially in school districts that now require coeducational PE 
classes. Here the public school's interest in developing a particular 
physical education curriculum may come into conflict with the reli- 
gious practices of Muslims and others. 

Is the public school that has coeducational physical education 
required to accommodate those groups who require separate classes 
for men and women? What about "only male/female instructors for the 
respective group"? In a recent case involving the Hasidic Jewish com- 
munity in New York, the court ruled that the school was prohibited 
from putting up dividers separating men from women in the classroom. 
The school was also not required to provide separate bus drivers for 
male and female students. The results of this case would seem to sug- 
gest that the courts may not require public schools to create separate 
physical education classes for men and women. 

One solution, of course, is to allow students to opt out of gym 
classes that would force them to ^aolate their religious beliefs. Excusals 
of this kind would appear easy to grant without violating the First 
Amendment or seriously damaging the educational program of the 
school. Students could then be assigned to classes that are acceptable. 
But if acceptable classes are not available, is the school then required 
to arrange "alternate meaningful educational activities" for those stu- 
dents? One reading of the First Amendment might be that the state is 
not required to set up such classes, but may do so without violating the 
No Establishment Clause. 
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More difficult still is the question of whether or not the state 
should construct "separate and covered shower facilities for each 
student" or provide properly covered toilets with water pipes (the 
pipes provide water that is used as an alternative to toilet paper). Since 
such accommodations would involve spending tax money to meet the 
needs of a particular religious group, some will argue that the public 
schools are prohibited by the No Establishment Clause from making 
these changes. Others might appeal to the Free Exercise Clause, claim- 
ing that by not providing these facilities the state is forcing Muslims tc 
choose between public education and obedience to the strictures of 
their faith. Here again, a third position might be that the schools are 
not required to provide such facilities, but may do so without "estab- 
lishing" religion, especially if schools provide a secular reason for 
doing so that benefits many students. For schools with large Muslim 
populations, this last position may prove the only practical alternative. 

The ISNA requests concerning labeling and preparation of food 
may also raise Rrst Amendment, as well as practical, questions for 
some school officials. Schools, especially those with few Muslim stu- 
dents, may resist investing the time and money required to make these 
accommodations. And it is unlikely that the courts will compel school 
cafeterias to take into account the religious requirements of all stu- 
dents. Nevertheless, some schools do label food and provide a variety 
of selections in an effort to accommodate the health, dietary, and, in 
some cases, reli^ous needs of their students. 

Two requests concern the obligation to pray. Excusal for Friday 
prayer off-campus may present some practical problems for class 
scheduling, but there should be no legal barrier if it is construed as a 
"released time" program. In Zorach v. Clausen (1952), the Supreme 
Court ruled that schools may release students during school hours to 
participate in off-campus religious programs. 

Schools may find it more difficult to excuse students "for 15 min- 
utes in the afternoon to offer a special prayer in a designated area on 
the Campus." Since the time for prayer is somewhat flexible (mid-after- 
noon), schools may expect students to find time in their schedule to 
pray without interrupting class time (this may only be possible, of 
course, on the high school level). Public schools will certainly be chal- 
lenged on constitutional grounds if a particular area of the school is 
designated as a place for prayer. The most an administrator maybe 
able to do is to indicate what rooms, if any, are available to students for 
study or other activities between classes. 

As reflection shows, these questions are challenging but not insu- 
perable — especially if practical and constitutional solutions are sought 
in the light of the promise of An:3rican pluralism and the principles 
that lie behind our system of religious liberty. 
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Suggestions for Using tlie Document 

Discussion Activities 

L After presenting background information about Islam, divide the 
class into groups. Each group is a committee appointed by the 
superintendent of schools to recommend a response to the letter 
from the Islamic Society of North America. Give each group a week 
to draft the response. Which requests can be accommodated? 
Which requests cannot be granted? Responses must be supported 
by practical and constitutional arguments. 

Share the letters in class. Compare the responses. Can the class 
reach a consensus on the major issues? 

2. Assign a group of students to represent administrators. Without 
showing them the ISNA letter, give them a week to research the 
policies of the school and the school district concerning special 
requests from religious groups. Assign another group to represent 
Muslim parents. Ask them to research the tenets of Islam men- 
tioned In the letter. Have the two groups role-play in class a 
meeting between the administrators and the parents. 

3. After students have debated the issues raised by the letter, invite a 
local Muslim leader, an attorney familiar with school iaw, or both 
to meet with the class. 

4. Ask the class to identify any school practices that already accom- 
modate special requests unrelated to religion (e.g., excusal and 
absentee policies, need for special facilities). Discuss the differ- 
ences, if any, between these requests and those based on religious 
belief 

5. Have the class examine existing school policies and practices. Do 
these policies and practices favor some religious groups over 
others or are they neutral toward religion in general? 

Research Topics 

1. Explore the history of Islam in the United States. When did the first 
Muslims come to America? Why is the Muslim population growing 
rapidly in the United States today? 

2, How have special requests of other religious groups, such as 
Jehovah's Witnesses and the Amish, been treated by the public 
schools? 
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3. What were the objections of many Roman Catholics and Jews to 
the public schools in the second half of the 19th century? How did 
the schools respond to those objections? 

Additional Resources 

Two films that focus on the challenges and opportunities of plural- 
ism are: 

Free to 5e?New York City: Anti-Defamation League, distributor. Asks 
the viewer to think about questions raised by diversity and confor- 
mity in American life: What are the values of ethnic and religious 
group loyalty and identification, and what degree of assimilation is 
desirable in order to foster a united nation? 

Religious Diversity. New York: Phoenix Films. Points out that religious 
liberty has allowed religions to flourish in the United States. Young 
people from a number of major faiths describe how they under- 
stand their religious beliefs and practices. 

For publications about Islam and Muslims in America, contact: 

The Islamic Society of North America 
P.O. Box 36 

Plainfield, Indiana 46168 
The Middle East Institute 
1761 NSt.NW 
Washington, D.C. 20036 
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Religion in the Public 

School Ciirriciiltim 

Questions and Answers 

Grov/ing numbers of people in the United States think it is impor- 
tant to teach about religion in the public schools.^ But what is the 
appropriate place of religion in the public school curriculum? How do 
we approach such issues as textbook content, values education, cre- 
ation science, and religious holidays? 

The following questions and answers are designed to assist school 
boards as they make decisions about the curriculum and educators as 
they teach about religion in ways that are constitutionally permissible, 
educationally sound, and sensitive to the beliefs of students and 
parents. 

There are other questions concerning religion and the schools not 
addressed here, including school prayer, equal access, and how 
schools accommodate diverse religious beliefs and practices. For a full 
discussion of these broader issues, please contact the sponsors listed 
on pages 166-167. 

Is it constitutional to teach about religion in public schools? 

Yes. In the 1960s school prayer cases (which ruled against state- 
sponsored school prayer and Bible reading), the U.S. Supreme Court 
indicated that public school education may include teaching about reli- 
gion. In Abington v. Schempp (1963), Associate Justice Tom Clark wrote 
for the Court: 

[I]t might well be said that one's education is not complete without 
a study of comparative religion or the history of religion and its rela- 
tionship to the advancement of civilization. It certainly may be said 
that the Bible is worthy of study for its literary and historic quali- 
ties. Nothing we have said here indicates that such study of the 
Bible or of religion, when presented objectively as part of a secular 
program of education, may not be effected consistently with the 
First Amendment. 



^Teaching about religion includes consideration of tlie beliefs and practices of reli- 
gions; tlie role of religion in liistory and contemporary society, and religious tliemes in 
music, art, and literature. 
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What is meant by "teaching about religion'' ii the public schools? 

The following statements distinguish between teaching about reli- 
gion in public schools and religious indoctrination: 

• The school's approach to religion is academic, not devotional 

• The school strives for student awareness of religions, but does not 
press for student acceptance of any one religion. 

® The school sponsors 5torfy about religion, not the practice of 
religion. 

• The school exposes students to a diversity of religious views; it 
does not impose any particular view. 

• The school educates about all religions; it does not promote or 
denigrate any religion. 

• The school informs students about various beliefs; it does not seek 
to conform students to any particular belief.^ 

Why should study about religion be included in the public school 
curriculum? 

Because religion plays a significant role in history and society, 
study about religion is essential to understanding both our nation and 
the world. Omission of facts about religion can give students the false 
impression that the religious life of humankind is insignificant or unim- 
portant. Failure to understand even the basic symbols, practices, and 
concepts of the various religions makes much of history, literature, art, 
and contemporary life unintelligible. 

Study about religion is also important if students are to value reli- 
gious liberty, the first freedom guaranteed in the Bill of Rights. 
Moreover, knowledge of the past and present roles of religion promotes 
the cross-cultural understanding that is essential to democracy and 
world peace. 

Where does study about religion belong in the curriculum? 

Wherever it naturally arises. On the secondary level, social stud- 
ies, literature, and the arts offer many opportunities to include 
religious ideas and themes. On the elementary level, opportunities 
arise naturally in discussions of family and community life and in in- 
struction about festivals and different cultures. Many educators believe 
that integrating study about religion into existing courses is an educa- 



^This answer is based on guidelines originally published by the Public Education 
Religion Studies Center at Wright State University, Dayton, Ohio. 
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tionaily sound way to acquaint students with the role of reli^on in his- 
tory and society. 

Religion also may be taught about in special courses or units* 
Some secondary schools, for example, offer such courses as world 
religions, the Bible as literature, and the religious literature of the 
West and of the East. 

Do current textbooks teach about religion? 

Rarely. Recent textbook studies conclude that most widely used 
textbooks largely ignore the role of religion in history and society. For 
example, readers of secondary U.S. history texts learn little or nothing 
about the great colonial revivals, the struggles of minority faiths, the re- 
ligious motivations of immigrants, the contributions of religious groups 
to many social movements, ma, or episodes of religious intolerance, 
and many other significant events of history. Education that fails to 
give appropriate attention to religious influences and themes is incom- 
plete and inadequate education. 

How does teaching about religion relate to the teaching of values? 

Teaching about religion is not the same as teaching values. The for- 
mer is objective, academic study; the latter involves the teaching of 
particular ethical viewpoints or standards of behavior. 

There are basic moral values that are recognized by the popula- 
tion at large (for example, honesty, integrity, justice, compassion). 
These values can be taught in classes through discussion, by example, 
and by carrying out school policies. Teachers may not, however, 
invoke religious authority. 

Public schools may teach about the various religious and non- 
religious perspectives concerning the many complex moral issues 
confronting society, but such perspectives must be presented without 
adopting, sponsoring, or denigrating any one view. 

Is it constitutioual to teach the biblical account of creation in the 
public schools? 

Some states have passed laws requiring that creationist theory 
based on the biblical account be taught in the science classroom. The 
courts have found these laws to be unconstitutional on the grounds 
that they promote a particular religious view. The Supreme Court has 
acknowledged, however, that a variety of scientific theories about ori- 
gins can be appropriately taught in the science classroom. In Edwards 
V. Aguillard(l988), the Court states: 

[T]eaching a variety of scientific theories about the origins of hu- 
mankind to schoolchildren might be validly done with the clear 
secular intent of enhancing the effectiveness of science instruction. 
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Though science instruction may not endorse or promote religious 
doctrine, the account of creation found in various scriptures may be 
discussed in a religious studies class or in any course that considers 
religious explanations for the origin of life. 

How should religious holidays be treated in the classroom? 

Carefully. Religious holidays offer excellent opportunities to teach 
about religions in the elementary and secondary classroom. Recogni- 
tion of and information about such holidays should focus on the origin, 
history, and generally agreed-upon meaning of the observances. If the 
approach is objective, neither advancing nor inhibiting religion, it can 
foster among students understanding and mutual respect within and 
beyond the local community. 



These questions and answers are sponsored jointly by the follow- 
ing organizations: 



American Academy of Religion 
Department of Religion 

501 Hall of Languages^ 
Syracuse University 

Syracuse, New York 13244 

315/423-4019 

American Federation of Teachers 
555 New Jersey Ave., NW 
Washington, D.C. 20001 
202/879-4400 

Americans United Research 

Foundation 
900 Silver Spring Ave. 
Silver Spring, Maryland 20910 
301/588-2282 

Baptist Joint Committee on 

Public Affairs 
200 Maryland Ave., NE 
Washington, D.C. 20002 
202/544-4226 



American Association of School 

Administrators 
101 N. Moore St. 
Arlington, Virginia 22209 
703/528-0700 

American Jewish Congress 
15 E. 84th St. 

New York, New York 10028 
212/879-4500 

Association for Supervision and 

Curriculum Development 
1250 N. Pitt St. 
Alexandria, Virginia 22314 
703/549-9110 

Christian Legal Society 
P.O. Box 1492 
Merrifield, Virginia 22116 
703/642-1070 



ERLC 

hnimiimrrTuma 



The Role Of Reugion In The Pubuc School Curriculum 



The Church of Jesus Christ 

of Latter-day Saints 
50 E. North Temple 
Salt Uke City, Utah 84150 
801/240-1000 

National Association of Evangelicals 
1023 15th St., NW 
Suite 500 

Washington, D.C. 20005 
202/789-1011 

National Council of Churches 

of Christ in the U.S.A. 
475 Riverside Dr. 
New York, New York 10115 
212/870-2200 

National Council for the 

Social Studies 
3501 Newark St., NW 
Washington, D.C. 20016 
202/966-7840 

National School Boards 

Association 
1680 Duke St. 
Alexandria, Virginia 22314 
703/838-6722 



The Islamic Society of North America 
P.O. Box 38 

Plainfield, Indiana 46168 
317/839-8157 



National Conference of Christians 

and Jews 
71 Fifth Ave., Suite 1100 
New York, New York 10003 
212/2064)006 

National Council on Religion 

and Public Education 
N 162 Lagomarcino Hall 
Iowa State University 
Ames, Iowa 50011 
515/294-7003 

National Education Association 
1201 16th St., NW 
Washington, D.C. 20036 
202/8334000 
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Including the Study 

about Reiigioos 
in the Social Studies 
Curriculum 

A Position Statement and Guidelines 
from the National Council for the Social Studies 
Adopted November 1984 



Position Statement 

The National Council for the Social Studies in its Statement on 
Essentials of the Social Studies declares that: 

Students need a knowledge of the world at large and the world at 
hand, the world of individuals and the "Worid uf institutions, the 
world past, and the world present and future/ 

Religions have influenced the behavior of both individuals and na- 
tions, and have inspired some of the world's most beautiful art, 
architecture*^, literature, and music. History, our own nation's religious 
pluralism, and contemporary world events are t^;stimony that religion 
has been and continues to be an important cultural value. The NCSS 
Curriculum Guidelines state that "the social studies program should 
draw from currently valid knowledge representative of human experi- 
ence, culture, and beliefs.**^ The study about religions, then, has "a 
rightful place in the public school curriculum because of the pervasive 
nature of religious beliefs, practices, institutions, and sensitivities."^ 

Knowledge about religions is not only a characteristic of an edu- 
cated person, but is also absolutely necessary for understanding and 
living in a world of diversity. Knowledge of religious differences and the 



'"Statement on Essentials of the Social Studies." (March 1981). Social Education 
45.3. p. 163. 

2"A Revision of the NCSS Social Studies Cuirlculum Guidelines." (April 1979). Social 
Education 43.4. p.268. 

^Collie, William E., and Lee H. Smith. (Januaiy 1981). "Teaching About Religion !n 
the Schools: The Continuing Challenge." Social Education 45.1, p. 16. 
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roie of religion in the contemporary wor ^an heip promote under- 
standing and alleviate prejudice. Since th , arpose of the social 
studies is to provide students v/ith a knowledge of the world that has 
been, the world that is, and the world of the future, studying about reli- 
gions should be an essential part of the social studies curriculum. 
Omitting study about religions gives students the impression that reli- 
gions have not been and are not now part of the human experience. 
Study about religions may be dealt with in special courses and units or 
wherever and whenever knowledge of the religious dimension of 
human history and culture is needed for a balanced and comprehen- 
sive understanding. 

In its 1963 decision in the case of Abington v. Schempp, the United 
States Supreme court declared tnat study about religions in the 
nation's public schools is: both legal and desirable. Justice Tom Clark 
writing the majority opinion stated: 

In addition, it might well be said that one's education is not com- 
plete without a study of comparative religions or the history of 
religion and its relationship to the advancement of civilization. It 
certainly may be said that the Bible is worthy of study for its liter- 
ary and historical qualities. Nothing we have said here indicates 
that such study of the Bible or of religion, when presented objec- 
tively as part of a secular program of education, may not be effected 
consistent with the First Amendment. 

Justice William Brennan in a concurring opinion wrote: 

The holding of the Court today plainly does not foreclose teaching 
about the Holy Scriptures or about the differences between reli- 
gions sects in classes in literature or history. Indeed, whether or not 
the Bible is involved, it would be impossible to teach meaningfully 
many subjects in the social sciences or the humanities without 
some mention of religion. 

If the public schools are to provide students with a comprehensive 
education in the social studies, academic study about religions should 
be a part of the curriculum. 

Guidelines 

1. Slcdy about religions should strive for awareness and under- 
standing of the diversity of religions, religious experiences, religious 
expressions, and the reasons for particular expressions of religious 
beliefs within a society or culture. 

2. Study about religions should stress the influence of religions on 
history, culture, the arts, and contemporary .ssues. 
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3. Study about religions should permit and encourage a compre- 
hensive and balanced examination of the entire spectrum of ideas and 
attitudes pertaining to religion as a component of human culture. 

4. Study about religions should investigate a broad range, both geo- 
graphic and chronological, of religious beliefs, practices, and values. 

5. Study about religions should examine the religious dimension of 
human existence in its broader cultural context, including its relation 
to economic, political, and social institutions as well as its relation to 
the arts, language, and literature. r 

6. Study about religions should deal with the world's religions from 
the same perspective (i.e., beginnings, historical development, sacred 
writings, beliefs, practices, values, and impact on history, culture, con- 
temporary issues, and the arts). 

7. Study about religions should be objective. 

8. Study about religions should be academic in nature, stressmg 
student awareness and understanding, not acceptance and/or confor- 
mity. 

9. Study about religions should emphasize the necessity and impor- 
tance of tolerance, respect, and mutual understanding in a nation and 
world of diversity. 

10. Study about religions should be descriptive, non-confessional, 
and conducted in an environment free of advocacy. 

1 1. Study about religions should seek to develop and utilize the var- 
ious skills, attitudes, and abilities that are essential to history and the 
social sciences O-e., locating, classifying, interpreting data; keen obser- 
vation; critical reading, listening, and thinking; questioning; and 
effective communication). 

12. Study about religions should be academically responsible and 
pedagogically sound, utilizing accepted methods and materials of the 
social sciences, history and literature. 

13. Study about religions should involve a range of materials that 
provide a balanced and fair treatment of the subject, and distinguish be- 
tween confessional and historical fact. 

14. Study about religions should be conducted by qualified and cer- 
tified teachers selected for their academic knowledge, their sensitivity 
and empathy for differing religious points of view, and their understand- 
ing of the Supreme Court's decisions pertaining to religious practices 
and study about religions in the public schools. 
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Recommeedatioiis for 
Teaching about Religioiis 



• The study of religions in public schools is permitted by the Consti- 
tution as long as the subject matter is presented objectively as 
part of a secular program of education. 

• Teachers of religion courses should be sensitive to varying beliefs 
of their students. 

• The First Amendment does not forbid all mention of reli^on in the 
public schools. It does prohibit the advancement or inhibition 

of religion. 

• Public Schools are not required to delete from their curriculum ma- 
terials that may offend any religious sensibiHty. 

• The decision to include — or exclude— material from the curricu- 
lum must be based on secular, not religious reasons. 

• The material must be presented objectively. 

• Religion should be taught with the same care and discipline as 
other academic courses. 

• Schools should be especially sensitive to the developmental differ- 
ences between elementary and secondary school students. 
Subjects or teaching methods that may be appropriate for second- 
ary students may not be appropriate for younger children. 



*Ar excerpt from Religion in the Public Schools (Arlington, Va.; American Associa- 
tion of School Administrators. 1986). 





American Association of School Administrators* 
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Religion in the Ciimculnm 



Association for Supervision and Curriculum Development* 



Recommendations 

Clearly, decisive action is needed to end the current curricular 
silence on religion. We have discussed reasons for this silence (many of 
them misguided), and we have discussed some of its effects (chief 
among them ignorance and distortion). Our recommendations for end- 
ing the silence . . . bear reiterating briefly here: 

1. Local decision making on the role of religion in the curriculum 
should be exercised within the context of religious diversity at the 
local, state, national and international levels. 

2. Religious professionals and other community leaders should 
contribute, along with educators, to discussions of the role of religion 
in the curriculum, but the results of these deliberations should not be 
allowed to be shaped by particular ideological views. 

3. Educators at all levels should be committed to the concept of a 
pluralistic and democratic society that accepts diversity of religious 
belief and practice as the norm. 

4. State departments of education should address the issue of fair 
and factual treatment of religion in the curriculum by all local educa- 
tion agencies. 

5. Textbook selection committees at the state, district and local 
school levels should require such treatment of religion in all curricular 
materials. To aid these committees in their selections, education agen- 
cies and professional organizations like ASCD should conduct staff 
development sessions on religion in the curriculum and issue specific 
guidelines copceming the treatment of religion in the textbooks. 

6. Publishers should revise textbooks and other instructional mate- 
rials to provide adequate treatment of diverse religions and their roles 
in American and world culture and lO include appropriate religious and 
moral themes in literary and art history anthologies. 

/. A major research and development effort should be undertaken 
to develop new curricular materials and instructional designs , ^r teach- 



*An excerpt from Religion in the Curriculum: A Report from the ASCD Panel on 
Religion in the Curriculum (Alexandria, Va.. Association for Super^/ision and Curriculum 
Development, August 198^. 
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ing about religion within the various subject areas. Scholars and educa- 
tors should work together to Identify specific ideas, events, people and 
literature to be considered for inclusion in the curriculum. 

8. Teacher educators, both presenace and inservice, should en- 
sure that teachers acquire not only the substantive knowledge 
required to teach about religion in society but also the attitudes and 
understanding necessary to treat the subject with sensitivity in the 
classroom. 

9. Teachers, administrators and members of the public should be 
aware of the impact of court decisions on the curriculum and should 
recognize that teaching about religion is not unconstitutional. 

10. Teachers and administrators should analyze both the hidden 
and the explicit curriculums regularly to ensure sensitive concern for 
teaching about religion in society and for the faiths of individual stu- 
dents. 

1 1. Educators should study federal court decisions regarding opt- 
ing-out before developing their own policies, which should be applied 
strictly on a case-by-case basis. The option should be limited to those 
cases in which the material or content of instruction can be shown to 
significantly or substantially assault an individual's religious beliefs. 

12. Local educators and their national organizations, including 
ASCD, should explore ways to foster public support for the teaching of 
rigorous, intellectually demanding accounts of religon in socie.-, , par- 
ticularly in American society. 

13. ASCD and other national education groups should <id educa- 
tors in their deliberations on this matter by providing clear and 
accurate information on relevant court decisions, on curriculum devel- 
opment, on state and local textbook adoption criteria and on policy 
issues affecting the role of religion in the curriculum (with representa- 
tive policy statements). 

These recommendations ... in no way advocate the teaching of 
religious belief or the sponsorship of religious practice in the public 
schools. To do so would be to trample . . . "humanity's boldest and 
most successful experiment in religious freedom."^ But to understand 
America's bold experiment — and to understand the driving force of 
many historical and cultural movements worldwide — requires an 
understanding of the role religion has played, and continues to play, in 
human civilization.^ 



^Haynes, Charles C. (1986). Religious Freedom in America: A Teacher's Guide. Silver 
Spring, Md.: Americans United Research Foundation. 

^ead, Sidney. (1963). The Lively Experiment, New York: Harper and Row. 
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